JOHN H. SCHUH
J. PATRICK BIDDIX
LAURA A. DEAN
JILLIAN KINZIE

Assessment
in Student
Affairs







Assessment |
Student Affal

Second Edition

'S






Assessment |
Student Affal

Second Edition

John H. Schuh

J. Patrick Biddix
Laura A. Dean
Jillian Kinzie

J3 JOSSEY-BASS’

A Wiley Brand

'S



Copyright © 2016 by John Wiley & Sons, Inc. All rights reserved.

Published by Jossey-Bass
A Wiley Brand
One Montgomery Street, Suite 1000, San Francisco, CA 94104-4594—www.josseybass.com

No part of this publication may be reproduced, stored in a retrieval system, or transmitted in any
form or by any means, electronic, mechanical, photocopying, recording, scanning, or otherwise,
except as permitted under Section 107 or 108 of the 1976 United States Copyright Act, without
either the prior written permission of the publisher, or authorization through payment of the
appropriate per-copy fee to the Copyright Clearance Center, Inc., 222 Rosewood Drive,
Danvers, MA 01923, 978-750-8400, fax 978-646-8600, or on the Web at www.copyright.com.
Requests to the publisher for permission should be addressed to the Permissions Department,
John Wiley & Sons, Inc., 111 River Street, Hoboken, NJ 07030, 201-748-6011, fax
201-748-6008, or online at www.wiley.com/go/permissions.

Limit of Liability/Disclaimer of Warranty: While the publisher and author have used their best
efforts in preparing this book, they make no representations or warranties with respect to the
accuracy or completeness of the contents of this book and specifically disclaim any implied
warranties of merchantability or fitness for a particular purpose. No warranty may be created or
extended by sales representatives or written sales materials. The advice and strategies contained
herein may not be suitable for your situation. You should consult with a professional where
appropriate. Neither the publisher nor author shall be liable for any loss of profit or any other
commercial damages, including but not limited to special, incidental, consequential, or other
damages. Readers should be aware that Internet Web sites offered as citations and/or sources for
further information may have changed or disappeared between the time this was written and
when it is read.

Jossey-Bass books and products are available through most bookstores. To contact Jossey-Bass
directly call our Customer Care Department within the U.S. at 800-956-7739, outside the U.S.
at 317-572-3986, or fax 317-572-4002.

Wiley publishes in a variety of print and electronic formats and by print-on-demand. Some
material included with standard print versions of this book may not be included in e-books or in
print-on-demand. If this book refers to media such as a CD or DVD that is not included in the
version you purchased, you may download this material at http://booksupport.wiley.com. For
more information about Wiley products, visit www.wiley.com.

Library of Congress Cataloging-in-Publication Data is available
ISBN 9781119049609 (Hardcover)

ISBN 9781119051084 (ePDF)

ISBN 9781119051169 (ePub)

Cover design by Wiley
Cover image: ©Studio-Pro/iStockphoto

Printed in the United States of America
SECOND EDITION

HB Printing 10987654321


http://www.copyright.com
http://www.wiley.com/go/permissions
http://booksupport.wiley.com
http://www.wiley.com

CONTENTS

Preface vii
About the Authors xvii
1. Understanding the Contemporary Assessment

Environment 1
2. Designing and Planning an Assessment Project 27
3. Framing Assessment with the Highest Ethical

Standards 49
4. Measuring Individual Student Learning and Growth 75
5. Program Outcomes and Program Review 99
6.  Facilitating Data Collection and Management 123
7.

Using Qualitative Techniques in Conducting
Assessments 143

8. Using Quantitative Techniques in Conducting

Assessments 171
9. Developing and Selecting Instruments 195
10. Assessing Student Campus Environments 221
11.  Assessing Quality through Comparisons 247

12. Getting Assessment Projects Started and Ensuring
Sustainability 273



vi  CONTENTS

13.

14.
15.

