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Early childhood education in many countries has been built upon a strong tradition 
of a materially rich and active play-based pedagogy and environment. Yet what has 
become visible within the profession, is essentially a Western view of childhood 
preschool education and school education.

It is timely that a series of books be published which present a broader view of 
early childhood education. This series seeks to provide an international perspective 
on early childhood education. In particular, the books published in this series will:

• Examine how learning is organized across a range of cultures, particularly 
Indigenous communities

• Make visible a range of ways in which early childhood pedagogy is framed and 
enacted across countries, including the majority poor countries

• Critique how particular forms of knowledge are constructed in curriculum within 
and across countries

• Explore policy imperatives which shape and have shaped how early childhood 
education is enacted across countries

• Examine how early childhood education is researched locally and globally
• Examine the theoretical informants driving pedagogy and practice, and seek to 

find alternative perspectives from those that dominate many Western heritage 
countries

• Critique assessment practices and consider a broader set of ways of measuring 
children’s learning

• Examine concept formation from within the context of country-specific peda-
gogy and learning outcomes

The series will cover theoretical works, evidence-based pedagogical research, 
and international research studies. The series will also cover a broad range of 
countries, including poor majority countries. Classical areas of interest, such as 
play, the images of childhood, and family studies will also be examined. However 
the focus will be critical and international (not Western-centric).

Please contact Astrid Noordermeer at Astrid.Noordermeer@springer.com to 
submit a book proposal for the series.

mailto:Astrid.Noordermeer@springer.com
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Foreword

This book is a remarkable achievement. It draws together scholars from an array of 
disciplines, from across the world, to interrogate what it means to elicit and engage 
meaningfully with the many languages of very young children. Steeped in a com-
mitment to children’s rights, each chapter is also mapped against the United Nation’s 
Sustainable Development Goals (SDGs) (United Nations, 2015). These Goals ‘rec-
ognize that ending poverty and other deprivations must go hand-in-hand with strat-
egies that improve health and education, reduce inequality, and spur economic 
growth—all while tackling climate change and working to preserve our oceans and 
forests’ (United Nations, 2015).

It is a testament to the richness and breadth of this edited collection that it tra-
verses multiple dimensions of children’s experiences on the planet, including home 
and family, the early childhood setting, friendship, the experience and aftermath of 
climate change impacts, and the disruption of the pandemic. It asks us to consider 
how we can address gender inequalities by actively engaging young girls in the 
early childhood setting in STEM.  It asks us to consider how the mathematical 
graphics of young children are a form of children’s expression. Many of the chap-
ters provoke us to be better at redressing the inequalities and/or disadvantages chil-
dren might face.

A theme that runs throughout the book is the central role of communication. As 
Kemmis and Salamon remind us, the practice of communication not only creates a 
pathway for children to participate in the decisions that affect them (United Nations, 
1989, Article 3), but it is also integral to our understanding and construction of the 
world. Through thoughtful and research-informed contributions, the book’s authors 
cause us to reflect upon how we, as adults, might consciously tune in and recognise 
children’s many languages, including the embodied social and emotional language 
(Salamon) that accompanies or precedes verbal language. A number of chapters offer 
specific models or tools that we can draw upon to better obtain children’s insights 
and perspectives. The framework for children’s participation proposed by Ward and 
Lundy, for example, not only creates the conditions which invite and validate chil-
dren’s perspectives but also recognises that adults may need to play an additional role 
in providing children access to information that enables them to form a view.
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As language plays such a central role in communication, other chapters specifi-
cally address issues concerning children’s speech and language including interven-
tions for children’s language acquisition. Some of these contributions illuminate the 
multilingual worlds that children inhabit and the multilingualism that many children 
practice and are adept in. Children’s right to maintain their home language is high-
lighted. These chapters are written with a consciousness of the trap of cultural speci-
ficity and how this can colour or limit our capacity as adult ‘experts’ to closely listen 
to children and, if required, provide appropriate support for speech development.

The rich insights to be gained from these collective offerings underscore both 
universality and particularity. Through these writings we can see where a shared 
experience such as the pandemic gave rise to unique and creative responses to 
reaching children and their families so that children could continue their educations 
(United Nations, 1989, Article 29), while also bringing into sharp relief the inequal-
ities that exist within and between nations that the SDGs exhort us to address.

