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The Promise of Communication and Education for Peace  
and Democracy
Mary John O’Hair1 and Philip A. Woods2

1 University of Kentucky, USA
2 University of Hertfordshire, UK

Introduction

As unprecedented societal challenges continue to divide us, the necessity and interconnectivity of 
peace and democracy become increasingly apparent. However, contrary to popular belief, diplo-
matic efforts for peace and the building and sustaining of democracy are not limited to world 
leaders alone. Effective communication across multiple levels and contexts, as well as an informed 
and educated citizenry, is essential for addressing crises, reducing conflicts, and maintaining peace. 
Without a strong foundation of effective global education and communication, societies’ organiza-
tional structures become increasingly unsteady and susceptible to armed conflict, terrorism, 
political upheaval, and civil disturbances. As Wells (1922) predicted over one hundred years ago, 
“human history becomes more and more, a race between education and catastrophe” (p. 1100).

If effective communication and education are intertwined, so too are peace and democracy 
and equally under persistent assaults and erosion. Volatile conditions including rapid techno-
logical advances, shifts in political structures, and cultural upheavals are creating challenges 
to democratic ideals and the maintenance of peace. We believe that true peace requires not 
only the absence of violence but also ways of living together characterized by respect, collab-
oration, justice, and freedom. We believe equally that democracy needs to nurture peace 
within and between societies because the voices of all cannot be heard where there is conflict 
and violence. Thus, effective communication along with education are essential nutrients in 
the soil in which democracy and peace can grow. They have a crucial role in reducing social 
and racial inequities, addressing grievances of previous conflicts and legacies, prioritizing 
social cohesion, and preparing and responding to natural and human-made disasters.

This book, Communication and Education: Promoting Peace and Democracy in Times of 
Crisis and Conflict is dedicated to shedding light on these critical issues. It serves as the third 
volume in the Wiley-Blackwell scholarly book series, “Communicating Science in Times of 
Crisis,” which aims to study the communication of research findings and evidence-based 
practices across multiple disciplines and global contexts and to encourage organizational 
learning, ethical communication and leadership, community engagement, and activism. The 
book is designed to enhance the knowledge base of crisis communication related to crises 



1  The Promise of Communication and Education for Peace and Democracy 2

impacting education, peace, and democracy. Authors from around the world examine the 
challenges of transforming local and global systems of education and communication for 
peace and democracy.

In the following section of this chapter, we examine educational systems in a “post-truth” 
world and the new global realities we face as educators and citizens. Next, we view the impor-
tance of communication through the lens of the discourse of renewal theory (Pyle et al., 2020; 
Ulmer, 2001), a prominent crisis communication theory for organizational renewal in times of 
crisis. Then, we explore the ecological interdependence of effective communication, education, 
democracy, and peace and make the argument for connecting communication and education 
disciplines to help support, sustain, and enhance democracy and peace. Lastly, we provide 
chapter highlights from authors around the world who provide a range of cutting-edge and 
unique frameworks, models, and theories; original research findings from ongoing research 
programs; and evidence-based practices from which to examine and address these global chal-
lenges to peace and democracy.

Challenges of a “Post-Truth” World

What some have termed the “Post-Truth” world (Hobbs, 2017; Mostagir & Siderius, 2022; 
Peters, 2017) challenges both communication and education. Integral to this eroding of truth 
is declining trust which has led to the positing of a “post-trust” society (Bentzen, 2018). Post-
truth is “a breakdown of social trust” which owes much in its origins to how elites have orga-
nized and deployed mass communication technologies increasingly, not for policy education 
and argument, but for management of “emotion and attention” (Harsin, 2018, p. 1). Trust in 
traditional sources of knowledge, such as educational institutions and research findings, has 
declined, while public disagreements about established empirical findings have become ram-
pant, often prioritizing opinion over evidence (Chinn et al., 2021, p. 51). Yet, trust is essential 
to knowledge (Shapin, 1994), and hence both to education in which awareness of shared 
knowledge and critical understanding of knowledge claims are developed, and to effective 
communication which involves exchange of ideas, open dialogue, and shared norms of accept-
able communication.

Sustaining and enhancing such trust is challenged by concurrent trends. For example, 
we are witnessing the rise of “hyper-evangelical, neo-conservative, and populist move-
ments built on platforms of hate, segregation, and fear of the Other” (Riddle & Apple, 2019, 
p. 1). Educational systems reflect the broader societal problems faced by communities 
around the world, including families living in poverty, high rates of crime and substance 
abuse, and historically/socially excluded or indigenous groups (Jacobson & Miller, 2021,  
p. 242). Inadequate educational structures, marginalization, and conflict exacerbated by 
distorted communication are at the root of these deep-seated problems. Recent global 
uncertainty and challenges, such as the triple pandemic threat of COVID-19, racism, and 
inequality, as well as fundamental threats to democracies worldwide, have highlighted the 
inadequacies of educational institutions in addressing these complex issues (Mehta, 2022). 
Thus, the pressing need for comprehensive educational systems transformation and 
renewal becomes ever more important as educational institutions struggle to effectively 
tackle the multifaceted challenges posed, ultimately revealing the deep-rooted flaws within 
these systems.
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Verma (2021) encourages educators to act and become agents to interrupt hate in our 
schools and broader communities:

Complacency can be viewed as perhaps the opposite of hope and a failure to develop 
engaged citizens…Can this complacency or moment of paralysis and pause be trans-
formed into action where there may lie a possibility for change? This, in essence, 
becomes a form of interruptive democracy where learner actors rise from complacency 
and sense the urgency to act. What does it look like, or what does it require to move 
from the moment of “pause” to “possibility”? (p. 37–38)

In summary, the discussion in this section suggests that to promote effective communication 
and education, and foster democracy and peace, there is a need to enhance trust and to weaken 
hate and fear. This duality of positive (enhancement) and negative (weakening) is reminiscent 
of love as an integrative power—that is, love that involves both a feeling of profound connect-
edness and a challenging stance toward unfair power and privileges (Woods, 2019). Such 
duality is indicative of a complex picture which we suggest can be more fully appreciated by 
understanding the discourse of renewal theory and the ecological interdependence of effective 
communication, education, democracy, and peace. It is to these issues that we now turn.