Reporting Assessment Results and Bringing about

Change

Developing a Culture of Assessment

Taking a Look at Assessment in the Future: A Look
into Our Crystal Ball

Appendix: Designing and Implementing an Assessment

Index

Project

295
317

341

355
359



PREFACE

Another book on assessment in student affairs? Hasn’t this topic
been covered in its entirety? These are legitimate questions that
any prospective reader could raise about another book being pub-
lished on assessment in student affairs. In fact, we, as authors,
have written numerous pieces on assessment in student affairs
that in many respects trace the development of the art and science
of assessment in student affairs over the past 25 years. While it is
very difficult to identify a contemporary book on student affairs
practice that does not address topics related to assessment, such
has not always been the case, as we will affirm in this volume.

Assessment in student affairs has evolved over the past several
decades to the point where we believe that assessment is in the
process of being institutionalized as a part of student affairs prac-
tice. But assessment still is not as common as we think it should
be, and we hope that over the next couple of years assessment will
become a part of routine student affairs practice, similar to staff
selection, for example, in residence life. Moreover, as we point
out in Chapter 1, assessment, evaluation, and research have not
been differentiated clearly in the student affairs literature until
fairly recently (see Suskie, 2009), and while these activities have
clearly different purposes, they were used synonymously for years,
incorrectly in our opinion. So, this book will try to add to the
clarity of the definition of assessment and provide a myriad of
examples of assessment projects.

Not only has assessment been differentiated from evalua-
tion and research in the past several decades, the purposes of
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viii PREFACE

assessment have become sharper. We can thank Ewell (2009) for
his elegantly written piece that discusses the tensions related to
the accountability and improvement dimensions of assessment.
Virtually all assessment projects fit into one of these two cate-
gories, and in some cases assessment projects can fit into both of
them. Contemporary thinking about the purposes of assessment
is more streamlined and fits projects neatly into one purpose or
the other, or both.

The technical side of conducting assessments has evolved
over the past number of years, and while we believe that
predicting where technological improvements will take us in
the future is difficult, we are confident that new technologies
will be developed in the future. Our experience takes us back to,
in effect, distributing questionnaires by hand, collecting them,
copying responses onto coding sheets, transferring the data to
Hollerith cards, having them analyzed by mainframe computers,
and making sense of the results, in effect, by hand. This approach,
while effective in its day, was incredibly time consuming and is
the assessment equivalent of making long distance telephone
calls by dialing “0” and asking the operator to place the call. In
this book we offer what we think are contemporary approaches
to the practice of assessment by using current technology that is
widely available.

In this volume we also look at other aspects of assessment
that are evolving continuously, such as protecting the rights
of participants, developing a culture of assessment in student
affairs, differentiating between individual and group assessment
projects, identifying strategies for getting assessment projects
started, and reporting results. This book is much more than an
update of the first edition. Rather, in identifying the concepts
for this book, we started from scratch and identified those topics
that in our opinion will be of great practical value for our
readers. In short, we have overhauled the topic of assessment and
developed what we trust our readers will find is a fresh look at
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very important topics covered under the umbrella of assessment
in student affairs.

Finally, we thought it would make sense for a book to be writ-
ten with the graduate student and young professional in mind.
Curricula in student affairs preparation programs, in our view,
ought to have a course on assessment as the CAS standards indi-
cate. Our view is that this volume could be used as the primary
textbook for such a course. With that in mind the reader will
find case studies, scenarios, and discussion questions throughout
the book.

General Purpose of the Book

As the previous paragraph suggests, this book has been designed
as a text for a course on assessment in student affairs. We also
think that this book can be used for staff development purposes for
student affairs educators and others who are interested in assess-
ing the potency of services, programs, and learning experiences
as related to student growth and development. All of the authors
have offered courses, workshops, and seminars and done consult-
ing related to assessment in student affairs. Our view is that the
existing literature is valuable in providing important information
about assessment for graduate students preparing for careers as
student affairs educators, but we also believe that a book espe-
cially tailored for a graduate course or staff development has great
utility. With that in mind we have developed this book with the
purpose to provide a primer on topics that provide a foundation
for students preparing for careers as student affairs educators or
those staff who seek more information to inform their practice as
they work with college students.