It is incumbent upon adults to uphold children’s rights and to design and imple-
ment strategies that strive to attain the SDGs. Professionals who work with young 
children need to consciously seek ways to activate children’s rights backed by, as 
Downey et al. remind us, leadership that ensures ethical practices towards children. 
In doing so, we not only respect the right of the individual child, but we also work 
towards the collective good of all children.

In closing, I would like to acknowledge to all the authors that I felt honoured to be 
invited to write the foreword for this book, and I am deeply appreciative of its content.

Head and Dean, Education and Professional Studies Frances Press 
Griffith University 
Nathan, QLD, Australia
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Preface

 
© McLeod, S. & the Charles Sturt University Early Childhood Interdisciplinary Research Group

It’s a new way of talking now. It’s just how we do it now. (Elsie Hey-Cunningham, aged 9 
from Australia)

We are proud to be the editors of this revolutionary interdisciplinary book that gives 
voice to young children titled: Early Childhood Voices: Children, Families, 
Professionals. The chapters present research to promote social justice and improve 
the lives of children, their families, and professionals who work with them.



viii

The following words capture the processes undertaken to write and edit this 
book: collaborative—interdisciplinary—international—online

The image drawn by Elsie  (above) is an accurate representation of the online 
comradery and collaboration involved in compiling this book. The four editors were 
in different cities across Australia. The 18 chapters were written by 46 authors from 
12 countries; specifically, Australia, Bosnia and Herzegovina, Brazil, Canada, 
Iceland, Jamaica, Rwanda, South Africa, the United Kingdom (Northern Ireland, 
Scotland), and Vietnam. All the authors have focused on young children; however, 
their disciplinary backgrounds are diverse, including early childhood education and 
care, education, law, human rights, speech-language pathology, occupational ther-
apy, psychology, social work, linguistics, interpreting, and philosophy. The insight-
ful reviewers added more disciplinary backgrounds.

Many of the chapters include the voices of children, families, and professionals. 
Sometimes their voices have been transcribed and presented as quotes. Other times 
their voices have been presented “regardless of frontiers” (United Nations, 1989, 
Article 13) and include photographs, drawings, and images. Therefore, this book 
has been prepared through respectful listening to diverse perspectives.

Each chapter author was tasked with aligning their work with the Convention on 
the Rights of the Child (United Nations, 1989) and the Sustainable Development 
Goals (United Nations, 2015), the United Nations’ “blueprint for peace and pros-
perity for people and the planet,” and Chap. 1 summarises the SDGs addressed in 
each chapter. Consequently, the messages contained within this book promote the 
importance of children, the importance of early childhood, the importance of listen-
ing to the voices of young children, and the importance of people who support and 
embrace children—their families, professionals, and communities.

This book was conceived during the COVID-19 pandemic restrictions in 2020 
during the Early Childhood Voices Conference (ECV2020). ECV2020 was hosted 
to share research that could not be presented at national and international confer-
ences because they had been cancelled due to travel restrictions. ECV2020 was 
successful beyond all expectations. It included eight keynote presentations (with 
nine invited speakers) and 89 oral presentations. There were 2847 people registered 
to attend ECV2020 from 70 countries, and during the week of the conference, there 
were 9806 views of the conference web pages with the top 10 countries being 
Australia, the United States, the UK, New Zealand, Canada, Malaysia, Iceland, 
Finland, Norway, and the Netherlands. The richness and diversity of the presenta-
tions and the online commentary from attendees via social media, emails, and other 
conversations led our editorial team to consider capturing learning from some of the 
presentations within a book. We are grateful to ARC Laureate Professor Marilyn 
Fleer for her encouragement and support leading to gaining a contract with Springer 
to publish this book within the series titled: International Perspectives on Early 
Childhood Education and Development. More details about the Early Childhood 
Voices Conferences and the Charles Sturt University Early Childhood 
Interdisciplinary Research Group can be found in Chap. 18 of this volume and 
http://csu.edu.au; https://earlychildhoodresearch.csu.domains/
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We hope that readers from across the world are inspired by the international 
interdisciplinary collaborative efforts of the chapter authors to promote the impor-
tance of early childhood voices.

Sippy Downs, QLD, Australia Linda Mahony  

Bathurst, NSW, Australia  Sharynne McLeod  

Bruce, ACT, Australia  Andi Salamon  

Bathurst, NSW, Australia  Jenny Dwyer   
June 2023
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 Introduction

Young children are the foundation of our future society. The importance of listening 
to children and young people has received considerable attention. However, little 
has been written about listening to our youngest children (birth to eight years) and 
the perspectives of their families and the professionals who work with them. This 
book explores theoretical and practical issues of listening to children, families, and 
professionals who work with young children to promote social justice and improve 
their lives. Listening is explored across multiple disciplines internationally and 
highlights the practical application of the SDGs in the context of the CRC.

