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Competing visions and paradigms for lifelong learning co-exist at national as well 
as international levels. The fact that one ‘official’ discourse may be dominant at any 
one time does not mean that other ways of thinking about learning throughout the 
life course have disappeared. They are alive and well in a range of critical traditions 
and perspectives that retain their power to engage and persuade.

Lifelong learning is presented in this Series in all its versatility. Accordingly, 
lifelong learning is referred to as an idea, a concept, an approach, a method, a 
programme, a strategy, even a philosophy or worldview. Similarly, the approaches 
to lifelong learning presented in the Series are sometimes philosophical, sociological, 
economic, psychological or educational, and frequently multi-disciplinary. Common 
foci are the practices of individual, organisational and collective learning as well as 
the development of people, communities and societies.

The Series promotes critical, evidence-informed exploration of problems, themes 
and issues in the evolving field of lifelong learning. Each volume is firmly based on 
high quality scholarship and a keen awareness of both emergent and enduring issues 
in practice and policy. Our mission is to engage scholars, practitioners, policy 
makers and professionals with new insights from international research and practice, 
and to provoke fresh thinking and innovation in lifelong learning. Contributions that 
highlight previously under-researched groups, countries and territories are strongly 
encouraged.

The Lifelong Learning Series aims to bring together established authors building 
on a strong platform of previous work to develop their themes and positions, with 
new generation authors bringing novel ideas and perspectives. We welcome 
contributions from multi-disciplinary research collaborations that approach 
contemporary and emerging global and local challenges in creative ways.

Through advocacy of broad, diverse and inclusive approaches to learning 
throughout the life course, the series aspires to be a leading resource for researchers 
and practitioners who seek to rethink lifelong learning to meet the challenges and 
opportunities of the 21st Century.

The Lifelong Learning Book Series complements the Third International 
Handbook of Lifelong Learning https://link.springer.com/referencework/10.1007/ 
978-3-031-19592-1 with an elaboration of specific topics, themes and case studies 
in greater depth than is possible in the Handbook.
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Foreword

Lifelong learning comprises all the phases of learning and is fundamental as we 
adapt to developments in digital technology, transformation in the world of work, 
and demographic change. It also equips us with the necessary competencies to 
respond to the climate crisis, promote health and well-being, and strengthen 
citizenship.

Rapid urbanisation has been a defining feature of the last century, giving cities a 
critical role in advancing appropriate responses to these challenges. Accounting for 
75% of global greenhouse gas emissions, cities are responsible for offering creative 
solutions that lay the foundations for more sustainable, resilient futures. With their 
vast resources, density, and capacity as hubs of complex stakeholder relations that 
cut across sectors, cities provide a highly favourable environment to tackle today’s 
most pressing issues. One important way in which they can do this is through offer-
ing people opportunities to learn at all ages.

Learning cities—which strategically intertwine these two concepts—are, as 
such, at the forefront of enhancing access to and participation in lifelong learning. 
As the learning city movement has grown, numerous innovative and relevant initia-
tives have contributed to the construction of more inclusive societies that are ready 
to face the challenges of today and tomorrow.

One decade of the UNESCO Global Network of Learning Cities (GNLC) was 
celebrated in 2023. What is encapsulated in this book is a reflection on the net-
work’s multifaceted contribution to cities.

The 16 chapters of Global Perspectives on Learning Cities aim to clarify and 
promote the learning city initiative, considering its development and implementa-
tion against a wide variety of circumstances, in numerous diverse contexts across 
the globe. Taken together, they explore the importance of fostering a culture of 
lifelong learning at local level from very different angles. As Norman Longworth 
notes in his dialogue with Carmel Berendi in Chap. 16, “a learning city in Hungary 
is very different from a learning city in Saudi Arabia, and different again from a 
learning city in Australia. They all have contrasting aims and objectives based upon 
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culture, education, tradition and sometimes national law. However, as we said, it is 
growing: more and more cities want to become learning cities.”

In this context, Global Perspectives on Learning Cities adds real value to the 
evolution of the learning cities concept. Reflecting on the varied and valuable expe-
riences, examples, and important ideas described in this publication, let me share 
four thoughts on how learning cities are working to improve lives around the world.