Crisis Communication: Discourse of Renewal Theory

Crisis communication plays an important role in renewing educational institutions and has 
yet to be explored extensively in the crisis communication literature, planning, and practices 
as found in other contexts. For example, in 2006, the Journal of Applied Communication 
Research published a special issue on Best Practices in Risk and Crisis Communication. Over 
the years since then these best practices have been applied, analyzed, validated, expanded, 
and disseminated in a variety of crisis contexts (Veil et al., 2020); however, the study of 
educational organizations facing multiple crises and interconnected threats to peace and 
democracy has been limited. We believe that if educational systems in our “post-truth” world 
are to provide the kind of rich, holistic education to which we refer in the next section, they 
need to be continually renewing themselves to support peace and democracy, and this 
renewal depends greatly on crisis communication to “provide stakeholders with messages 
that are timely, clear, and honest” (Veil et al., 2020, p. 392). As Verma (2021) confirms, we 
can no longer remain silent and hope the threats to democracy and peace will go away on 
their own.

In the midst of crises involving educational institutions and where the emphasis is on immediate 
reactive actions and the way forward is obscure, the discourse of renewal theory (Ulmer, 2001; 
Ulmer et al., 2020) offers invaluable guidance on how we can find hope, positive action, and 
renewal. The key focus of the theory is “to ensure that stakeholders are held in the highest regard, 
and that ethical communication and engagement remain at the forefront before, during, and after 
a crisis” as well as “emphasizing crisis communication that is optimistic, virtuous, and ethical” 
(Pyle et al., 2020, p. 345). Such communication can contribute to schools, for example, fostering 
care, hope, and positive feelings in situations of crisis and trauma (Örücü, 2023).

The core tenets of the discourse of renewal theory include: (1) organizational learning;  
(2) ethical communication; (3) prospective versus retrospective vision; and (4) effective 
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organizational rhetoric (Pyle et al., 2020). Organizational learning requires effective crisis 
communication that focuses on “learning from failure, vicarious learning, a willingness to 
unlearn ineffective policies and practices, and developing organizational memory” (Pyle et al., 
2020). Ethical communication entails how an organization and its members use language, 
social media, journalism, and create relationships that are guided by morals and values and 
foster a culture of respect, transparency, fairness, and integrity of one’s own words. Ethical 
communication encompasses the old adage, “crises do not build character; they expose the 
character of the organization” (Ulmer et al., 2023). Prospective versus retrospective vision con-
trasts looking ahead with looking back. Retrospective vision often concentrates on past errors, 
creating a blame culture that can inhibit progress. Prospective vision, in contrast, emphasizes 
planning for future growth and renewal. It avoids blame, encourages learning from past mis-
takes, and fosters a positive, forward-thinking culture that promotes continuous innovation 
and improvement. Effective organizational rhetoric emphasizes the importance of clear and 
impactful communication that strengthens the principles of strong and ethical leadership, as 
well as visionary thinking, both before, during, and after a crisis (Pyle et al., 2020). It encour-
ages individuals to adopt an activist approach, being proactive and prioritizing doing what is 
morally right, regardless of the potential costs involved.

Throughout the remainder of this chapter, we will continue using the term effective communi-
cation to encompass the fundamental principles of the discourse of renewal theory and to serve 
as a constant reminder that successful crisis communication utilizes “honesty, candor, and 
openness” while conveying “compassion, concern, and empathy” (Veil et al., 2020, pp. 380–381). 
By employing the discourse of renewal theory, educational institutions can navigate successfully 
crises with a renewed focus on growth, innovation, and continuous improvement.

The Ecological Interdependence of Effective Communication, 
Education, Democracy, and Peace

If we embrace complexity (Boulton et al., 2015), it is evident that effective communication, 
education, democracy, and peace are mutually influential. We argue also that they are 
mutually reinforcing. To explore how they are mutually influential and reinforcing, we out-
line six propositions.

The first proposition is that effective communication fosters peace. By effective communica-
tion we mean communicative flows and channels that facilitate exchange of ideas, open dia-
logue, and shared norms of assessing what is good, poor, and acceptable communication in 
differing contexts. As Tan (2012) summarizes it, effective communication is communication “to 
create things in common that sustain a community” (p. 300). More precisely we would say that 
it is communication that helps bring about some of the essential elements of a benign community. 
Effective communication is critical in enhancing mutual understanding and cooperation among 
groups with differing views. It is weakened by erosion of trust; however, where effective com-
munication is a strong feature of society it helps to sustain and enhance trust. By encouraging a 
common understanding of issues, enabling cooperation and nurturing trust, effective commu-
nication can help defuse tensions and facilitate peaceful resolution of conflicts.

The second proposition is that effective communication is good for democracy. For example, 
the communicative flows and channels it facilitates are vital for the kind of transforming dia-
logue integral to a holistic and rich form of democracy. Such dialogue involves “sharing and 
exploration of views and engagement in open debate characterized by mutual respect, with 
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the aim of enhancing mutual understanding, reaching beyond individual narrow perspectives 
and interests, and seeking out the greater good” (Woods, 2021, p. 331). As such, effective com-
munication strengthens the foundations of democracy and supports its healthy functioning.

