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As an immigrant who arrived in this country without a deep understand-
ing of its complex history and the lingering effects of its often violent past, 
I spent many years learning to comprehend and appreciate the conflicts, as 
well as the strategies of struggle and survival that form the rich tapestry of 
American life. I wish I could have read a book like Disrupting Racism in 
US Schools—Transcending the (un)Civil War thirty years ago; it would 
have saved me a great deal of time in learning the culture and the educa-
tional system of contemporary America.

Now, with the benefit of time and experience, I am able to see the 
incredible value in this edited volume. Its insights and analyses contribute 
significantly to our understanding of the myriad challenges faced by indi-
viduals and communities in the ongoing pursuit of anti-racist social justice 
work in education. As I reflect on my own journey, I am grateful for the 
opportunity to learn from these authors and to participate in the collective 
effort to create a more just and equitable society.

This volume assembles a diverse and powerful collection of works that 
delve into the pervasive issue of racial injustice within the United States 
educational system. By examining the main themes that weave through 
these contributions, we can appreciate the breadth and depth of the topics 
covered and the commitment of the authors to contribute to a more just 
and equitable society.

A central theme that emerges throughout the volume is the need to 
dismantle oppressive and colonized curricula. The authors examine the 
impact of exposing students to historical humanists who fought for racial 
justice, challenging the worldview perpetuated by a colonized curriculum, 
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and offering alternative models that encourage the pursuit of racial justice. 
Efforts to correct false historical narratives that neglect the perspectives of 
marginalized groups are also emphasized.

Another important theme is the significance of fostering open conver-
sations about racism in various educational settings. The authors highlight 
the value of exposing students to a curriculum based on the lives of social 
justice activists, leading to positive shifts in identity development and 
improved perceptions among both majority and minority students. 
Creating open dialogues is also emphasized through examining genera-
tional trauma and the resulting lack of empathy and fragmentation tied to 
racialized history.

The value of incorporating diverse perspectives and cultural practices in 
education is another recurring theme in the volume. The authors show-
case the importance of incorporating Indigenous cultural traditions and 
practices in K-12 education, addressing the achievement gap, promoting 
equity, and advancing social justice goals. The healing potential of 
Indigenous practices such as storytelling, music, and dance in both physi-
cal and mental health is also emphasized.

Embracing humanist narratives as a means to create a more inclusive 
and equitable society is stressed throughout the volume. The authors pres-
ent a counternarrative curriculum focusing on historical humanists who 
collaborated with marginalized activists, demonstrating the positive impact 
of this curriculum on students’ perceptions and highlighting its potential 
for growth and the promotion of well-being for all.

As we continue to explore the themes and lessons presented in this 
volume, it becomes evident that the journey toward anti-racist social jus-
tice in education is a multifaceted and ongoing process. Educators, 
researchers, and activists must remain vigilant and adaptable in their 
approaches to create more inclusive and equitable educational environ-
ments. By engaging in critical self-reflection and embracing diverse per-
spectives, we can strive to make a lasting impact on the lives of students 
and communities.

The chapters in this volume provide practical recommendations for 
educators and administrators, stressing the importance of culturally 
responsive pedagogy, creating safe spaces for open dialogue on race and 
racism, promoting collaborative and participatory leadership, and foster-
ing empathy and understanding among students and staff of different 
backgrounds.
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A crucial lesson that readers can draw from these chapters is the impor-
tance of recognizing and addressing the emotional and psychological 
dimensions of racism in educational settings. By creating spaces for heal-
ing and growth, educators can contribute to the transformation of educa-
tional systems and the broader society.

Another key takeaway is the necessity of acknowledging and celebrating 
the diverse cultural roots and contributions of different communities to 
American society. By embracing Indigenous knowledge and practices, as 
well as the histories of other marginalized groups, educators can foster a 
deeper appreciation for the richness and complexity of our shared human 
experience. This approach not only contributes to dismantling racist ide-
ologies and structures but also promotes a more inclusive and cohesive 
society.