Intended Audiences

Our primary audience for this book consists of those who are
preparing for careers as student affairs educators or those who
work with college students and seek more information about the
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extent to which students learn and grow from the experiences
they offer. We trust that graduate students will have a course on
assessment in student affairs in their curriculum. Accordingly, this
book can be used as the primary text for such a course. If an assess-
ment course is not part of the prescribed curriculum, this book
can be used for an independent study of assessment in student
affairs. Because of the cases and discussion questions, our opin-
ion is that the book will lend itself well to a formal course or an
independent study.

We also realize that a number of people come to careers
in ways other than through student affairs graduate programs.
Included in this career path, for example, are academic advisors,
career counselors, recreation coordinators, and so on. Though
their career path may be outside that of those with graduate
degrees in student affairs education, they are not absolved from
assessment activities. Consequently, they could choose to use
this book to provide a foundation for their work in assessment
as student affairs educators through staff development activities
offered by their institution or through independent reading on
their own.

Still others enter student affairs education by switching from
faculty roles or perhaps from outside higher education. They, too,
have an obligation to participate and perhaps lead an ongoing
program of assessment in student affairs. Included in this set of
professionals are those who lead learning centers, coordinate
retention programs, or serve in executive roles with student
affairs being included in their portfolios. This book can provide
them with background information as they work with staff in
developing assessment projects.

Beyond staff in student affairs, others may have an interest in
issues related to accountability and improvement in higher edu-
cation. Those who serve on regional accrediting committees or
governing boards, or who advise legislators or other policy groups,
might find this volume useful. Our view is that oversight of higher
education will continue to tighten in the future, and this volume
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can provide those providing such oversight with a foundation for
the questions they should be asking.

How to Use the Book

While this book does not have to be used in a linear sense,
meaning that one’s reading should start with Chapter 1, then
following with Chapter 2, 3, and so on, ultimately finishing
with the last chapter, we think that might be the best approach.
Our assumption is that most readers will not know a great
deal about assessment, and even may not have thought about
it much before beginning to read this book. The chapters are
designed to build on each other with information from the early
chapters providing a foundation for those that follow. So, our
recommendation is that readers start with the first chapter and
then follow through the rest of the book sequentially.

This book, however, is not designed to be read in isolation.
That is, we have provided two features that are designed to
provide a basis for group discussions and perhaps group projects.
One of the features is the introduction of a case study or scenar-
ios that can be used to apply and illustrate the elements of the
chapter. The other is a set of questions found at the end of each
chapter designed to stimulate discussion about its contents. The
questions are designed to prompt in-class discussion, for small
group work outside of class, or for reflection and contemplation
by those who are reading the book outside a group exercise. Most
important, the cases and the discussion questions are designed
to make active learning very much a part of the experiences of
those who read the book.

If the book is used for staff development in a student affairs
unit, the same principles apply. That is, the cases can be used to
illustrate the content of the chapter and the questions at the end
of the chapter are designed to stimulate discussion and further
thinking about the topic of the chapter.

We provide foundational information about assessment in
Chapter 1 by differentiating between assessment, evaluation,
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and research. We also look at the reasons why student affairs
educators should be concerned about assessment, using Ewell’s
(2009) primary proposes of assessment (accountability and
improvement) as our taxonomy. Then we move into a review
of the development of assessment through a review of selected
source materials, beginning with the Student Personnel Point
of View that was published in 1937 (National Association of
Student Personnel Administrators, 1989). Finally, we identify
the role of assessment in contemporary student affairs education.

Chapter 2 takes an expansive view of planning for assess-
ment. [t begins with identifying principles of good practice
in assessment, followed by suggestions about how to develop
an assessment plan. We look at questions to be used to guide
the assessment process and then identify questions for discussion
about developing an assessment. The chapter emphasizes the
importance of how to develop a problem statement and identify
the purpose of an assessment project.