The third proposition is that education is fundamental in nurturing peaceful societies. By 
education, we mean holistic education that seeks to support people “to develop the totality of 
capabilities which enable human flourishing” and foster “relational freedom” (meaning 
autonomy as an individual and as a social being interconnected with others and the world 
around them) (Woods & Roberts, 2018, pp. 1–2). Programs focusing on peacebuilding, human 
rights, and interdisciplinary intercultural citizenship (Byram, 2008; Byram et al., 2021) can 
significantly develop democratic competencies and transform societies affected by crisis and 
conflict. Studies suggest that such programs, when introduced in schools and communities, 
equip individuals with necessary skills such as constructive dialogue, empathy, critical 
thinking, respect for human rights—all crucial to participate actively in today’s complex, 
diverse democratic societies and for addressing crises and resolving conflicts peacefully 
(Heggart & Kolber, 2022; Rauschert & Cardetti, 2022). (See Cummins, Chapter 15.)

The fourth proposition is that education is essential to democracy and, relatedly, that 
democratic education needs to evolve to play its part in fostering democracy. We define 
democracy as “a way of living that requires the open flow and critique of ideas with an 
authentic concern for the interest of the individual as well as the common good” (O’Hair et al., 
2000, pp. 8–9) and in which “people participate in the co-creation of their social and organiza-
tional environment” (Woods, 2021, p. 331). We, along with countless others around the globe, 
believe that democracy is more than a form of governance—democracy is a way of life (Dewey, 
1923). It is not what we have, but what we do (Center for Living Democracy, 1998), our daily 
actions, and is integrally linked to education and schooling (Dewey, 1923, 1991; Giroux, 2019). 
Thus, we believe that it is essential that educators develop a personal understanding of the 
linkages between democracy and education. Educators are key to supporting democracy and 
transforming educational institutions to help “promote individual growth and participation in 
a democratic society” (O’Hair et al., 2000, p. 6), and the promotion of internal democracy in 
schools should be the initial step toward a schooling that is for democracy in which teachers 
and students have a real interest and stake in the democratic outcomes (Biesta, 2015, 2022). 
Some have referred to democracy as education and that an educated citizenry and a democ-
racy are one and the same—the lack of one endangers the other (Glickman, 1998). However, 
lasting educational transformations are not solely a product of educators’ efforts. They fre-
quently arise from societal movements and partnerships within the broader community as 
well (Apple, 2019). Thus, collaborations and partnerships between educational institutions 
and communities, both local and global, are essential for supporting and maintaining 
democratic education.

While a long tradition of scholarship regarding education and democracy exists, “the 
current global context requires a critical reexamination of the affordances, constraints, pos-
sibilities and contradictions of liberalist democratic values and the social institution of 
formal schooling” (Riddle, 2022, p. ix). Democratic education today faces several hurdles. 
One significant challenge is the growing inequality and polarization, which undermine the 
core values of democratic societies (Heggart & Kolber, 2022). Another hurdle is the 
integration of technology into education, which can both support and obstruct democratic 
participation (Kurian & Saad, Chapter 10; Selwyn, 2020). Educators need to be aware of 
technology’s potential risks and benefits (Tseng & Warschauer, 2023; Weissman, 2023).  
A further challenge is to bring aesthetic and embodied learning much more to the fore in 
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education for democracy.1 Additionally, the rapid spread of misinformation and disinforma-
tion through social media (Spitzberg, 2021) necessitates educators to stress media literacy 
and fact-checking, enabling students to navigate the complex information landscape 
(DiGiacomo et al., Chapter 9; Hobbs & Tuzel, 2017). By addressing these challenges among 
others, democratic education can continue to evolve and adapt to the ever-changing needs 
of societies and individuals.

The fifth proposition is that effective communication and education complement and 
strengthen each other. Finding long-lasting solutions ultimately depends on our ability to com-
municate and collaborate across diverse cultures (interculturally) and on our capacity to con-
verge ideas, perspectives, and methods from various disciplines (interdisciplinarity) (Rauschert & 
Cardetti, 2022, p. 30). Such convergence occurs as a result of education. Thus, effective commu-
nication and education foster social cohesion and inclusivity, reduce potential future conflicts, 
enhance societal stability, and create more favorable conditions in which each can flourish.

The sixth proposition is that democracy and peace also complement and strengthen each 
other. Democracy, as a governance system, correlates with reduced propensity for conflict and 
violence. Empirical evidence indicates that human security, and both international and 
domestic peace, strongly correlate with democratic governance (Altman et al., 2020; Hegre 
et al., 2020). According to the Varieties of Democracy (V-Dem), democracies rarely engage in 
warfare with each other, and the proliferation of democracy decreases armed conflicts—a fact 
confirmed by numerous studies (V-Dem Policy Brief, 2021). Additionally, democracies, partic-
ularly long-standing, institutionalized ones, have lower tendencies toward civil war and 
internal volatility compared to autocracies, and they excel in absorbing and addressing dis-
content through legal and accountable channels, thereby reducing the risk of internal conflict 
(Fjelde et al., 2021; Hegre, 2014; V-Dem Policy Brief, 2021).

Equally, peace has a significant role in democracy, especially in times of crisis or conflict. 
Peace provides conditions for safe democratic activity and for democratic institutions to fully 
function and be developed or rebuilt where needed. Sustaining and building peace has a role 
in promoting respect for human rights, civil liberties, and citizens’ active participation—for 
instance, peaceful protests (see Rebstock, Chapter 8), dialogue instead of violence (see Black 
et al., Chapter 11), peaceful resolution strategies (see Nanwani, Chapter 6), and cross-racial 
interactions through counter-storytelling (Morales & Fernandez, Chapter 5). Post-conflict 
conditions offer opportunities to develop participatory skills, as explored by Wibowo et al. in 
Aceh, Indonesia (Chapter 12).

The six propositions are not intended to give a comprehensive account of the array of over-
laps and mutual influences between effective communication, education, democracy and 
peace. They offer a glimpse of the ways in which they support, and indeed are essential for, each 
other and demonstrate how they are ecologically interdependent. Varney (Chapter 3), through 
her focus on the dynamic patterning of peace rather than peace as a stable state, encourages us 
to promote peace in our everyday actions and lives. From a complexity perspective, a similar 
point may be made regarding the other three in this dynamic interrelationship—effective com-
munication, education, and democracy: they are processes rather than achieved states and need 
to be promoted in everyday actions and lives. Democracy, for example, “is a process rather than 
a product,” extending “far beyond… decision making and governance structures” (O’Hair et al., 
2000, p. 7).