First, the rich material gathered in the 16 chapters emphasises the importance of 
an intersectoral approach to lifelong learning at the local level and beyond. Indeed, 
learning cities exemplify this, forging strong links and fostering partnerships that 
cut across sectors to advance lifelong learning for all. As you will see throughout the 
book, across diverse contexts, different stakeholders have been at the helm of imple-
menting learning city-related efforts, making cross-sectoral strategies all the more 
pertinent.

All chapters reflect the value of intersectoral collaboration in this context. The 
integrated, holistic EcCoWell approach to sustainable development described by 
Peter Kearns in Chap. 14 speaks to this in particular, emphasising the overall impact, 
as opposed to isolated sectoral advancements in specific domains.

This intersectoral spirit remains at the core of the learning city approach. Indeed, 
as members around the world have confronted the COVID-19 pandemic, migration 
crises, and the climate crisis, cross-cutting efforts to advance learning for individu-
als of all ages have assisted cities in responding to urgent, often unforeseen, circum-
stances, with a view to building back stronger. Many of the chapters that follow 
reference how partnerships promoting lifelong learning have responded to challeng-
ing scenarios, but that on Wyndham, Australia, stands out for its focus on how the 
city addressed the COVID-19 pandemic. Indeed, as you will read in Chap. 8 by Jac 
Torres-Gomez and Diane Tabbagh, Wyndham’s response to the crisis relied on its 
capacity to tap into robust, authentic partnerships, which also support its Learning 
Community Strategy, through an empathy lens.

Second, linked to this, learning cities have been able to advance strategic, inno-
vative, often collaborative endeavours, which have garnered fruitful learning oppor-
tunities for individuals across the globe. Indeed, while they are, of course, guided by 
international networks and initiatives, cities have also taken an active role in shap-
ing and reshaping these networks and what they can offer, in a way that has permit-
ted them to respond to the needs of learners in a vast array of contexts. Just as much 
as the network has allowed members to thrive, members have allowed it to flourish.

For instance, learning cities have proactively set up regional, national, and sub-
national groupings, within the framework of the UNESCO GNLC. Today, there are 
more than 10 national learning city networks and four regional sub-networks. The 
case of the Republic of Korea—as explored by Dr Sunok Jo in Chap. 4—is particu-
larly inspiring in this respect, considering the gains made by the country’s national 
network.
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These groupings and the concept of learning territories, as discussed by Nicolas 
Duracka in Chap. 6, illustrate that learning relations are not always confined to spa-
tial boundaries, but can take shape at a number of intersecting levels, from mutual 
support in the family home and neighbourhood to the forging of ties between cities 
in distinct world regions. Indeed, the learning city concept’s flexibility has con-
nected the local with the global in diverse ways, through allowing cities to take 
innovative action and forge strategic ties in a manner that addresses what learners in 
their communities require to thrive.

Third, learning cities are actively working to promote action and needs-oriented 
approaches to lifelong learning at the local level. Indeed, within the framework of 
the GNLC, this emphasis has led to tangible results and practical action that is 
making a difference for learners worldwide, every day. All of the cities featured in 
this book are united by such an objective, which Arne Carlsen encapsulates in 
Chap. 15.

While at the national level, it is key to ensure a robust legal framework, a clear 
vision, and appropriate monitoring and evaluation tools are in place to advance 
lifelong learning for all, at the local level, cities harness such opportunities to 

respond to urgent crises and cope with day-to-day challenges. This makes an action-
oriented approach that directly accounts for the needs of learners crucial, in the 
wide variety of contexts the GNLC covers. Such an approach can make lifelong 
learning a reality in contexts lacking a cohesive national policy, as seen in Chap. 9, 
by Abiy Menkir Gizaw and Turuwark Zalalam Warkineh, who share the case of 
Bahir Dar, Ethiopia. It is also in evidence in the impressive cooperation of important 
partners such as higher education institutions, as described in Chap. 11 by Balázs 
Németh and Carmel Berendi.

Finally, learning cities are placing vulnerable groups at the core of their mandate. 
Most of the chapters in this volume reflect the value of the learning city model in 
ensuring lifelong learning opportunities are available and accessible to all members 
of society, including the most marginalised.