Ultimately, this edited volume showcases the power of collective action 
and the potential for transformative change in the realm of education. The 
authors’ work serves as a testament to the importance of collaboration and 
dialogue in the pursuit of social justice. Their dedication to creating more 
equitable and inclusive learning environments for all students is truly 
inspiring.

This collective work offers a compelling and insightful exploration of 
the dynamic interaction between theory and practice in the struggle 
against racism in education. The authors’ passion for social justice, their 
rigorous scholarship, and their commitment to fostering change make this 
work an invaluable resource for anyone seeking to make a meaningful 
impact in the field of education. I applaud the authors for their contribu-
tions to our collective understanding of these complex issues and for their 
unwavering commitment to the pursuit of a more just and equitable world.

The chapters presented in this edited volume remind us of the impor-
tance of centering marginalized voices and experiences in the fight against 
racism in education. As educators, researchers, and activists, we must com-
mit to ongoing self-reflection and growth, constantly challenging our 
assumptions and biases in order to create more inclusive and equitable 
learning environments. In doing so, we can begin to address the deeply 
ingrained power imbalances and systemic injustices that have persisted for 
far too long.

Furthermore, the authors emphasize the significance of collaboration 
and solidarity among individuals from diverse backgrounds in dismantling 
oppressive systems. By fostering relationships built on trust and empathy, 
we can create a more robust foundation for anti-racist work in education. 
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The importance of cross-cultural understanding and cooperation cannot 
be overstated, as it is through these connections that we can truly unite in 
our pursuit of social justice.

The edited volume also highlights the potential for innovative peda-
gogical approaches and curriculum development in transforming the edu-
cational landscape. By centering the experiences of marginalized 
communities, celebrating the contributions of historically oppressed peo-
ples, and engaging in critical conversations about race and racism, we can 
inspire a new generation of students to become agents of change 
themselves.

Ultimately, the lessons imparted in this edited volume serve as a power-
ful reminder that the work of anti-racist social justice in education is not 
only a labor of passion but also an intellectual endeavor. To succeed, we 
must engage in theory work and thoughtful analysis of practices, continu-
ally adapting our approaches and strategies to address the ever-evolving 
challenges we face. As we progress on this journey, we can draw inspiration 
and guidance from the authors’ groundbreaking work, as well as the 
countless other individuals who have dedicated their lives to dismantling 
systems of oppression in education and beyond.

In the spirit of collaboration and solidarity, let us move forward together 
in pursuit of a more just, equitable, and inclusive world. We must continue 
to learn from the dynamic interaction between theory and practice, 
between the abstract and the concrete, and always remember that it is 
through this ongoing process that we can create meaningful change. As 
we delve into the works presented in this edited volume, let us be inspired 
by the passion, dedication, and brilliance of the authors and celebrate the 
power of collective action in the struggle for social justice in education.

College of Education
California State University Sacramento
Sacramento, CA, USA

�

Alexander M. Sidorkin
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Disrupting Racism in US Schools: Transcending 
the (un)Civil War

Disrupting Racism in US Schools: Transcending the (un)Civil War com-
piles a series of articles, authored by Rose Borunda, and in collaboration 
with a host of university colleagues, research assistants, and community 
activists. The original publication of these articles spans a period of several 
years from 2006 to 2022 and these are connected by common themes that 
link how the past has bearing on the present realities of individuals, fami-
lies, communities, and society. More so, the articles articulate how the 
conveyance of the past created this nation’s sociological pathology which, 
in turn, fuels psychological and existential dysfunctions and discord. With 
this central theme, the articles reflect the impact of the conveyance on 
Black, Indigenous, and People of Color (BIPOC) as well as their non-
BIPOC counterparts living in the United States. In doing so, these articles 
serve to not only expose the elements that foment a racially constructed 
reality but more importantly, also address how to deconstruct those 
elements.