Recognizing the interdependence of effective communication, education, democracy, and 
peace suggests that their daily activation and promotion needs to be done in ways that 
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reinforce and strengthen all four. This is especially so during heightened times involving criti-
cal events, crises, and conflicts. Effective communication and education, for example, play a 
crucial role during democratic crises or conflicts by informing the public, promoting transpar-
ency, and facilitating dialogue and democratic processes, such as supporting democratic edu-
cation for all young people especially those from marginalized and disenfranchised 
backgrounds (see Riddle, Chapter 2) and reducing factionalism and conflicting worldviews 
(see Miller, Chapter 4).

The interdependence we are highlighting is a delicate ecology vulnerable to challenges 
which include those discussed in the previous section. Tackling these challenges requires a 
complex blend of theory, practice, policy, planning, execution, and coordination. Effective 
communication and education are pivotal in each aspect and can often make the difference 
between success and failure in dealing with catastrophic events (O’Hair et al., 2023), including 
nurturing peace and democracy amidst crisis and conflicts globally.

Figure 1.1 summarizes the elements of ecological interdependence explored through the six 
propositions. The four darker, outer diagonal arrows represent propositions 1 and 2 (effective 
communication’s positive influence on democracy and peace) and propositions 3 and 4 (edu-
cation’s positive influence on democracy and peace). The vertical arrow, with arrowheads at 
each end, represents proposition 5—that effective communication and education complement 
and strengthen each other. In highlighting these darker arrows, we are drawing attention to 
the promise of effective communication and education. That promise is the crucial, 
interconnected, and wide-ranging role they have in promoting, sustaining, and enhancing 
democracy and peace. It includes, as noted in the discussion of proposition 5 above, the 
influence effective communication and education have in fostering social cohesion and inclu-
sivity, reducing potential future conflicts, and enhancing societal stability, which helps to cre-
ate favorable conditions in which each can flourish.

The remaining arrows in Figure 1.1 complete the picture of ecological interdependence. The 
inner diagonal arrows show that both democracy and peace are factors influencing effective 

Communication

Peace

Education

Democracy

Figure 1.1  Ecological interdependence of effective communication, education, democracy, and peace.



1  The Promise of Communication and Education for Peace and Democracy 8

communication and education. The horizontal arrow, with arrowheads at each end, repre-
sents proposition 6—that democracy and peace also complement and strengthen each other.

At all times, but especially during times of crisis and conflict, active attention is needed to 
all of the influencing pathways represented by the arrows, including the promise of effective 
communication and education.

Chapter Highlights

The importance of this volume is its ability to bring together the best minds across multiple 
disciplines and geographic boundaries on the topic as well as to enhance the “connectedness” 
of our academic worlds to practice in schools, universities, and communities around the globe. 
Chapter authors were commissioned, and their chapters refereed with the ensuing questions 
in mind:

1)	 What is the best available research in understanding impacts of communicating and edu-
cating for democracy to promote peace?

2)	 What theories are most relevant and applicable in this context?
3)	 What new ideas do you have to offer in this area (framework, model, theory)?
4)	 What are specific research directions, particularly transdisciplinary, that should be pur-

sued for reducing conflicts and creating peace?
5)	 What pragmatic implications can you offer in this area of education and communication 

for peace?

The book is divided into five parts. Throughout each part of the book, readers will gain 
valuable insights into the transformative power of communication, education, collaboration, 
and innovation in building peaceful and democratic futures. Part 1 focuses on frameworks 
concerned with communicating and educating for peace and democracy, Part 2 explores chal-
lenges to peace and democracy through communication and education, Part 3 discusses com-
munication and technology in building peace and democracy, Part 4 examines communication 
strategies and practices for fostering and sustaining democracy in education, and Part 5 
emphasizes transforming educational systems through communication and partnerships.

Part 1: Communicating and Educating for Peace and Democracy: Frameworks
The Frameworks for Democratic Education and Peace section includes three chapters, each 
with its own unique focus. Chapter 2, Toward Schools as Sites of Radical 
Re-democratization: New Possibilities for Democratic Education, authored by Stewart 
Riddle, seeks to address the problematic role of schools as sites of social reproduction and the 
neoconservative, neoliberal, and technocratic approaches to education policy, curriculum, 
and pedagogy that hinder efforts to democratize education for all young people, especially 
those from marginalized and disenfranchised backgrounds. Riddle proposes a set of proposi-
tions for a schooling that promotes democracy in the service of peace, equity, compassion, and 
a sustainable future.

Chapter 3, The Dynamic Patterning of Peace and Democracy: A Complexity Science 
Perspective, authored by Sharon Varney, encourages an ongoing and proactive approach to 
promoting peace in our everyday lives. Drawing on ideas from complexity science, the chapter 
reframes peace as a dynamic patterning rather than a stable state and highlights the dynamic 
nature of how democracy is manifested in terms of power and participation. The chapter 
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closes by calling for a wider conversation about what is changing in the ways that peace and 
democracy are manifesting and for more thoughtful consideration of how our everyday 
actions reinforce or change the status quo.

Chapter 4, How Factionalism and Conflicting Worldviews Threaten Classical 
Liberalism and Democracy: A Terror Management Theory Perspective, authored by 
Claude H. Miller, explains how individuals’ cultural worldviews provide a sense of meaning 
and value to their lives, but also how these constructs can lead to intergroup disparity, polari-
zation, and factionalism. Using a Terror Management Theory perspective, the chapter high-
lights how unprincipled leaders can exploit factionalism by promoting prejudices and 
suppressing dissent, thereby weakening the foundations of classical liberalism and 
democracy.