We think it is imperative that assessment projects be con-
ducted with the highest ethical standards. That is, the rights of
participants in assessment projects should be of paramount impor-
tance at all times. Accordingly, we have positioned our discussion
of ethics early in this volume. Our view is that all studies must
be conducted with the highest ethical standards and, as a conse-
quence, we think our readers should have a firm understanding
of their ethical obligations before embarking on any assessment
project. Chapter 3 introduces basic principles of ethical research,
establishes the need for ethical practice in assessment, describes
how to apply ethical standards to assessment projects, and
provides recommendations for ensuring that the highest ethical
standards are met in assessment work. It also describes the impor-
tance of the relationship that those who conduct assessments
need to establish with their campus’s institutional review board.

The change in emphasis on measuring student learning
outcomes rather than organizational inputs is an important
element of Chapter 4. We believe that this emphasis reflects
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an important change in the values of higher education. For
example, accrediting agencies are interested in how institutions
measure student learning and how they add value to the student
experience (see for example, Standard Five of the Commission
on Institutions of Higher Education of the New England Asso-
ciation of Schools and Colleges). Individual learning outcomes
and measuring student growth are the focus of the chapter.
Learning and development outcomes frameworks are provided
and discussed and strategies for developing learning outcomes
are provided. The chapter concludes with a discussion of how to
measure learning outcomes.

Whereas Chapter 4 is designed to provide basic information
about measuring individual student learning, Chapter 5 takes a
look at students in the aggregate by discussing program assessment
and review. The case study for the chapter is a carryover from
Chapter 5, but reflects a different emphasis. A substantial part
of the chapter is devoted to discussing program review, including
developing a framework for program review and describing the
elements of program review.

Moving into the technical aspects of assessment, Chapter 6
addresses issues related to data collection and management.
Implicit in data collection are determining an appropriate sam-
ple size, deciding on a data collection strategy, and managing the
data. We point out that existing data can be used in assessment
projects and will accelerate the assessment process.

Chapter 7 explores various aspects of qualitative assessment.
We assert that the methodological approach needs to be tied to
the goals of the assessment project. A discussion of primary forms
of qualitative data collection is presented, including interviewing,
observing, and reviewing. Then, the chapter explores data analy-
sis and provides questions for further discussion about qualitative
techniques.

Using quantitative techniques in conducting student
affairs assessment is the focus of Chapter 8. Four keywords are
introduced to assist in selecting a qualitative technique: describe,
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differ, relate, and predict. Quantitative data analysis also is
discussed in the chapter with a special emphasis on selecting an
appropriate statistical technique to use in a quantitative project.

In Chapter 9 we provide a discussion of instrument develop-
ment and selection. This is a key component of the assessment
process, since the use of an instrument that is inappropriate for
the assessment will result in a study that will not accomplish the
objectives of the project. Similarly, the development of a flawed
instrument will result in a study in which the consumers of
the project cannot have confidence. The chapter places special
emphasis on developing instruments of high quality and also
provides strategies for administering instruments.

Assessing student environments is the topic of Chapter 10.
We assert that the campus environment has a significant influ-
ence on student experiences and as a consequence we believe
that environmental assessment projects should be of particular
interest to student affairs educators and others on campus. The
chapter introduces foundational theories about campus environ-
ments, discusses the purposes of assessing campus environments,
and then describes various approaches to assessing campus
environments. It provides an important differentiation between
assessing campus culture and campus climate.

Chapter 11 looks at various ways of measuring how institu-
tions can compare themselves with peers using external data,
standards, and frameworks. It includes a discussion of assessing
quality through institutional comparisons. It provides a variety
of ways of assessing quality through various forms of bench-
marking such as external peer benchmarking, best practices
benchmarking, capability benchmarking, and productivity
benchmarking.

In Chapter 12 we explore a chronic problem found all too
often in student affairs divisions, and that is starting and sustain-
ing assessment projects. Many challenges exist, sometimes real
and sometimes perceived, to undertaking assessment projects. At
times assessments are required, such as when an institution is
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facing its periodic regional accreditation. But otherwise, how can
student affairs divisions weave assessment into their annual work
routine? This chapter provides strategies for getting assessment
projects started, identifies the role of the assessment coordinator
in a student affairs division, and pinpoints barriers to undertaking
assessment in student affairs, and provides recommendations for
sustaining assessment projects over time.