Collectively, these articles go beyond just problematizing the histori-
cally tenuous relationship between and amongst the various demographic 
populations in this diverse nation. The articles draw a direct correlation 
from this nation’s historical origins, rooted in racial ideology, to the polar-
ization evident in American society today. Attention is given to the sys-
tems that sustain the discord as well as to the entrenched patterns that 
emerge from unexamined and submerged ways of thinking and being. 

Preface
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Revealing and shedding light on what has been ‘normalized’ in this 
nation’s cultural milieu provides the opportunity to disrupt the old pat-
terns and introduce new approaches rooted in inclusive ideology.

Despite the fact that the outcome of the US Civil War (1861–1865) 
forced this nation to abolish the enslavement of humanity, the soul of the 
nation continues to be contested within our schools through the content 
of the curriculum and our children’s (mis)treatment. It is here, in our 
schools, where the heightened awareness and struggle for equity, inclu-
sion, and resources are either made available to our children or consciously 
and strategically withheld. In consideration of future generations, the 
authors shed light on the elements that, within the context of our schools, 
perpetuate the present-day (un)Civil War, while providing a path forward 
that transcends deeply rooted and dysfunctional orientations. The ulti-
mate goal of this publication is to generate steps toward healing the soul 
of a nation held hostage by spiritual discord and entrenched positionali-
ties. In doing so, we strive to elevate our citizenry to their fullest humanity.

Subsequently, the systems created to shape this experiment called “the 
United States” are examined by the authors who seek to not only correct 
this nation’s course but to offer solutions to the ensuing inequities. The 
public education system and its reproduction of historically grounded 
inequities, is carefully examined throughout this series of articles. With 
genuine hope and a belief in the goodness of humankind, the authors 
address the wounds that have yet to heal from the inception of this nation’s 
founding and offer steps toward creating a more harmonious existence for 
not just some, but for all. To this end, we offer findings that seek to change 
the landscapes of our schools from psychological and spiritual battle-
grounds to sources of collective reconciliation, community restoration, 
and mutual uplift, thereby transcending the (un)Civil war.

Sacramento, CA, USA� Amy Murray
 � Rose Borunda
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Courage is required to love those who are not like us. To open our hearts 
to those who perhaps do not have a voice and who have been ignored, 
marginalized, and discarded in all ways calls for witnessing and acting 
upon what we see. This compilation required many to step forward during 
an era in which violence, manifested through physical, sociological, and 
psychological means is evident. Yet, we know that we have the power to 
create a more loving, kind, and peaceful world. Having the will to act 
upon what we see, today, is what we recognize and commend.

We thankfully acknowledge the contributions of the many authors con-
tained within this publication. We also acknowledge Sac State’s College of 
Education from where much of this scholarship has originated. Supporting 
ideas that not only address issues but transform practice is critical if we are 
to repair the broken relationships and move forward. Because we know 
that silence and conformity only fuel what we see, we celebrate and amplify 
those who bear the torch. May this body of work bring light.

Acknowledgments



xiii

Contents

��Introduction: The Origins�     1
Rose Borunda and Amy Murray

Part I � Encountering and Engaging our Fractured World�       9

��Lived Stories: Participatory Leadership in School Counseling�   11
Rolla E. Lewis and Rose Borunda

��Healing the Soul Wounds: Racial Bridging�   33
Rose Borunda

��Brown America: An Acknowledgment of this Nation’s 
Roots—America Was, Is, and Always Will Be …“brown”�   53
Paris Ryan, Tatianna J. Grant, and Rose Borunda

Part II � Affirming and Honoring All the Threads of the 
World�     73

��The Wisdom and Science Behind Indigenous Cultural 
Practices�   77
Rose Borunda and Amy Murray



xiv

��Leadership Embracing American Indian Ways of Educating: 
Restoring Culturally Imbedded Practices While Building 
Pathways toward Student Success�   97
Rose Borunda and Crystal Martinez-Alire