In conclusion, the chapters in Part 1 address the issues of democratizing education, pro-
moting peace through complexity science, and examining how factionalism and conflicting 
worldviews threaten democracy. They highlight the need for equity, compassion, critical 
thinking, and active engagement to create a sustainable future based on democratic values 
and peaceful coexistence.

Part 2: Tackling Challenges to Peace and Democracy Through Communication and 
Education
Part 2 of the book focuses on conflict resolution and peacebuilding through communication 
and education. The chapters in this section present case studies and strategies for reducing 
hostilities, promoting dialogue, and fostering open and respectful communication channels 
among different groups to contribute to peace and democracy. Chapter 5, The Educational 
Benefits of Diversity for Civic and Political Engagement: A Case for Facilitating 
Cross-Racial Interactions Through Counter-storytelling, authored by Olivia Morales 
and Frank Fernandez, examines the educational benefits of diversity for civic and political 
engagement, emphasizing the importance of cross-racial interactions in promoting equity-
oriented approaches to civic engagement. The authors argue that counter-storytelling can be 
adapted as a research methodology and pedagogical practice to facilitate cross-racial interac-
tions in both classrooms and co-curricular spaces. The chapter provides specific strategies for 
creating opportunities for and facilitating counter-storytelling to support racially conscious 
civic engagement.

Chapter 6, Teacher Discourses: Challenging or Perpetuating Hierarchical, 
Authoritarian and Homophobic Social Institutions? authored by Sanjay K. Nanwani, 
investigates the role of teachers in fostering democratic skills and peace education in 
Colombian classrooms, a context marked by a history of violence, armed conflict, and a tradi-
tionally Catholic educational system. The chapter highlights the importance of student voice, 
influence, and agency in building peace and democracy, and explores fifth-grade teacher prac-
tices relating to education for and in democracy. The chapter critically evaluates the extent to 
which teachers challenge or perpetuate hierarchical, authoritarian, and homophobic social 
institutions in their classrooms.

Chapter 7, Education for Peace and Depeasantization: Challenges in Post-conflict 
Societies, authored by Irene Giovanni, argues that peace education in post-conflict societies must 
rethink peasant life to promote justice and stability. The chapter explores depeasantization and 
repeasantization theories and then discusses repeasantization efforts in post-conflict settings. 
Emphasizing the importance of socio-environmental aspects, social justice, and depeasantization, 
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the chapter advocates for incorporating repeasantization as a core topic in peace education. 
Ultimately, it seeks to analyze the components of peace education for peasants and cultivate a 
culture of peace.

Chapter 8, Let Freedom Ring: Music as a Means of Communicating and Promoting 
Democracy and Social Justice, authored by Thomas C. Rebstock, explores the role of music 
in promoting cultural change, civil liberties, and freedom. The chapter discusses the impact of 
protest songs in leading movements of change, the potential for music to help refugees integrate 
into new communities, and the unique qualities of American jazz as a genre that exemplifies 
democracy and liberty. The chapter also discusses how music can be used as a tool for cultural 
diplomacy and the impact of influential musicians in promoting messages of peace and change.

Overall, Part 2 highlights the importance of communication and education in promoting 
peace and democracy and provides practical strategies and case studies for educators and 
practitioners. The chapters in this section demonstrate the transformative power of education, 
music, diverse perspectives, and open communication channels in promoting peaceful futures.

Part 3: Communication and Technology in Building Peace and Democracy
Chapters in this part focus on harnessing technology for peace and democracy as a recurring 
theme and the role communication and technology play in promoting peacemaking, sustain-
ability, and democratic governance. The first chapter in this section, Chapter 9, Developing 
Democratic Classrooms in the Digital Age: Teaching and Learning in K-12 Schools, 
authored by Daniela Kruel DiGiacomo, Carly Muetterties, Caitlin Taylor, Sara Trapp-Isaacs, 
Ryan New, and Chis Isaacs, focuses on the importance of K-12 civic education in strength-
ening American democracy. The chapter presents insights from a research–practice partner-
ship between a public school district and a university in the Southeast of the United States. 
The authors discuss the intersection of schooling and democracy in the digital age and present 
practical suggestions for promoting peace and democracy through research, service, and 
teaching in communication and education.

Chapter 10, Designing Empathic Learning Experiences with Innovative 
Technology: Digital Storytelling, AI, and Gaming for Peace, by Nomisha Kurian and 
Caline Saad, discusses the potential of digital technology in promoting peacebuilding through 
education. The authors propose an approach based on human-centered design (HCD) that 
prioritizes the needs and perspectives of learners. The chapter presents three case studies that 
demonstrate the potential of digital storytelling, artificial intelligence (AI), and gaming to 
support peacebuilding. The authors acknowledge the ambivalent nature of technology and its 
potential for both conflict and peacebuilding and offer exercises in imagination to explore the 
possibilities of liberatory design.

Chapter 11, Building Positive Peace Through Dialogue and Deliberation, authored 
by Laura W. Black, Carson S. Kay, Michael Rodrique-Barnes, Sheyla Finkelsteyn, Timothy  
J. Shaffer, and Daniel A. Lahera, delves into the challenges of our era and examines the appli-
cation of deliberative democracy principles in promoting peace within communities. The 
chapter investigates literature on learning and practicing dialogue and deliberation in civic, 
community, and educational settings, and discusses how individuals develop civic habits and 
skills through higher education classrooms, adult civic education programs, and collaborative 
efforts between institutions and community organizations. The chapter reflects on the current 
state of deliberative and dialogic peacebuilding and suggests directions for future research.

