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Foreword 

In the intricate tapestry of higher education, we are continuously called 
upon not only to impart knowledge but also to shape a learning environ-
ment through the facilitation of knowledge that mirrors the diversity of 
the world we inhabit. The journey of evaluating and enhancing higher 
education curricula through the prism of culturally sensitive curricula 
scales is a profound exploration, underscoring the educators’ peren-
nial commitment to educational justice, inclusivity, equity, and a holistic 
educational experience. 

As we stand at the nexus of tradition and progress, the imperative to 
re-evaluate our curricula has never been more pressing given the turbulent 
societal context that we currently reside in. The complexities of our glob-
alised society demand a paradigm shift in how we conceive and deliver 
education. This collection serves as a comprehensive guide for educators, 
administrators, and institutions committed to aligning their curricula with 
the cultural kaleidoscope of their student body. 

In our eternal pursuit of academic and pedagogical excellence, there 
is a recognition that true education extends beyond the boundaries of 
textbooks, literature, and learning spaces. The call for cultural sensitivity 
arises from the understanding that diversity is not a mere adornment 
but a fundamental aspect of human experience. It is the recognition that 
each student brings a unique set of perspectives, experiences, and cultural 
contexts to the learning environment.
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vi FOREWORD

The commitment made to cultural sensitivity in this pedagogically 
inspiring collection is not just a response to the demands of the present; 
it is a pledge to shape the future. By fostering an inclusive curriculum, we 
equip learners at various stages of the learning continuum with the tools 
to navigate a globalised world, where cross-cultural understanding is not 
just an asset but a prerequisite for meaningful societal engagement. 

The process of evaluating and enhancing higher education curricula 
necessitates a comprehensive approach that delves into the very foun-
dations of our educational frameworks. It starts with the definition of 
culturally sensitive criteria, a roadmap that guides the assessment of each 
facet of any existing curriculum. Such criteria should reject rigid standards 
opting for instead, flexible guidelines that accommodate the dynamic and 
ever-changing nature of cultural diversity. 

Stakeholder involvement is a cornerstone of this process. Engaging 
students, faculty, and community members ensures that the evaluation 
is not an abstract exercise but a collective endeavour. The insights, 
experiences, and perspectives enrich the dialogue, providing a nuanced 
understanding of the strengths and weaknesses of existing curriculums. To 
enhance our curricula, we must remain committed to first mapping out 
and interrogating the existing landscape. Curriculum mapping involves a 
meticulous review of courses, materials, and teaching methodologies to 
identify areas where cultural sensitivity may be lacking. It is a reflective 
exercise that challenges us to question assumptions, biases, and omissions 
within our educational content. 

As we navigate this terrain, we must be prepared to make conscious 
decisions about the voices and narratives that are amplified within our 
curricula. For example, whose stories are being told, and whose are 
being left untold? What perspectives are dominating the discourse, and 
which ones are marginalised to the periphery? These questions provide 
a compass point for navigating and guiding our journey towards a more 
equitable educational experience. 

This collection is more than a guide; it is a call to action. It advocates 
for the integration of culturally sensitive curricula scales as a transforma-
tive tool for shaping and re-modelling the educational landscape. This 
involves not only revising learning materials and assessment strategies but 
fundamentally reconsidering the ethos of our educational institutions. 

Collectively, we must champion professional development opportuni-
ties for academic and professional stakeholders, equipping them with the



FOREWORD vii

skills and perspectives necessary to navigate the nuances of cultural sensi-
tivity. Creating inclusive learning environments requires a commitment 
to ongoing dialogue, community engagement, and the acknowledgement 
that cultural competence is a journey, not a destination. It is imperative 
that we are always cognisant of the transformative power of inclusive and 
culturally sensitive education. By embracing culturally sensitive curricula 
scales, we not only enrich the educational experience for our all stake-
holders but also contribute to the broader societal shift towards empathy, 
understanding, and unity. 

This collection serves as both a monument to pedagogical advance-
ment in the academy and an inspiration for those truly committed 
to the art of learning and knowledge construction. Use this offering 
by Thomas and Quinlan to spark meaningful conversations, catalyse 
purposeful changes, and pave the way for a higher education landscape 
that truly reflects the diversity and vibrancy of the human experience. 

Cambridge, England Jason Arday 

Jason Arday, Ph.D., FRSA is the 2002 Professorial Chair in the Sociology of 
Education at the University of Cambridge, Faculty of Education. Previously, he 
was Professor of Sociology of Education at the University of Glasgow in the 
School of Education, College of Social Sciences. He has also held the position 
of Associate Professor in Sociology at Durham University in the Department of 
Sociology and Deputy Executive Dean for People and Culture in the Faculty of 
Social Science and Health. He is a Visiting Professor at The Ohio State Univer-
sity in the Office of Diversity and Inclusion, University of Glasgow in the School 
of Education and an Honorary Professor at Durham University in the Depart-
ment of Sociology. He is a Trustee of the Runnymede Trust, the UK’s leading 
Race Equality Thinktank and the British Sociological Association (BSA). He sits 
on the Centre for Labour and Social Studies (CLASS) National Advisory Panel, 
the NHS Race and Health Observatory Academic Reference Group and the 
ITV Cultural Advisory Council. His research focuses on the areas of race and 
higher education, intersectionality and education, mental health and education, 
neurodiversity and cultural studies.
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Typographical Note 

The editors capitalise the terms ‘Black’ and ‘White’ when used in the 
volume to denote racial groups. We do this for two reasons. First, these 
groups are equal. Though some partisans choose to capitalise their own 
racialised group and lower-case others, we capitalise both groups to 
emphasise their equality. Second, races are social constructs that change 
names and shapes from time to time and place to place. ‘Black’ and 
‘White’ are not descriptive adjectives; they are current names of (imag-
ined) racial groups. We use scare-quotes (e.g. ‘race’) to indicate concepts 
that should not be read or used uncritically.
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