Indeed, a common misconception about the network has been its supposed 
exclusive interest in enhancing learning throughout the lifespan in urban centres. As 
the stories of learning cities illustrate, this has been far from the case, with members 
advancing informed efforts to establish opportunities in surrounding rural zones, as 
well as urban peripheries, in the framework of the GNLC.  Ultimately, through 
working side by side with cities, some of them have made a transformative differ-
ence: namely, ensuring some of the most vulnerable in society have the opportunity 
to learn throughout their lives.

Reflecting on this book, it is clear to me that the learning city capacity to articu-
late the implementation of a central, global concept in a way that resonates with a 
wide array of realities, in manifold contexts, will continue to be of value today, 
tomorrow, and in the future. This fosters the provision of inclusive lifelong learning 
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opportunities through coherently bringing the local and the global together. This 
power to link an international concept with diverse local circumstances is a central 
strand that unites each author’s contribution.

As I mentioned at the start, this publication came at a particularly significant time 
for the GNLC, as it marked a major milestone. Yet, the book’s utility will endure for 
years to come, through its role in fostering and informing the network’s ongoing 
expansion, improvement, and strategic direction, with and for members.

I wish you a pleasant read and sincerely hope you find the following chapters to 
be as inspiring as I have.

UNESCO Global Network of Learning Cities,  
�UNESCO Institute for Lifelong Learning (UIL)

Raúl Valdés Cotera
 

Hamburg, Germany

Foreword
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Series Editors’ Note

The Lifelong Learning Book Series was launched in 2004 and, by 2025, had pub-
lished over 30 volumes on topics of international significance. The series continues 
to contribute to cross-cultural dialogue by exploring and sharing research and new 
perspectives on lifelong learning and its complex intersections with social, eco-
nomic, and cultural developments.

This new edited volume brings fresh perspectives to the ongoing cross-national 
dialogue within the series, making an original and timely contribution through a 
comprehensive exploration of the role of learning cities as inclusive communities 
that foster dynamic learning ecosystems. The concept of learning cities has emerged 
as a global model, gradually gaining importance and recognition, particularly over 
the past two decades, brought to attention by UNESCO’s work and initiatives as 
part of the UNESCO Global Network of Learning Cities. In the twenty-first century, 
economic, political, and social challenges have highlighted the need for resilient 
and adaptable learning environments worldwide, enabling new opportunities and 
fostering innovative approaches to social inclusion, economic development, and 
environmental sustainability. In addition, advancements in technology, artificial 
intelligence, and new methods of communication continue to transform the learning 
landscape, creating both opportunities and challenges for lifelong learning and 
development.

These complexities are well captured in this book, particularly through its in-
depth consideration of the learning cities movement and its evolution in response to 
major societal changes and challenges. The notion of learning cities is carefully 
examined and defined, highlighting its multidimensional nature, which allows indi-
viduals to pursue personal development while collectively contributing to their 
city’s growth and advancement. The book provides a comprehensive overview of 
the development of learning cities as a concept and showcases innovative examples 
and case studies from around the world.

The chapters offer an impressive compilation of country- and region-specific 
explorations of best practices, incorporating perspectives from Asia, Australia, 
Africa, and Europe. Each chapter provides a nuanced discussion of the learning cit-
ies movement, explores national concepts and practices, and presents illustrative 
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examples of how citizens are empowered through learning—acquiring the skills and 
knowledge needed to flourish and to participate fully in society. This comparative 
lens enhances the understanding of lifelong learning and learning cities across dif-
ferent regions and countries. Furthermore, the book analyses key elements of best 
practices and the interrelations between learning cities and the broader concept of a 
learning society. The chapters emphasise the importance of local policies and prac-
tices, which play a crucial role in the success of learning cities while also acknowl-
edging the influence of global discussions and frameworks that shape their 
development. The book highlights the challenges and opportunities that arise when 
implementing learning city initiatives, offering valuable insights into factors that 
contribute to their sustainability and impact. Notably, by examining diverse case 
studies, the authors not only showcase success stories but also identify areas for 
improvement, providing a well-rounded perspective on the evolving landscape of 
lifelong learning.