Overall, this part of the book highlights the importance of communication and technology 
in promoting peace, sustainability, and democratic governance, and offers practical sugges-
tions and case studies for educators, researchers, and practitioners.
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Part 4: Communication Strategies and Practices for Fostering and Sustaining 
Democracy in Education
Chapters in Part 4 explore different strategies and practices for fostering and sustaining democracy 
in education. The first chapter, Chapter 12, Reexamining the Democratic IDEALS and Best 
Practices in Education authored by Scott N. Wilson, Lindsay A. Williams, Leslie A. Williams, 
Amy S. Goodin, and Ayanna M. Wheeler, provides an overview of the IDEALS framework, which 
serves as the foundation for all work and research at the University of Oklahoma’s K20 Center for 
Educational and Community Renewal. This chapter explores the application of the IDEALS 
framework in a collaborative, research–practice partnership through a case study of schools 
working to address student career and college-readiness needs. The chapter highlights the impor-
tance of creating positive school cultures and climates founded on principles of trust, respect, 
peace, and justice, and how cycles of inquiry, constructive discourse, educational equity, authentic 
learning, and shared leadership can be used to create democratic learning communities.

Chapter 13, Emotional Geographies of Teaching, Empathic Communication, 
Democratic School Climate, and Teacher Burnout, by Izhak Berkovich, focuses on emo-
tional geographies in schools and their impact on democratic school climate and teacher 
burnout. The chapter identifies several emotional geographies, including sociocultural, 
moral, professional, political, and physical, that can create emotional distance between 
teachers and key stakeholders. The chapter highlights the importance of empathic communi-
cation in overcoming emotional geographies and fostering democratic school climates. The 
chapter presents new measures of emotional geographies and empathic communication in 
schools to evaluate the influence of these constructs on democratic school climate and teacher 
burnout.

Chapter 14, Nurturing Participation in Teachers: The Case of Teachers in Sukma 
Bangsa Schools, Aceh, Indonesia, authored by Dody Wibowo, Mahyudin, and Susan Sovia, 
examines how participatory skills can be nurtured among teachers, with a focus on post-con-
flict regions. The chapter highlights the importance of citizen participation as the cornerstone 
of democracy and the need to nurture participatory skills, including among teachers who sub-
sequently teach these skills to students. The chapter presents findings from action research 
conducted at three Sukma Bangsa Schools in post-conflict Aceh, Indonesia, which emphasize 
the embedding of habits in the school system to facilitate teacher participation. The chapter 
highlights the importance of reinforcing a school system capable of nurturing participatory 
skills in teachers, who eventually will use the skills in their school and community.

Altogether, these three chapters provide insights into different strategies and practices for 
fostering and sustaining democracy in education, highlighting the importance of creating 
positive school cultures and climates, empathic communication, and nurturing participatory 
skills among teachers, particularly in post-conflict regions.

Part 5: Transforming Educational Systems Through Communication and Partnerships
This part focuses on two chapters that explore various distinct aspects of educational  
system change and the role of leadership and partnerships in driving positive transforma-
tion. In Chapter 15, Building “Glocal” Literacy to Develop Global Citizens, the author, 
Sarah Cummins, emphasizes the importance of education in developing capable individuals 
who can contribute positively to a changing world. The chapter advocates for teaching stu-
dents to be globally literate starting at the local level, connecting them with their commu-
nities, and fostering engagement as global citizens. It underscores the role of the classroom 
as the core of a student’s community, where they learn vital skills such as communication, 
collaboration, and conflict resolution. The chapter also discusses the significance of school 
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community and family involvement in creating a sense of belonging and investment in the 
education system. Furthermore, it explores the use of restorative justice practices and 
involving students in local community initiatives to promote peace, democracy, and active 
citizenship. The ultimate goal is to empower students to think globally and become leaders 
in an interconnected world.

Chapter 16, Flagship University Influences on Educational System Change: 
Kentucky and the Center for Next Generation Leadership, authored by Karen Perry, 
Justin M. Bathon, and Lu S. Young, examines the influential role of flagship universities in 
driving educational system change. Specifically, it delves into the University of Kentucky’s 
Center for Next Generation Leadership (the Center) and its collaboration with the state’s 
public school system. Over the past three decades, Kentucky has demonstrated its commit-
ment to improving student achievement beyond traditional academic standards by empha-
sizing critical skills essential to democracy, such as collaboration, problem-solving, and 
citizenship. Through loosely organized but compatible partnerships, the Center has played 
a significant role in facilitating positive, democratic change. It has leveraged trusting rela-
tionships to promote innovative, learner-centered practices and strengthen community 
ties. The chapter concludes by highlighting the valuable lessons learned from these part-
nerships, emphasizing their potential to drive collective action that enhances democratic 
efforts in schools, communities, and beyond. Despite challenges that persist, these partner-
ships offer a promising approach to transforming educational outcomes for the benefit of 
all learners.

In summary, Part 5 showcases the importance of leadership and partnerships in driving 
educational system change. Both chapters in this section underscore the significance of col-
laboration, community involvement, and innovative practices in enhancing educational out-
comes and preparing students for active citizenship in democratic societies.

Conclusion

Across the five parts of the book, authors from around the world examine the challenges of 
transforming local and global systems of education and communication for peace and democ-
racy. Examples of successful transformations are provided, along with insights into how other 
systems can adapt to promote peace and democracy. Lastly, reflections and calls to action are 
presented regarding the future of communication and education in promoting peace and 
democracy. Emphasis is placed on our collective histories, emerging trends, potential chal-
lenges, and opportunities for innovation, emphasizing the importance of continued commu-
nication, research, and practice in this critical area in order to promote and sustain peace and 
democracy during times of crisis and conflict.