��Strengthen and Respect Each Thread� 115
Virginia Araceli Feliz, Sue D. Hobbs, and Rose Borunda

��Torchbearers Forging Indigenous Pathways: Transcending the 
Forces of Wétiko� 137
Rose Borunda, Amy Murray, Isabel Acosta, and David Gutierrez

Part III � Ending the Delusion of White Supremacy�   177

��Integrating “White” America through the Erosion of White 
Supremacy: Promoting an Inclusive Humanist White Identity 
in the United States� 181
Rose Borunda, HyunGyung Joo, Michele Mahr, Jessica Moreno, 
Amy Murray, Sangmin Park, and Carly Scarton

��Eroding White Supremacy: A Curricular and Humanist 
Approach to Bridging the Racial Reality Gap� 211
Angela M. Leslie and Rose Borunda

��White Supremacy, Overcoming a Legacy of Cognitive 
Dissonance, and Unresolved Trauma� 233
Anthony Rivas and Rose Borunda

Part IV � Toward Liberation of Humanity�   253

��More than Missions: Native Californians and Allies: 
Changing the Story of California History� 255
Khal Schneider, Dale Allender, Margarita Berta-Avila,  
Rose Borunda, Gregg Castro, Amy Murray, and Jenna Porter

  Contents



xv

��Toward Abolition: Undoing the Colonized Curriculum� 279
Angela M. Leslie, Vajra M. Watson, Rose Borunda, Kate 
E. M. Bosworth, and Tatianna J. Grant

��Strategies for Defusing Contemporary Weapons in the 
Ongoing War against Xicanx Children and Youth� 305
Rose Borunda and Lorena Magdalena Martinez

��Repairing the Fractures: Steps Forward in Building Bridges 
across the Racial Divide� 335
Sarah M. Jouganatos, Wicondra T. Stovall, and Rose Borunda

��Concluding Thoughts� 353

��Index� 357

  Contents 



xvii

Isabel  Acosta  a TK-8 Principal in the Twin Rivers Unified School 
District, holds a Doctorate in Educational Leadership and Policy, a Master 
of Arts in Multicultural Education, and a Bachelor of the Arts in Spanish 
with a minor in Education from Sac State. She uses her principal lens to 
develop future administrators and teachers at her alma mater as a Lecturer 
and an Advisory Board member of the TK-12 Educational Leadership & 
Policy Studies. Her research and publications focus on various leadership 
styles, Impostor Phenomenon, racial microaggressions in the workforce 
among women with higher education degrees, and Torchbearer resilience.

Dale  Allender  is Associate Professor of language and literacy in the 
Department of Teaching Credentials at California State University-
Sacramento, where he teaches courses in academic literacy; Educational 
Foundations of a Democratic Multicultural Society; and a Student 
Teaching Seminar. He has recently joined the faculty of Sac State’s doctor-
ate in educational leadership program as a Core Faculty Member.

Margarita Berta-Ávila  is a union organizer with the California Faculty 
Association (CFA), and holds the position of vice president. As a professor 
in the College of Education at Sacramento State University, she pursues 
scholarly organizing work in the areas of participatory action research, 
critical race theory, critical pedagogy, anti-racism/justice education, and 
Xicana/o/x educators in the field. She has an edited book with Jennifer 
Ayala, Julio Cammarota, Melissa Rivera, Louie Rodriguez, and Maria 

Notes on Contributors



xviii  NOTES ON CONTRIBUTORS

Torrre titled PAR Entremundos: A pedagogy of the Americas published in 
spring of 2018.

Dr.  Rose  Borunda  professor emeritus at California State University, 
Sacramento, has taught in the Master of Science in Counselor Education 
program where she served a four-year term as Department Chair. She cur-
rently serves as Associate Director for the Doctorate in Educational 
Leadership Program and as a consultant for the Division of Inclusive 
Excellence. The themes of positive identity development, social justice, 
and cross-racial bridge building are captured in her books; What Is the 
Color of Your Heart?, Learning from the Path of Our Better Selves, and 
Speaking from the Heart, Herstories of Chicana, Latina, and 
Amerindian Women.

