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Foreword

Tim Miles and his colleagues have edited and contributed to a most
useful book of essays. It will be useful not only to specialist teachers of
children with dyslexia but also to many class teachers who have children
with a variety of different difficulties among their pupils, for the
emphasis throughout is on neurological differences between one child
and another, whether these children are identified as having special
needs or not. The term ‘neurodiversity’ is a helpful one, because it
suggests that there are ways of teaching which, in the early years, will
appeal to all children, whatever their developmental differences, and
which they can all enjoy. The rhythm games described in Chapter 4 are
especially enlightening. All children can join in and practise their
‘performance’, and everyone will benefit. Moreover, they can be taught
by teachers without specialist music training, a huge advantage in most
schools. The book is thus of great practical value.

It is also optimistic and cheerful. It is impossible not to sympathize
with the horrors for a dyslexic student of Grade V theory (a horror well
enough known to those who are not dyslexic). And the strategies for
teaching and learning musical notation for those who are dyslexic will be
eagerly read by music teachers. In many different ways, this is an
excellent addition to the growing literature of dyslexia and music, and it
is to be warmly welcomed.

Mary Warnock
House of Lords
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Preface

This book is a sequel to Music and Dyslexia: Opening New Doors (Miles and
Westcombe (eds), Whurr, London, 2001). It comprises both chapters from
some of the contributors to the earlier book and from other musicians as
well. Those who contributed to both books are Tim Miles, John
Westcombe and Diana Ditchfield (who are jointly the editors of the
present book), Sheila Oglethorpe, Nigel Clarke, Michael Lea, Paula
Bishop-Liebler, Annemarie Sand and Siw Wood. The new contributors
are Adam Apostoli, Margaret Howlett-Jones, Carolyn King, Christine
McRitchie Pratt, Katie Overy, Olivia McCarthy and Lauren Stewart.
Sadly, Professor Margaret (Peggy) Hubicki, a contributor to the earlier
book and a leading member of the British Dyslexia Association Music
Committee, died early in 2006. Her sympathetic understanding of the
difficulties experienced by many dyslexic musicians has made a lasting
contribution to the field. Chapter 14 in the present book, written largely
by Annemarie, pays a warm tribute to Peggy.

We have divided the book into four sections. These are entitled
“Tackling Problems’, ‘In and Around the Classroom’, ‘Strategies and
Successes’ and ‘Science Takes Us Forward’.

In the first chapter, Tim Miles outlines the main characteristics of
dyslexia and briefly mentions other developmental differences which
have come to the fore in recent decades. He emphasises that the word
‘difference’ is more satisfactory than such words as ‘anomaly’, ‘deficit’,
‘disability” and the like: one of the important messages of the book as a
whole is to encourage teachers of dyslexic children and adults always to
think positively. In Chapter 2, Tim calls attention to some of the things
which can go wrong in the lives of dyslexics. They can happen to any of
us, whether dyslexic or not, but experience suggests that dyslexics are
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Preface

particularly vulnerable to such things, and it is therefore important that
teachers should know what to expect.

In Chapter 3, Christine McRitchie Pratt gives a comprehensive list of
the visiting and school-based staff requirement regarding accessories and
materials as well as good advice about direct help for dyslexics in the
classroom; in Chapter 4, Katie Overy provides a selection of musical
activities and games suitable in both the music and language classroom
for both dyslexics and others. In Chapter 5, Olivia McCarthy and Diana
Ditchfield recall a very disruptive pupil who had severe difficulties with
her short-term memory whom they gradually won over to competence in
piano playing through appropriate tuition in her early years; some of the
writing team have then pooled their thoughts, in Chapter 6, on what
might lie behind pupils’ reluctance to involve themselves or seemingly
miss out on the pleasures of musical participation. In Chapter 7, Sheila
Oglethorpe calls attention to some of the many different ways in which
music can contribute richly, and unexpectedly, to the lives of those who
are dyslexic, and provides valuable case studies. In Chapter 8, Tim Miles
calls attention to parallels between the teaching of musical notation and
mathematical notation. Because symbols are involved, these notations
may take dyslexics longer to learn, but that need not prevent them from
becoming highly successful musicians or mathematicians. Diana
Ditchfield, in Chapter 9, acknowledges that some young musicians have
found it frustrating that, at least to find a way through the examination
system, theory has to be learned and written questions answered, and
welcomes the role of technology in these matters.

Next come two contributions on sight-reading, written from somewhat
different angles. The chapter by Sheila Oglethorpe (Chapter 10) contains
a wealth of practical advice; that by Michael Lea (Chapter 11) reports that
he found memorisation when playing the guitar easier and sight-reading
easier when playing the cello or double bass. He offers an ingenious
neurological explanation for this based on a diagram: the cortical
homunculus devised by the neurologist Wilder Penfield.

For Chapter 12, there is a straightforward setting-out of good advice
from Nigel Clarke, who has needed to be very resourceful and press on
against difficulties, and, in Chapter 13, there is an even-handed view,
from Adam Apostoli, about how far music has been embraced by the
technological age (and vice versa).

Chapter 14 relates a remarkable sequence that has a strong triangular
feel about it in terms of the personalities involved, the transference of
teaching expertise and the reversal of fortune. In Chapter 15, Paula
Bishop-Liebler’s illustrates by means of case studies the variety of skills
which dyslexic singers need to accumulate according to the type of music
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which they wish to perform, whether, for instance, it be jazz, baroque or
music for the theatre.

In Chapter 16, we hope to catch the eye in our movement between
groups of musicians with “Thirty-seven oboists’. Here, Carolyn King
describes her experiences in teaching and assessing a large cohort of
oboists, some but not all of whom were dyslexic. Then Jenny Macmillan,
in Chapter 17, draws attention to ways in which the Suzuki influence is
analogous to styles of teaching of dyslexics, not least in the matter of
notation not being an essential part of that method’s initial engagements,
and the words ‘structured’, ‘sequential’ and ‘cumulative” are shared
vocabulary. In Chapter 18, Nigel Clarke’s successes in both leadership of
a conservatoire department and as a distinguished composer in the world
of film-making demonstrate that success can be achieved and problems
overcome.

In Chapter 19, Katie Overy briefly describes some of the latest
brain-imaging techniques; she then outlines some research findings on
the aural basis of music processing, the brain differences associated with
musical training and the brain differences associated with dyslexia. In
Chapter 20, Lauren Stewart provides an analysis of the various skills
required for successful sight-reading; then, as a sequel to Katie’s chapter,
she reports on some of the studies by herself and colleagues on what has
been discovered about music skills from the use of brain-imaging
techniques.

Amongst the main chapters, three cameos will be found, two by
individuals and the third by various hands. They serve to demonstrate
the individual nature of responses to dyslexia for both young people and
adults, and what teachers need to look out for.

We express our gratitude to the British Dyslexia Association for
support of the Music Committee in past years. We would also like to take
this opportunity to thank Joanna Westcombe for her help with the early
drafts of this book.

Tim Miles, John Westcombe and Diana Ditchfield
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