Note

1  As argued, for example, by the AECED project (Transforming Education for Democracy through 
Aesthetic and Embodied Learning, Responsive Pedagogies and Democracy-as-becoming) (https://
cordis.europa.eu/project/id/101094052).

https://cordis.europa.eu/project/id/101094052
https://cordis.europa.eu/project/id/101094052


References 13

References

Altman, D., Rojas-de-Galarreta, F., & Urdinez, F. (2020). An interactive model of democratic 
peace. Journal of Peace Research, 58(3), 384–398. https://doi.org/10.1177/0022343319883672

Apple, M. W. (2019). Ideology and curriculum (4th ed.). Routledge.
Bentzen, N. (2018). From post-truth to post-trust. European Parliamentary Research Service, 

European Union.
Biesta, G. (2015). What is education for? On good education, teacher judgement and educational 

professionalism. European Journal of Education, 50(1), 75–87. https://doi.org/10.1111/
ejed.12109

Biesta, G. (2022). Have we been paying attention? Educational anesthetics in a time of crises. 
Educational Philosophy and Theory, 54(3), https://doi.org/10.1080/00131857.2020.1792612

Boulton, J. G., Allen, P. M., & Bowman, C. (2015). Embracing complexity: Strategic perspectives for 
an age of turbulence. Oxford University Press.

Byram, M. (2008). From foreign language education to education for intercultural citizenship. 
Essays and reflections. Multilingual Matters.

Byram, M., Barrett, M., Aroni, A., Golubeva, I., Jouhanneau, C., Kumpulainen, K., Losito, B., 
Natsvlishvili, N., Rus, C., Styslavska, O., & Tranekjaer, L. (2021). Portfolio of competences for 
democratic culture. Council of Europe.

Center for Living Democracy. (1998). What is living democracy? Author. Center for Living 
Democracy in Brattleboro.

Chinn, C. A., Barzilai, S., & Duncan, R. G. (2021). Education for a “post-truth” world: New 
directions for research and practice. Educational Researcher, 50(1), 51–60. https://journals.
sagepub.com/doi/pdf/10.3102/0013189×20940683

Dewey, J. (1923). Democracy and education: An introduction to the philosophy of education. Macmillan.
Dewey, J. (1991). How we think. D. C. Heath. (Original work published 1933).
Fjelde, H., Knutsen, C. H., & Nygard, H. M. (2021). Which institutions matter? Re-considering the 

democratic civil peace. International Studies Quarterly, 65(1), 223–237. https://doi.org/10.1093/
isq/sqaa076

Giroux, H. A. (2019). The terror of the unforeseen (p. 29). Los Angeles Review of Books. https://
lareviewofbooks.org/article/the-terror-of-the-unforeseen

Glickman, C. D. (1998). Revolutionizing America’s schools. Jossey-Bass.
Harsin, J. (2018). Post-truth and critical communication studies, Oxford research encyclopedia, 

communication. Oxford University Press. https://doi.org/10.1093/
acrefore/9780190228613.013.757

Heggart, K., & Kolber, S. (Eds.). (2022). Empowering teachers and democratizing schooling. 
Springer. https://doi.org/10.1007/978-981-19-4464-2

Hegre, H. (2014). Democracy and armed conflict. Journal of Peace Research, 51(2), 159–172. 
https://doi.org/10.1177/0022343313512852

Hegre, H., Bernhard, M., & Teorell, J. (2020). Civil society and the democratic peace. Journal of 
Conflict Resolution, 64(1), 32–62. https://doi.org/10.1177/0022002719850620

Hobbs, R. (2017). Teaching and learning in a post-truth world. Educational Leadership, 75(3), 
26–31. http://www.ascd.org/publications/educational_leadership/nov17/vol75/num03/
Teaching_and_Learning_in_a_Post-Truth_World.aspx

Hobbs, R., & Tuzel, S. (2017). Teacher motivations for digital and media literacy: An examination 
of Turkish educators. British Journal of Educational Technology, 48(1), 7–22. http://dx.doi.
org/10.1111/bjet.12326

https://doi.org/10.1177/0022343319883672
https://doi.org/10.1111/ejed.12109
https://doi.org/10.1111/ejed.12109
https://doi.org/10.1080/00131857.2020.1792612
https://journals.sagepub.com/doi/pdf/10.3102/0013189×20940683
https://journals.sagepub.com/doi/pdf/10.3102/0013189×20940683
https://doi.org/10.1093/isq/sqaa076
https://doi.org/10.1093/isq/sqaa076
https://lareviewofbooks.org/article/the-terror-of-the-unforeseen
https://lareviewofbooks.org/article/the-terror-of-the-unforeseen
https://doi.org/10.1093/acrefore/9780190228613.013.757
https://doi.org/10.1093/acrefore/9780190228613.013.757
https://doi.org/10.1007/978-981-19-4464-2
https://doi.org/10.1177/0022343313512852
https://doi.org/10.1177/0022002719850620
http://www.ascd.org/publications/educational_leadership/nov17/vol75/num03/Teaching_and_Learning_in_a_Post-Truth_World.aspx
http://www.ascd.org/publications/educational_leadership/nov17/vol75/num03/Teaching_and_Learning_in_a_Post-Truth_World.aspx
http://dx.doi.org/10.1111/bjet.12326
http://dx.doi.org/10.1111/bjet.12326


1  The Promise of Communication and Education for Peace and Democracy 14

Jacobson, S., & Miller, P. (2021). Social justice imperatives for leaders in high-needs school: 
Research from ISLDN studies and issues for future consideration. In B. Barnett & P. A. Woods 
(Eds.), Educational leadership for social justice and improving high-needs schools: Findings from 
10 years of international collaboration (pp. 241–258). Information Age Publishing.

Mehta, J. (2022). Possible futures: Toward a new grammar of schooling. Kappan, 103(5), 54–57. 
https://kappanonline.org/possible-futures-new-grammar-0f-schooling-mehta

Mostagir, M., & Siderius, J. (2022). Learning in a post-truth world. Management Science, 68(4), 
2860–2868. https://doi.org/10.1287/mnsc.2022.4340

O’Hair, H. D., Chaney, D. P., & O’Hair, M. J. (2023). Addressing catastrophes through 
communication science. In H. D. O’Hair & M. J. O’Hair (Eds.), Communication and 
catastrophic events: Strategic risk and crisis management (Volume 2). Wiley Blackwell.