Kate  E.  M.  Bosworth  is an Associate Marriage & Family Therapist/
Associate Professional Clinical Counselor at Gender Health Center, and a 
Project Manager at California Forward. Kate brings 20 years of experience 
in the public policy sector to her work as a therapist. Her passion for find-
ing creative ways to heal individual and collective trauma led her to explore 
the role of counternarratives in advancing anti-racism by conducting the 
research contained in the “Towards Abolition” article. Kate holds a mas-
ter’s degree in Counseling from CSU Sacramento and bachelor’s degrees 
in Philosophy and Sociology with a Spanish minor from the University of 
San Diego.

Gregg  Castro  [t’rowt’raahl Salinan/Rumsen-ramaytush Ohlone] has 
worked to preserve his Ohlone/Salinan heritages for over three decades. 
Gregg is a writer-activist within the California Indigenous community, 
based in San Jose, California. He is the Society for California Archaeology’s 
Native American Programs Committee Chairperson; he is also Facilitator 
for the annual California Indian Conference, a gathering about California 
Indigenous culture. He is a Founder/Advisor to the California Indian 
History Curriculum Coalition, based at CSU Sacramento, promoting 
accurate school curriculum. He is now Culture Director of the Association 
of Ramaytush Ohlone, advising within their San Francisco Peninsula 
homelands.

Virginia Araceli Feliz  is an assistant professor in the TK-12 Educational 
Leadership & Policy Studies and the Doctorate in Educational Leadership 
Programs at Sacramento State, holds a Doctorate in Education in 



xix  NOTES ON CONTRIBUTORS 

Organizational Change and Leadership from the University of Southern 
California, a Master of Arts in Education from California State University, 
Fresno, and a Bachelor of Arts from the University of California, Los 
Angeles. She coordinates the TK-12 Educational Leadership Pathway. 
Feliz, a bilingual educator and a former teacher and administrator with 24 
years’ experience in California schools, focuses her publications on equity, 
access, and representation of historically marginalized communities.

Tatianna J. Grant  a recent graduate of Sacramento State’s Doctorate of 
Educational Leadership program, works for the State of California as a 
Contracts and Procurement Manager. She hopes to influence K-12 educa-
tion policy as an assemblywoman. Tatianna served as a research assistant 
for Borunda and Frank Adamson. Borunda’s research entailed working 
with a team to have impactful conversations about the racial divide. 
Adamson’s research examined the cost to provide a “Great Equalizer” 
education for all children. These different projects were extremely impact-
ful and have further driven her desire to impact policies that guide educa-
tional operations.

David Gutierrez  a P-12 administrator, holds an MA in Curriculum and 
Instruction from the University of the Pacific and an EdD in P-12 
Educational Leadership and Policy Studies from CSU Sacramento. His 
experience spans grades P-12 and dual-language immersion programs. As 
a migrant student and English learner, he has had a unique perspective on 
the education system—both rewarding, and at times, unnavigable. His 
study on Xicanx P-12 public school principals presents examples of the 
term ‘Torchbearers’ and affirms the positive impact of educators of color 
on the school community, especially on minoritized students of color.

Sue  D.  Hobbs  is an associate professor in Child and Adolescent 
Development at Sacramento State. She holds a PhD in Developmental 
Psychology from UC Davis and specializes in researching child witnesses’ 
and victims’ experiences in the legal system. Her research revolves around 
child witnesses’ and victims’ experiences in the legal system, including best 
practices in forensic interviewing, children’s memory and suggestibility, 
and the well-being of youth in foster care. Hobbs’ expertise and contribu-
tions in these areas significantly contribute to the field of Developmental 
Psychology, offering valuable insights for professionals working with vul-
nerable children and adolescents.