What is particularly valuable is that the book takes a forward-looking approach, 
demonstrating that ensuring a sustainable future requires learning cities to not only 
address immediate challenges but also cultivate a long-term vision where learning 
becomes an integral part of urban life. The contributors convincingly illustrate how 
this is achieved through continuous evolution and adaptation, allowing learning cit-
ies to sustain social and economic development while driving positive change. 
Throughout the chapters, the discussion showcases how learning cities, by respond-
ing effectively to both emerging global trends and local needs, enhance the quality 
of life for individuals and foster inclusive and resilient communities.

This volume provides valuable lessons for both policy and practice. One of its 
key strengths lies in its comprehensive approach, presenting learning cities as a 
practical framework for fostering inclusive, resilient, and sustainable urban com-
munities. It serves to inspire other cities to adopt similar strategies and contribute to 
the global network of learning cities. The case studies demonstrate the diverse ways 
in which cities can foster learning, promote social cohesion, and drive sustainable 
development.

This book will be of interest to both national and international audiences, includ-
ing academics, practitioners, and policymakers who seek to understand how life-
long learning intertwines with communities to create inclusive ecosystems where 
all individuals can thrive. The book offers rich diversity and breadth, encompassing 
a wide range of countries and authorship, with a variety of perspectives presented. 
Through an in-depth exploration of country-specific cases, the book makes a strong 
argument that fostering a culture of learning and promoting inclusivity positions the 
learning cities movement as a significant global initiative to advance and sustain 
lifelong learning, social inclusion, and empowerment.

This book was produced with the support of the ASEM Lifelong Learning Hub 
and eucen.

� Natasha Kersh 
� Karen Evans 
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He integrated health and well-being into the area of global adult education. 
Together with a colleague, he initiated and chaired the UNESCO Recommendation 
on Adult Learning and Education, and was Founder, together with a colleague, of 
the UNESCO Global Network of Learning Cities. He is currently a member of the 
International Jury for the UNESCO Learning City Award.

He founded the Nordic-Baltic Summer Academies in Adult Education, was 
Secretary-General of the Nordic Folk High School Council, and initiated, together 
with a colleague, the European Adult Educator Education. He was the Founding 
Chairman of the ASEM Education and Research Hub for Lifelong Learning, a 
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network of 40 Asian and European universities, and Chairman of the Erasmus 
Mundus European Masters Programme in Lifelong Learning: Policy and 
Management. He has held the function of Executive Director of IALEI – the 
International Alliance of Leading Education Institutes, and together with a col-
league, he initiated and was Co-Chairing the UNESCO Global Alliance for Literacy.

He is honorary doctor or honorary professor at a number of universities around 
the world, is inducted into the International Adult and Continuing Education Hall of 
Fame, and is currently Co-Chair of its European Chapter. He is also an Ambassador 
of the European University Continuing Education Network.

Eva Cendon  is Professor of Adult and Continuing Education at the Institute of 
Educational Science and Media Research, FernUniversität in Hagen, Germany. For 
many years, Eva has been deeply involved in the research and practice in university 
continuing education in Germany and has assisted more than 100 German higher 
education institutions in developing university lifelong learning concepts and offers 
together with partners from outside universities. Eva served on the eucen steering 
committee from 2019 until 2023 as vice-president. She is Editor-in-Chief of the 
European Journal of University Lifelong Learning, a member of the Editorial Board 
of the journal Widening Participation and Lifelong Learning of the Open University 
UK, and on the Advisory Board of the Zeitschrift für Hochschule und Weiterbildung 
(ZHWB), the only German journal with peer review on university continuing edu-
cation. Eva’s research interests include the future of teaching and learning at univer-
sities as well as strategies and forms of university lifelong learning. E-mail: eva.

cendon@fernuni-

Que Anh Dang  is a senior researcher at Coventry University, UK. She has 25+ 
years of experience working in international education management and research 
roles in Vietnam, Denmark, Germany, and the UK. Her research is concerned with 
higher education and lifelong learning policies and practice, including learning cit-
ies and regions. She has published internationally on the topic of comparative edu-
cation and regionalism in Europe and East Asia. Her academic work draws on her 
interdisciplinary background combining educational sociology, international devel-
opment, and cultural political economy perspectives. E-mail: Queanh.dang@coven-
try.ac.uk