Early Childhood Voices: Children, Families, Professionals is a revolutionary 
book that explores innovations, theories, and partnerships to improve the lives of 
young children (birth to eight years), their families, and professionals who work 
with them. This international multidisciplinary book draws on the voices of chil-
dren, families, early childhood educators, speech-language pathologists, psycholo-
gists, and multidisciplinary teams from countries as diverse as Australia, Bosnia and 
Herzegovina, Brazil, Canada, Iceland, the United Kingdom (Northern Ireland and 
Scotland), South Africa, Rwanda, Jamaica, and Vietnam.

This chapter begins by providing philosophical and theoretical perspectives 
underpinning the consideration of early childhood voices, drawing on the CRC 
(United Nations, 1989) and the SDGs (United Nations, 2015). Together, these 
frameworks provide a shared vision for equity, peace, and justice for all while inte-
grating environmental, economic, and social dimensions of sustainability. We then 
explore how and why practitioners listen to young children and how this informs 
practice. Finally, an overview of subsequent chapters is provided. Subsequent chap-
ters highlight how the CRC and SDGs are enacted and brought to life from multi-
disciplinary perspectives across the world. This edited book captures the 
multidisciplinary perspectives of early childhood educators, speech-language 
pathologists, and multidisciplinary teams from 12 countries. Topics addressed 
include giving children a voice, methods for listening to and documenting young 
children’s perspectives, and listening to and working in partnership with families, 
educators, and professionals, all working to improve the lives of children and their 
families. Chapters address wellness, well-being, and development of young chil-
dren and their families across multiple dimensions, including physical, social, emo-
tional, intellectual, spiritual, and environmental. The chapters in this edited book are 
outcomes focused and provide tangible evidence-based actions for educators, 
speech-language pathologists, and other professionals to enact in their work with 
young children and their families with an overarching goal to improve their lives 
and ensure no one is left behind.

L. Mahony et al.
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 The History and Purpose of the CRC and SDGs

Almost 2.4 billion of the world’s population is under 18 years of age with 656 mil-
lion of these being children under five (UNICEF, 2023). The world’s total popula-
tion is eight billion (8,045,311,447.5), so children represent more than a quarter of 
the world’s population. At times, people describe children as the future of our world; 
however, they are integral to the world today, as eloquently described below:

Children are not the people of tomorrow, but are people of today. They have a right to be 
taken seriously, and to be treated with tenderness and respect. They should be allowed to 
grow into whoever they were meant to be—the unknown person inside each of them is our 
hope for the future (Korczak, 1929, p. 7 cited in Hammarberg, 2009).

This statement was written by Janusz Korczak, who has been described by the 
Commissioner for Human Rights, Council of Europe as “our teacher on the rights 
of the child” (Hammarberg, 2009, p. 5) and who influenced subsequent work of the 
United Nations.

The CRC (United Nations, 1989) is the most significant and binding interna-
tional document protecting the rights of children. It was adopted by the United 
Nations in 1989 after a process of development that began a decade earlier during 
the International Year of the Child. The CRC contains 54 Articles, and States Parties 
are required to send reports to the Committee on the Rights of the Child to docu-
ment steps that they are undertaking to “put the Convention into effect and on prog-
ress in the enjoyment of children’s rights in their territories” (United Nations, 2023). 
There are four general principles enshrined in the CRC (United Nations, 2023): 
non-discrimination (Article 2); best interests of the child (Article 3); the right to life, 
survival, and development (Article 6); and the views of the child (Article 12).

This book is titled Early Childhood Voices: Children, Families, Professionals 
and draws inspiration from the fourth general principle, the views of the child, 
which is clearly articulated in Articles 12 and 13 as well as in the Preamble and 
other articles of the CRC (United Nations, 1989):

Article 12

1. States Parties shall assure to the child who is capable of forming his or her own views 
the right to express those views freely in all matters affecting the child, the views of the 
child being given due weight in accordance with the age and maturity of the child.

2. For this purpose, the child shall in particular be provided the opportunity to be heard in 
any judicial and administrative proceedings affecting the child, either directly, or 
through a representative or an appropriate body, in a manner consistent with the proce-
dural rules of national law.