xx  NOTES ON CONTRIBUTORS

HyunGyung  Joo  is an assistant professor in Counselor Education at 
California State University, Sacramento. She holds a PhD in Counselor 
Education and Supervision from the Pennsylvania State University. Joo 
has clinical experience working in K-12 settings and college counseling 
centers. Her research focuses on mental health and wellness among ado-
lescents and college students. She has published numerous articles and 
specializes in bullying (e.g., reporting behavior, bias-based bullying, 
bystanders to bullying), school connectedness, wellness, and mindfulness. 
She also teaches classes in the counseling program (i.e., counseling theory, 
group counseling, research in counseling, counseling skills).

Sarah M. Jouganatos  has over 20 years of experience working in educa-
tion both in the California TK-12 system and in higher education. She is 
the Chair of Graduate and Professional Studies in Education at Sacramento 
State. She is also a professor in the Educational Leadership and Policy 
Studies (TK-12) program and the Doctorate in Educational Leadership 
program. Sarah’s andragogical focus is to support and guide her students 
toward competency with various leadership styles, namely, Transformative 
Leadership. Specifically, she works to empower future school leaders to 
challenge the status quo by collaboratively constructing educationally just 
systems and practices.

Dr.  Angela  M.  Leslie  is an associate professor at California State 
University, Sacramento. Her teaching focuses on anti-racism and curricu-
lum that centers on how institutional practices and policies influence gen-
der, race, and socioeconomic disparities in education. Her research has 
focused on the underrepresentation of Latinas in K-12 history textbooks 
and how learning about humanists in history can dismantle white suprem-
acy and promote cross-cultural alliances today. Leslie and Rose Borunda 
coauthored the book, Learning from the Path of Our Better Selves as a 
model to further examine racism and cross-racial relationships through the 
lens of history.

Rolla  E.  Lewis  is Professor Emeritus in Educational Psychology at 
California State University, East Bay (CSUEB). He is Dean of the Cobb 
Institute Process Thought and Practice Certificate Program, focusing on 
process-relational learning and transformation. Lewis has published 
numerous chapters, articles, and poems in books, peer-reviewed journals, 
and other publications. Together with the school administrator educator, 
Peg Winkelman, he wrote Lifescaping Practices in School Communities: 



xxi  NOTES ON CONTRIBUTORS 

Implementing Action Research and Appreciative Inquiry. He is the recipi-
ent of the Oregon Counseling Association’s Leona Tyler Award for out-
standing contributions to professional counseling.

Michele  Mahr, PhD, CRC  is an assistant professor of Rehabilitation 
Counseling at California State University, Los Angeles. She is the author 
of two textbooks: “Research and Strategies for Counselor Educators: A 
Modern Approach to Substance Abuse and Addiction” and “The Power 
of Society: Impacting Substance Abuse and Addiction,” released in 
January 2023. Mahr is passionate and invested in current research, focused 
teaching, and disseminating scholarly work that contributes to the sub-
stance abuse and addiction field.

Lorena  Magdalena  Martinez  served as Borunda’s Research Assistant 
when they coauthored one article together. As a former Elementary 
School Principal, Martinez’s expertise as a veteran bilingual school teacher 
and administrator provided tremendous experiential context to the coau-
thored paper. She has served as a school principal in both Arizona and 
California as well as working for the State of California.

Crystal Martinez-Alire  former Chairwoman of the Ione Band of Miwok 
Indians, holds a counseling/faculty position in the Los Rios Community 
College District. She has consulted for the Community College Chancellors 
office (Native American Student Success and Support Program), and 
worked at Sierra College, the CSU system, and the UC Davis Native 
American Studies Department. She served as president for the Elk Grove 
Unified School District School Board and as a trustee for two terms. She 
holds a doctorate in Educational Leadership and masters in counseling 
from Sac State. Crystal serves on the Sacramento Native American Higher 
Education Collaborative committee.