Chapter 13 asserts that once an assessment has been com-
pleted, the results will need to be shared with stakeholders and
the findings may indicate that changes need to be made. Since
our concern is that too often assessment findings are reported in
ways that are uninteresting to stakeholders, we provide sugges-
tions for crafting results that are informative and attractive, and
also how to use results to take action in effect applying the results
to student affairs practice.

Making assessment part of an organization’s routine is central
to developing a culture of assessment as is recommended in
Chapter 14. We define what a culture of evidence is in this
chapter, identify points of resistance to developing assessment
projects, and conclude with strategies designed to develop an
assessment culture.

Chapter 15 features our speculation about the future of assess-
ment. Included are our hunches about the continued sharpening
of the definition of assessment, our view about the future of assess-
ment methods, and some thoughts about reporting results and our
ongoing concerns about protecting those who agree to participate
in assessment projects.

The reader will find a number of internal references through-
out this volume. That is, there will be suggestions in one
chapter to refer to other chapters to develop a more complete
understanding of a particular topic. We hope this approach will
assist the reader in understanding how assessment topics inform
each other. For example, some of the same strategies that can be
used by staff to assist them in sustaining assessment projects over
time are aspects of developing a culture of assessment. Or, the
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development or selection of an appropriate survey instrument is
a necessary feature of undertaking a quantitative assessment.

We have provided an Appendix for instructors and graduate
students that provides advice on undertaking assessment projects
as part of a graduate course on assessment in student affairs.
The appendix provides a 12-week framework for completing an
assessment project. We believe that actual practice will help
readers of this book sharpen their assessment skills and under-
stand some of the challenges and rewards that are associated
with assessment in student affairs.

We trust that this volume will provide a fresh, contemporary
look at assessment in student affairs, a central element of student
affairs practice. We anticipate that the readers of this volume will
be able to undertake assessment projects as part of their student
affairs practice. We look forward to hearing from them as they
contribute to the learning and development of the college stu-
dents with whom they work.
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UNDERSTANDING THE
CONTEMPORARY ASSESSMENT
ENVIRONMENT

While assessment has not always been a central activity in
student affairs practice in higher education, it is becoming
an institutional imperative in contemporary times, as Kinzie
(2009) points out, “Every college or university must decide
how to most effectively assess student learning outcomes for
institutional improvement and accountability (p. 4).” Livingston
and Zerulik (2013) add the following observation about the
centrality of assessment to student affairs practice as follows,
“Assessment is an essential element in any successful student
affairs division” (p. 15).

This chapter begins with a case study related to the potential
role of assessment as part of implementing a new program. Then,
we provide definitions of assessment, evaluation, and research,
terms that are important to understand in the development of
projects designed to determine the effectiveness of programs,
activities, and experiences developed by student affairs edu-
cators. We follow that with a brief discussion of the historical
development of assessment in student affairs practice and the
centrality of assessment in contemporary institutional accred-
itation, student affairs practice and the education of student
affairs educators. We conclude with questions to consider in
the development of an assessment plan to address the dynamics
identified in the case study.



2 ASSESSMENT IN STUDENT AFFAIRS

Learning Communities at Mid-Central University

Sean is an area coordinator at Mid-Central University (MCU) in
the residence hall system. As such, Sean has responsibility for four
buildings, each housing about 240 students, four graduate assistants
(one for each building), and 16 resident assistants. MCU is a regional
institution, with most of its students majoring in education, business,
or liberal arts. Predominantly, the students are the first in their fam-
ilies to attend college and many have significant amounts of federal
financial aid.