Nicolas Duracka  was Scientific Director of the Centre of Research & Development 
and Transfer of Social Innovations, University of Clermont Auvergne (2019–2023), 
and is Senior Lecturer in Information and Communications Sciences at Paul Valéry 
University of Montpellier. E-mail: nicolas.duracka@univ-

Abiy Menkir Gizaw  is a faculty member, Assistant Professor in Adult Education 
and Community Development (AECD) Department, a PhD candidate, and a member 
of the University of East Anglia UNESCO Chair in Adult Literacy and Learning for 
Social Transformation team in Bahir Dar University, Ethiopia. He is also coordinating 
the Bahir Dar Learning City Project. As a mentee of Professor Alan Rogers and 
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Professor Anna Robinson-Pant, he has conducted several researches, presented at dif-
ferent national and international conferences, published articles, and been engaged in 
national and international research and development projects. Some of his research 
interests include lifelong learning, crafts learning, adult literacy, family literacy and 
learning, indigenous learning/education, teachers’ professional development, higher 
education, and livelihood diversification, gender, migration, social inequality, etc. 
E-mail: abiymenkir@yahoo.com (colleague of Turuwark Zalalam Warkineh)

Sunok Jo  is a professor at Inje University’s Graduate School of Education in South 
Korea. Before becoming a professor, she worked at the National Institute for Lifelong 
Education (NILE) in South Korea from 2012 to 2019. During that time her work 
focused on policy research and implementation, including the creation of the Basic 
Plan for Promoting Lifelong Education and the implementation of the Lifelong 
Education Voucher System. Dr Jo also held the role of Director of International 
Cooperation at NILE, drawing on her experience as a secondee to the UNESCO 
Institute for Lifelong Learning (UIL). Her main responsibility during her secondment 
was to contribute to the preparation for establishing the Global Network of Learning 
Cities. Her research interests are centred on evaluating the benefits of lifelong learning 
policies and examining how international organisations influence lifelong learning 
policies at both national and local levels. E-mail: sunokjo04@gmail.com

Peter Kearns  has had a lifetime of experience working in education and training 
in a range of contexts, in Australia and overseas, as a teacher, public servant, and 
consultant, with a special interest in lifelong learning and in innovative strategies for 
learning in organisations, institutions, and communities. He was a former member 
of the Australian Delegation to the OECD Paris, and the founder and co-director of 
the PASCAL International Exchanges, which provided for online exchanges of 
information and experience between learning cities around the world, and is Special 
Advisor to the PASCAL Learning Cities 2020 Networks. He was awarded the 
Medal of Order of Australia (OAM) in 2006 for services to Education. E-mail:  
p.kearns@netspeed.com.au

Norman Longworth  is a British educational theorist, probably best known for the 
creation of the “Learning Ladder” and for his international reputation in the field of 
Lifelong Learning and, in particular, the development of Learning Cities.

He was a school teacher before working for IBM, a multinational company in the 
UK, France, and Belgium, and developed the UK's first schools-industry “twinning” 
programme. He became UNESCO-IBM Professor of Information Technology at 
Southampton University on secondment from IBM.

During the 1990s, he was President of the European Lifelong Learning Initiative, 
writing well-received books on Lifelong Learning and the burgeoning concept of 
Learning Cities. He has been a visiting professor of lifelong learning in Sheffield 
Hallam, Stirling, and ESC Toulouse—managing international developmental proj-
ects with universities from all over Europe and beyond. He has advised international 
governmental organisations—EC, OECD, UNESCO—and, at the age of 77, helped 
the latter to establish a Global Network of Learning Cities.
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In 2001, he wrote the European Commission's policy document on the Local and 
Regional Dimension of Lifelong Learning (Learning Cities and Regions). He has 
been a consultant to PASCAL, the global observatory on Place Management, Social 
Capital and Learning Regions. He continued to lead European projects and to speak 
at conferences until his retirement at the age of 81 in 2017.