Jessica  Moreno  is an associate professor in the Counselor Education 
Program; Marriage Couple Family Counseling concentration at California 
State University, Sacramento. She has over 17 years’ experience as an MFT 
including work in chemical dependency; school-based therapy; commu-
nity-based therapy with children, adolescents, teens; intensive outpatient 
services in medical settings; residential facilities; psychiatric hospitals; 
methadone clinics; university training clinics, and is currently in private 
practice. Moreno holds an MSc in Marriage and Family Therapy from 



xxii  NOTES ON CONTRIBUTORS

California State University, Chico in 2007, and a doctorate in Marital and 
Family Therapy from Loma Linda University in 2014.

Robert  S. Nelsen  served as Sacramento State’s eighth president from 
2015 to 2023, after having served as president of the University of Texas-
Pan American. The first in his family to attend college, Nelsen earned his 
bachelor’s and master’s degrees in political science and holds a doctorate 
from the University of Chicago’s John U.  Nef Committee on Social 
Thought. Nelsen led Sacramento State during a time of unprecedented 
growth in graduation rates, as well as the creation of the campus’ first 
Antiracism and Inclusive Campus Plan.

Dr. Amy Murray  has 20+ years of experience as a public school teacher 
and administrator in Northern California. She has also worked as a research 
assistant at California State University, Sacramento, in the College of 
Education. As an author, she has published in the areas of social justice 
education and inclusive classroom practices. Academic interests include 
multicultural education, teacher preparation, and professional 
development.

Carlos  Nevarez  holds a PhD in Educational Leadership and Policy 
Studies from Arizona State University, where he was awarded the Kellogg 
Foundation Doctoral Fellowship. He has served as Director of the doc-
toral program in Educational Leadership and Chair of the Graduate and 
Professional Studies branch in the College of Education. He serves as 
interim Provost and Vice President of Academic Affairs at California State 
University, Sacramento where he provides leadership for the Division of 
Academic Affairs, including faculty and staff in all Colleges, the University 
Library, and several offices that support students as well as the 
Sacramento region.

Sangmin Park  is an educator and researcher. She is an associate professor 
in the Counselor Education Program at California State University 
Sacramento. Park specializes in career counseling, with a particular focus 
on the career decision-making processes of Asian, female, and college stu-
dents. Her research interests extend to encompass wellness in counseling, 
professional identity development of counselors and counselors-in-train-
ing, as well as multicultural competency and advocacy in counseling. 
Through her work, Park strives to promote inclusivity, understanding, and 
effective counseling practices across diverse populations.



xxiii  NOTES ON CONTRIBUTORS 

Jenna  Porter  is a professor and Department Chair of Teaching 
Credentials in the College of Education at Sacramento State. She teaches 
science and pedagogy courses. Her scholarly activities focus on policies 
promoting educational equity and inclusive practices in science class-
rooms, and diversifying the teaching profession to include more BIPOC 
and bilingual teachers. She also served for several years as the Co-Chair of 
the College of Education’s Multicultural Education Conference.

Anthony Rivas  is a faculty member in the Counselor Education program 
at California State University, Sacramento. Rivas’ career began in academic 
advising, student retention, and student disability services. He has also 
served in faculty roles at the community college, baccalaureate, and gradu-
ate levels. Prior to teaching at CSUS, he taught at MSU Denver and at the 
University of Colorado, Colorado Springs. Rivas has clinical experience 
providing mental health and substance abuse counseling in both private 
practice and with community agencies. His research interests focus on 
equity and access to care, disparity in treatment for those with SUD, and 
the effect of socioeconomic status on clinical relationships.

Paris Ryan  is an English professor in sunny San Diego, CA. While she 
has taught students from P-12 to doctoral candidates, she spends most of 
her time teaching students who are attending community college. She is 
also an immigrant and is proud of the fact that English is her second lan-
guage, but her first love. When she isn’t in the classroom, you can find her 
writing her next book, presenting research at regional and national confer-
ences, traveling the world, or hanging out by the beach with her 
Chihuahua, Brody.