O’Hair, M. J., McLaughlin, H. J., & Reitzug, U. C. (2000). Foundations of democratic education. 
Harcourt.

Örücü, D. (2023). Crises and traumas: Challenges for leadership in education. In P. A. Woods, A. 
Roberts, M. Tian, & H. Youngs (Eds.), Handbook on leadership in education Elgar Publishing.

Peters, M. A. (2017). Education in a post-truth world. Educational Philosophy and Theory, 49(6), 
563–566. https://www.researchgate.net/
publication/312161104_Education_in_a_post-truth_world

Pyle, A. S., Fuller, R. P., & Ulmer, R. R. (2020). Discourse of renewal: State of the discipline and a 
vision for the future. In H. D. O’Hair & M. J. O’Hair (Eds.), Handbook of applied communication 
research (pp. 345–361). Wiley Blackwell. https://doi.org/10.1002/978111939926.ch21

Rauschert, P., & Cardetti, F. (2022). Fostering democratic competences in learners: An 
interdisciplinary international experience. Iranian Journal of Language Teaching Research, 
10(3), 29–41. http://dx.doi.org/10.30466/ijltr.2022.121224

Riddle, S. (2022). Schooling for democracy in a time of global crisis: Towards a more caring, inclusive 
and sustainable future. Routledge.

Riddle, S., & Apple, M. W. (2019). Education and democracy in dangerous times. In S. Riddle & M. 
W. Apple (Eds.), Re-imagining education for democracy (pp. 1–10). Routledge.

Selwyn, N. (2020). Digital technology and the future of schooling: A critical analysis. Routledge.
Shapin, S. (1994). A social history of truth. University of Chicago Press.
Spitzberg, B. H. (2021). Comprehending covidiocy communication: Dismisinformation, 

conspiracy theory, and fake news. In H. D. O’Hair & M. J. O’Hair (Eds.), Communicating 
science in times of crisis: The COVID-19 pandemic (pp. 15–53). Wiley Blackwell.

Tan, S. (2012). Democracy in confucianism. Philosophy Compass, 7(5), 293–303. https://doi.
org/10.1111/j.1747-9991.2012.00481.x

Tseng, W., & Warschauer, M. (2023, May). AI-writing tools in education: If you can’t beat them, 
join them. Journal of China Computer-Assisted Language Learning. https://doi.org/10.1515/
jccall-2023-0008

Ulmer, R. R. (2001). Effective crisis management through established stakeholder relationships: 
Malden Mills as a case study. Management Communication Quarterly, 14(4), 590–615. https://
doi.org/10.1177/0893318901144003

Ulmer, R. R., Sellnow, T. L., & Seeger, M. W. (2020). Post-crisis communication and renewal: 
Understanding the potential for positive outcomes in crisis communication. In R. L. Heath & 
H. D. O’Hair (Eds.), Handbook of risk and crisis communication (pp. 302–322). Routledge.

Ulmer, R. R., Sellnow, T. L., & Seeger, M. W. (2023). Effective crisis communication: Moving from 
crisis to opportunity (5th ed.). Sage.

V-Dem Policy Brief. (2021, May 11). The case for democracy: Does democracy bring international 
and domestic peace and security? Varieties of Democracy Institute, 30, 1–2.

https://kappanonline.org/possible-futures-new-grammar-0f-schooling-mehta
https://doi.org/10.1287/mnsc.2022.4340
https://www.researchgate.net/publication/312161104_Education_in_a_post-truth_world
https://www.researchgate.net/publication/312161104_Education_in_a_post-truth_world
https://doi.org/10.1002/978111939926.ch21
http://dx.doi.org/10.30466/ijltr.2022.121224
https://doi.org/10.1111/j.1747-9991.2012.00481.x
https://doi.org/10.1111/j.1747-9991.2012.00481.x
https://doi.org/10.1515/jccall-2023-0008
https://doi.org/10.1515/jccall-2023-0008
https://doi.org/10.1177/0893318901144003
https://doi.org/10.1177/0893318901144003


References 15

Veil, S. R., Anthony, K. E., Sellnow, T. L., Staricek, N., Young, L. E., & Cupp, P. (2020). Revisiting 
the best practices in risk and crisis communication: A multi-case analysis. In H. D. O’Hair & M. 
J. O’Hair (Eds.), Handbook of applied communication research, (Vol. 1, pp. 377–396). Wiley. 
https://doi.org/10.1002/9781119399926.ch23

Verma, R. (2021). Civility and democratic schools under assault: Engaging “Teaching Tolerance.
org” as interruption, and interview with Maureen Costello. In R. Verma & M. W. Apple (Eds.), 
Disrupting hate in education: Teacher activists, democracy, and global pedagogies of interruption 
(pp. 23–38). Routledge.

Weissman, J. (2023). ChatGPT is a plague upon education. Inside Higher Education. https://www.
insidehighered.com/views/2023/02/09/chatgpt-plague-upon-education-opinion

Wells, H. G. (1922). The outline of history: Being a plain history of life and mankind. Macmillan.
Woods, P. A. (2019). School organisation: Authority, status and love as an integrative power. In M. 

Connolly, D. H. Eddy Spicer, C. James, & S. Kruse (Eds.), The International handbook on school 
organization. SAGE.

Woods, P. A. (2021). Democratic leadership. Oxford Encyclopedia of Educational Administration. 
Oxford University Press. https://doi.org/10.1093/acrefore/9780190264093.013.609

Woods, P. A., & Roberts, A. (2018). Collaborative school leadership: A critical guide. SAGE.

https://doi.org/10.1002/9781119399926.ch23
https://www.insidehighered.com/views/2023/02/09/chatgpt-plague-upon-education-opinion
https://www.insidehighered.com/views/2023/02/09/chatgpt-plague-upon-education-opinion
https://doi.org/10.1093/acrefore/9780190264093.013.609




17

Part 1

Communicating and Educating for Peace and Democracy: 
Frameworks