Article 13

1. The child shall have the right to freedom of expression; this right shall include freedom 
to seek, receive and impart information and ideas of all kinds, regardless of frontiers, 
either orally, in writing or in print, in the form of art, or through any other media of the 
child’s choice.

1 Why the Voices of Young Children Matter
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2. The exercise of this right may be subject to certain restrictions, but these shall only be 
such as are provided by law and are necessary:

 (a) For respect of the rights or reputations of others; or.
 (b)  For the protection of national security or of public order (ordre public), or of public 

health or morals.

We have chosen to quote these articles in full at the beginning of this book to enable 
readers to interpret the learning from the book’s chapters in the context of the 
imperative of the United Nations to listen to the world’s children.

In addition to the CRC (United Nations, 1989), the SDGs (United Nations, 2015) 
are a recent initiative of the United Nations to influence people and the planet. The 
17 SDGs are designed as a “shared blueprint for peace and prosperity for people and 
the planet, now and into the future” (United Nations, 2015) and are underpinned by 
five principles, or 5Ps: “people, planet, prosperity, peace, partnership” (Sustainable 
Capacity International Institute, 2015–2020). Within this book, authors have been 
invited to indicate which SDGs are influential in their work. The key SDGs addressed 
in this volume are good health and well-being (SDG 3), quality education (SDG 4), 
gender equality (SDG 5), decent work and economic growth (SDG 8), reduced 
inequalities (SDG 10), and partnerships for the goals (SDG 17); however, almost 
every SDG has been addressed (see Table 1.1).

Chapter 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18

SDG 1

SDG 2

SDG 3

SDG 4

SDG 5

SDG 6

SDG 7

SDG 8

SDG 9

SDG 10

SDG 11

SDG 12

SDG 13

SDG 14

SDG 15

SDG 16

SDG 17

Table 1.1 Sustainable Development Goals addressed in each of the 18 book chapters

L. Mahony et al.
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 Listening to Young Children to Inform Practice

As citizens of the world, young children have the same right to be heard as citizens of 
all ages. This perspective is in line with Articles 12 and 13 of the CRC (United 
Nations, 1989); however, it is often at direct odds with the diverse and divergent views 
and historical viewpoints, as well as practitioners’ capacities and knowledge in how 
to enact this. Earlier traditions have suggested that children should be seen and not 
heard (Mirk, circa 1450/ Cambridge Dictionary, 2023). Even though this is a histori-
cal conception, threads of its impact on society remain 500 years later, and the ques-
tion of listening to children in authentic and critical ways is an ongoing challenge. 
Young children are aware when they have not been heard or their voice given value to 
be acted upon. Article 12 of the CRC (United Nations, 1989) makes it clear that 
human rights apply to young children as well as adults and children should be seen 
and heard through their diverse agentic and expressive modes of communication.

Honouring the voices of young children can only occur when they are valued, 
noticed, and listened to; however, the everyday (significant) voices of young chil-
dren are frequently missed. This means that what matters to young children is also 
missed when professionals do not attend to their messages and ideas. Within educa-
tion, listening has historically been a word associated with children listening to 
adults for learning purposes. The premise here is that young children will learn 
important things adults think matter for them to know. This viewpoint has, however, 
led to many adults not knowing what really matters to children and the development 
of a one-way communication channel, from adult to the child. However, children’s 
emerging ideas and knowledge are instrumental in understanding what is notewor-
thy in their lives.

Listening to the voices of children is a central feature of the educational project 
of Reggio Emilia and informs respectful and reciprocal practices in working with 
young children (Rinaldi, 2001) in pedagogical early years’ contexts. The pedagogy 
of listening has been formed by the Reggio Emilia approach. For these practitioners 
and pedagogists, listening is more than a linear transmission model; it is a way to 
co-create shared meanings between adults and children and to search for new mean-
ings, imagined or real. This means changing our views of young children and sus-
pending our judgements and perspectives of them (Curtis, 2017). Accordingly, 
listening to young children’s voices becomes a metaphor for guiding adults’ actions 
and for professionals to fulfil their responsibilities to honour children’s voices 
through open, reflective, and critical practice. They can do so by using all their 
senses to closely observe the child’s being and ways of communicating, and inter-
pret their observations tentatively, to make conclusions about what the child may be 
thinking. Critical connections and lines of communication are made when there is a 
shared space between children and adults.

When practitioners listen to young children, it gives the young child visibility 
and helps to make apparent the infinite ways children can express their ideas and 
thoughts. Malaguzzi (2022) refers to this as the hundred languages of children, a 
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