He now lives in France where he writes books and poetry in English and French, 
and also composes music for choirs. He still responds to enquirers about learning 
cities and has made his copious output available to all on the Internet at longlearn.
info. E-mail: norman.longworth@gmail.com

Mary  Mahoney  is the former director of access and lifelong learning at the 
University of Wolverhampton. She now runs her own consultancy business, which 
specialises in community, adult and lifelong learning. She works with education pro-
viders and companies who offer or are developing lifelong learning programmes as 
part of their portfolio. She is passionate about ensuring that adults have the chance to 
continue or re-enter learning at any time during their lives. Her expertise lies in wid-
ening access and participation, programme development, innovation and inclusive 
practices to ensure that everyone can train, retrain or upskill across their adult life for 
reasons of employment or personal development. She has led and now consults on a 
range of strategic initiatives focused on putting learning at the heart of communities 
and on the role that learning can play in economic and social development. Previous 
projects have included working with the WHO Healthy City and UNESCO Learning 
City initiatives and she has a track record in developing innovative community learn-
ing venues based on partnerships at every level of education to enable progression 
for adult learners. She has a research background focused on the role of education 
and learning in health and wellbeing, together with an extensive track record in lead-
ership in teaching, research and knowledge exchange and has worked in higher edu-
cation in Australia, England and Wales. E-mail: mary@mahoneyconsulting.co.uk

Kerstin Mayrberger  teaches and conducts research at the Hamburg Center for 
University Teaching and Learning (HUL) at the University of Hamburg. There she 
is a professor for teaching and learning with a focus on media didactics and a 
research focus on digital transformation and higher education. Currently, with a 
view to the constant transformation of higher education digitally, she is working on 
questions on Open Educational Practices and, in the context of the ongoing project 
DUA—Digitality and Ambidextry, on the development of the framework Agile 
Educational Leadership. Further information: https://mayrberger.de E-mail: kerstin.

mayrberger@uni-

Balázs  Németh  is a researcher on European adult and lifelong learning policy 
development and comparative adult education. He is an associate professor and 
reader in Adult Learning and Education at the University of Pécs and a founding 
member of the Hungarian Universities Lifelong Learning Network (MELLearN). 
Further research topics of his are as follows: Politics and Adult Education; 
Comparative Adult Education; History of Modern European Adult Education; and 
Learning City-Region Developments in association with the Global Network of 
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Learning Cities programme (GNLC) of the UNESCO Institute for Lifelong 
Learning. Balázs Németh is EUCEN Ambassador for policy affairs and talks. He is 
Vice-Director of PASCAL International Observatory for Central-East Europe and 
Executive President of MELLearN. He is the member of Executive Board of the 
European Association for the Education of Adults and European Network coordina-
tor of Research Network6 of ASEM LLL HUB on Learning Cities and Regions. 
E-mail: nemeth.balazs@pte.hu

Tina Neylon  was founding Coordinator of Cork Lifelong Learning Festival. She 
has had an extensive and highly successful career that included editing the books 
pages for the Irish Examiner, editing the Holly Bough newspaper for three years, 
and writing about the arts. In 2004 she became an active leader in the mission to 
make Cork a learning city. She worked as Coordinator of the Cork Lifelong Learning 
Festival which she ran successfully for 14 years. Under her stewardship the festival 
grew from offering 60 events in its first year to 600 events in 2017. Her work was 
one of the contributing factors in Cork being presented with a UNESCO Learning 
City Award in 2016. In 2017 she was part of the organising committee when Cork 
hosted the third UNESCO International Conference on Learning Cities. She was 
also a key contributor to the drafting of both the Beijing Declaration in 2013 and 
The Cork Call to Action for Learning Cities in 2017. She received the Bertram 
Windle Award in 2023 in recognition of her exemplary contribution to lifelong 
learning. E-mail: tina@irishfreelance.com