Sean is in her second year of service at MCU and noted that
as opposed to other institutions with which she was familiar, MCU
did not have any learning communities (LC). Sean had served as
a graduate assistant in the residence halls at State University while
pursuing her master’s degree and was used to having many learning
communities in residence halls. She was surprised that MCU did not
have any learning communities when she interviewed for her posi-
tion but decided to accept the position with the hope that learning
communities could be established though no promises were made
that LC units would be established at MCU. She spent her first year
investigating why MCU did not have any of these special residen-
tial units and it turned out that a variety of reasons contributed to
the lack of learning communities, among them the philosophy of
the residence department, lack of funding, and potentially, lack of
student interest.

From Sean’s point of view, the idea behind a learning community
was to use the concept to improve retention. In the pilot project she
was developing, two learning communities would be implemented
in the trial program. Twenty students majoring in business would be
assigned to one of the learning communities and another 20 edu-
cation majors would be assigned to the other learning community.
The students in each learning community would be assigned to three
courses in the curriculum and a community advisor (CA) would be
hired to provide support and enrichment, such as organizing study
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groups, arranging for tutoring as necessary, and organizing a field trip
for the student participants once per month in the fall semester.

Sean briefed her staff at the end of the first academic year about
wanting to implement two trial learning communities the next aca-
demic year. The concept was foreign to many of the staff and several
asked this question: How did Sean know that the students needed
this experience? Sean indicated that such would be a part of a pilot
project of learning communities that was being planned.

She managed to convince the assistant director of student hous-
ing for residential programs that implementing two learning commu-
nities on a trial basis was worth undertaking but she was cautioned
by Sami, the assistant director, that she would run into a series of
hard questions as she had conversations with other member of the
central office staff. And, Sami was clear about one central concern
that was paramount in his mind: Whenever programs were imple-
mented, senior staff would want to know how the program could be
improved from one year to the next.

Sean also met with the fiscal officer of the residence life depart-
ment who wanted to know what the cost of the program would be.
Sean thought that adequate compensation for the community advi-
sors would be a free room plus a monthly stipend of $100 for each
CA plus an operations budget for each LC of $2,000 for modest pro-
gramming efforts. The fiscal officer left Sean with this question: How
would Sean demonstrate that the resources were used wisely?

The final discussion Sean had was with the director of the resi-
dence life department, Casey. While Casey was generally supportive
of the program, there were some doubts about the effort required
to implement learning communities. Would the establishment of
the learning communities be worth Sean’s time? Are the outcomes
Sean has identified consistent with the purposes of residence halls
at the university? What about staff time in organizing room assign-
ments for the participants? Wouldn’t working with the Registrar’s
office and the two academic programs, business and elementary edu-
cation, take a lot of time? How would the benefits of the program
be communicated to senior administrators? Wouldn’t recruitment of

(Continued)
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participants take a tremendous effort? And, most important, how
would Sean determine if the program made a difference?

Sean is faced with a daunting number of questions related to
assessment, because without data she really can’t answer the ques-
tions posed by the various administrators who will have an influence
as to whether or not the learning communities will be implemented
on a trial basis and what the future of these new units might be. We
cannot be certain if Sean was ready for all of the questions raised by
these administrators, even though learning communities are com-
mon on many campuses (see Benjamin, 2015).

Defining Assessment, Evaluation, and Research

Before we move further into this chapter, it is important that we
are clear by what we mean by assessment. We'll also compare and
contrast the term assessment with evaluation and research, since
the terms often are used interchangeably—however, to our way
of thinking, each represents a very different purpose.

Assessment

We think the definition of the term assessment that we introduced
in the first edition of this book is still relevant in contemporary
student affairs practice. We defined assessment this way:

“Assessment is any effort to gather, analyze, and interpret evi-
dence which describes institutional, departmental, divisional, or
agency effectiveness” (Upcraft & Schuh, 1996, p. 18).

To this definition we would add program or initiative
effectiveness. In the case of our example, an assessment of the
learning community initiative at MCU would be conducted
to determine the extent to which the program achieved its
goals. It is also important to note that for the purposes of this
book, we are interested in students in the aggregate. We will be
addressing individual student learning to the extent described