Séamus Ó Tuama  is Director of Adult Continuing Education and an academic in 
the School of Government & Politics at University College Cork, Ireland. He is 
Chair of the ASEM Education and Research Hub for Lifelong Learning, an official 
network on lifelong learning research, an official programme of ASEM. He sits on 
the Advisory Group for Universities’ Contributions to lifelong learning led by the 
UNESCO Institute for Lifelong Learning and Shanghai Open University. He a 
member of the Singapore Workforce Development Applied Research Fund Expert 
Review Panel, the Editorial Board of the Journal of Continuing Higher Education, 
the Cork UNESCO Learning City Steering Group, the Board of the Higher 
Education Research Centre, Dublin City University, and the George Moore Scholars 
(Ireland Funds) panel and is an External Examiner at Trinity College Dublin. He is 
a member of the International Adult and Continuing Education Hall of Fame. He 
evaluates research for the European Commission and national agencies. He pub-
lishes, lectures, leads workshops, and gives keynote lectures across the globe. His 
poetry formed the lyrical basis for the composition “A Human Race–Nine Vocal 
Sagas”, composed by Tamar Putkaradze, first performed at Tbilisi Vano Sarajishvili 
State Conservatoire. He writes a weekly column for the Irish Examiner newspaper. 
E-mail: sotuama@ucc.ie or asemIllhub@ucc.ie

Michael Osborne  is Professor of Adult and Lifelong Learning at the University of 
Glasgow, Director of the Centre for Research and Development in Adult and 
Lifelong Learning, and the European Director of the PASCAL Observatory on 
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Place Management, Social Capital and Lifelong Learning. He is a Co-Investigator 
(Co-I) within the ESRC-funded Urban Big Data Centre on projects concerned with 
education, place, and disadvantage. He has been Principal Investigator (PI) of the 
British Academy GCRF-funded Strengthening Urban Engagement of Universities 
in Africa and Asia project and a Co-I within the UKRI GCRF-funded Global Centre 
for Sustainable, Healthy Learning Cities and Neighbourhoods. He has worked 
closely with UNESCO’s Institute for Lifelong Learning (UIL) as an adviser in the 
development of their Global Learning Cities Network and UNESCO International 
Institute for Educational Planning (IIEP) within a project that considers how life-
long learning contributes to the delivery of the SDGs in Global South cities. He is 
Co-Chair of the International Advisory Board of the Asia-Pacific Learning Cities 
Alliance in the Republic of Korea and convenor of the Asia Europe Meeting Lifelong 
Learning (ASEM LLL) Hub’s research network on national Lifelong Learning  
policies. E-mail: michael.osborne@glasgow.ac.uk

Roberta  Piazza , PhD in Education, is full professor in Adult Education at the 
University of Catania, Italy. She is Director of the University Research Centre on 
Community Engagement—CURE (Community University Research Engagement) 
and a member of the scientific committee of RUIAP (Network of Italian Universities 
for Lifelong Learning www.ruiap.it ). She was Vice-Rector for Continuing Education 
and Lifelong Learning (2017–2019) and Associate Director in Europe of PASCAL 
Observatory (Place Management, Social Capital and Learning Regions), www.pas-
calobservatory.org). Since 2014, she is also European Network Coordinator of the 
Research Network 4 National Strategies for Lifelong Learning dell’ASEM Education 
and Research Hub for Lifelong Learning. She has participated in several EU-funded 
projects on learning cities, lifelong learning, lifelong guidance, recognition of prior 
learning, apprenticeships, and teacher training. E-mail: r.piazza@unict.it

Midori  Sakaguchi , PhD, is currently a professor in Sociology and Lifelong 
Learning in the Department of Sociology, Meiji Gakuin University, Tokyo. She 
completed the doctoral programme at the Graduate School of Arts and Sciences, the 
University of Tokyo in 2000, and has worked at Meiji Gakuin University since 
2001. From 2008 to 2009, she was a visiting scholar at DPU, University of Aarhus. 
She earned her doctoral degree in Education from the Japan Women’s University. 
She has also been a member of the Lifelong Learning Committee of Saitama 
Prefecture, Minato-ward, and Bunkyo-ward in Tokyo. She is a former president of 
the Japan Association of Lifelong Education. Her works include Education of 
Recognition: Daghojskole in Denmark, Social Integration, and Lifelong Learning 
Policies. E-mail: midorisa@soc.meijigakuin.ac.jp

Yukiko Sawano  was given tenure at the Department of Education, University of 
the Sacred Heart, Tokyo, in 2005. She completed Master’s and Doctoral courses at 
the Graduate School of Education of the University of Tokyo. From 1988 until 
2005, she worked at the Education Ministry of Japan, and at the National Institute 
for Educational Policy Research of Japan (NIER), where she was Senior Researcher 
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in the Department of Lifelong Learning Policy Research. She has been an Overseas 
Research Advisor to the Ministry of Education, Culture, Sports, Science, and 
Technology of Japan (MEXT), a Provisional Member of the Lifelong Learning Sub-
committee of the Central Council of Educational Reform, and a former President 
and Board Member of the Japan Association of Lifelong Education, a Board 
Member of the Japan Association of Comparative Education, etc. Her research 
interest is in the globalisation and regionalisation of Education and Lifelong 
Learning policies and practice. E-mail: yukiko.sawano@me.com or yukiko.
sawano@nifty.com

Diane  Tabbagh  is Coordinator, Learning Community, Wyndham City Council, 
Melbourne, Australia. Diane is an experienced and committed professional with 
over 30 years of local and international experience working in community educa-
tion, community development, refugee, asylum seeker, migrant, banking, and hos-
pital environments in Australia, the United Kingdom, and the Netherlands. Diane 
holds a Bachelor of Social Work (Honours) and a Bachelor of Economics and is 
passionate about mobilising lifelong and life-wide learning as a driver of social, 
economic, environmental, and cultural change. Diane has worked as Coordinator of 
the Learning Community at Wyndham City Council since 2014, where she has 
overseen the development and implementation of Wyndham’s Learning Community 
Strategies and was instrumental in Wyndham receiving two prestigious awards: the 
UNESCO Global Network of Learning Cities Award and the Alliance for Asia-
Pacific Learning Cities Award. Highlights for Diane have included the implementa-
tion of the Wyndham Learning Festival over 8 years and the hosting of the Global 
Learning Festival during prolonged lockdowns due to COVID-19, among many 
other projects, with a strong foundation in effective partnerships. E-mail: diane.tab-
bagh@wyndham.vic.gov.au

Jac Torres-Gomez  is a passionate planner, community development practitioner, 
teacher, facilitator, and author, having worked in various contexts including in 
Japan, Nepal, the Netherlands, Papua New Guinea, Mexico, Australia, and Bolivia. 
Jac is committed to making places, spaces, and lives more equitable and inclusive 
through innovative design, placemaking, planning, programmes, and policy, with a 
focus on enhancing education and learning in fragile contexts and promoting healthy 
communities. Jac holds a master’s degree in International and Community 
Development (Deakin), a bachelor’s degree in Education (Victoria University), a 
diploma in Business Governance (Gippsland TAFE), and most recently a graduate 
diploma in Urban Planning and Design (University of Technology Sydney). E-mail: 

jac.torres-

Ditiro Tsimane  is a postgraduate student at the University of Botswana and has 
published research on topics such as on the concept of UNESCO Learning Cities in 
the African context. He also works as a Clerk of Court and Bench Clerk in Botswana, 
which has given him extensive experience in the administration of justice.
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Turuwark Zalalam Warkineh  is Assistant Professor in the Department of Adult 
Education and Community Development, Bahir Dar University (BDU), Ethiopia. 
She is currently studying for her PhD. Working with Professor Alan Rogers and 
Professor Anna Robinson-Pant, she has developed experience in qualitative research. 
She has been involved in various national adult education research studies as well as 
conducting research for international research projects such as the IFAD-UNESCO 
and GRTA Family Literacy projects as a member of the country research team. 
Apart from her teaching and research engagements, she has been extensively work-
ing on enhancing the life skills of youths and adults by preparing life skills training 
manuals for adult learners, secondary school, and university youths. She has also 
been coordinating the UNESCO Chair in Adult Literacy and Learning for Social 
Transformation activities at Bahir Dar University. Her research interest areas include 
adult literacy, informal learning, lifelong learning, gender and education, higher 
education, curriculum, and instruction, among others.
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