Carly  Scarton  Associate Professor, is Co-Coordinator for the School 
Counseling Program at Sac State. She specializes in LGBTQ++ mental 
health and school counseling. Her credentials include: B.S. in Sociology 
and Criminology, Saint Francis University; MEd in Counselor Education, 
Penn State University; PhD in Counselor Education & Supervision, Penn 
State University; Graduate Certificate in LGBT Health Policy & Practice, 
George Washington University; National Certified Counselor.

Khal  Schneider  is a tribal citizen of the Federated Indians of Graton 
Rancheria and Associate Professor of History at California State University, 
Sacramento. He has published his work in Western Historical Quarterly, 
Pacific Historical Review, Civil War History, The Public Historian, The 



xxiv  Notes on Contributors

Journal of the Gilded Age and Progressive Era, The Journal of American 
Indian Education, and the edited volume Allotment Stories: Indigenous 
Land Relations Under Settler Siege.

Alexander  M.  Sidorkin  is Dean, College of Education at California 
State University Sacramento. His scholarly interests include philosophy of 
education and economics of education. He is author of six books and over 
100 papers and chapters. His recent book is Pedagogy of Relation: 
Education After Reform, Routledge, 2022.

Wicondra T. Stovall  is the product of a single-mother household and is 
most passionate about parental engagement and African American families 
as she believes it was her mother’s dedication to her schooling that made 
the difference. Inspired by her three children, Stovall’s research has led her 
to a much more expansive lens of parental engagement and exclusivity of 
systemic structures that directly inhibit success in not only Black students, 
but minority students. With a focus on African American/black students, 
Just Like a Mom places culturally responsive mother figures within schools 
to provide cultural brokering for underserved students and families.

Vajra M. Watson  a scholar activist, faculty director, and professor of edu-
cational leadership and racial justice at Sacramento State, is the founder of 
Sacramento Area Youth Speaks (SAYS), an award-winning program that 
pairs community-based poet-mentor educators and teachers to develop 
grassroots pedagogies that reclaim and reimagine schooling. She is the 
author/editor of four books, Learning to Liberate (2012), Transformative 
Schooling (2018), The Soul of Learning (2022), and Faith Made Flesh 
(2023). Watson, a recipient of the American Educational Research 
Association’s Social Impact Award as well as AERA’s Social Justice 
Leadership Award, received her Doctorate from the Graduate School of 
Education at Harvard University.



xxv

Torchbearers Forging Indigenous Pathways: Transcending the 
Forces of Wétiko

Fig. 1	� Demographic data of women with doctoral degrees in the United 
States in 2014–2015. (Source: National Center for Education 
Statistics (2016) as cited in Acosta)� 143

Fig. 2	� A visual representation of the disproportionality of Xicanx 
students who achieve degree attainment and beyond per every 
100 Xicanx elementary students across the nation. (Source:  
Yosso attainment and beyond per every 100 Xicanx elementary 
students across the nation; Yosso and Solórzano [2006])� 154

Toward Abolition: Undoing the Colonized Curriculum

Fig. 1	 Ability to identify historical figures by photograph� 292
Fig. 2	 Knowledge of historical figures after identification was provided� 293
Fig. 3	 Expressed feelings following experience with this curriculum� 297
Fig. 4	� Impacts of Study on Participants. (Source: This table explains  

the responses received about the impact of this study on the 
participants)� 299

Repairing the Fractures: Steps Forward in Building Bridges 
across the Racial Divide�

Fig. 1	 I Believe advocacy is needed for parents� 341
Fig. 2	 I Believe advocacy is needed for students� 342
Fig. 3	 Level of comfort for black parents with black other mother� 342
Fig. 4	 Transformative leaders as facilitators of evolvement framework� 347

List of Figures



1© The Author(s), under exclusive license to Springer Nature 
Switzerland AG 2024
A. Murray, R. Borunda (eds.), Disrupting Racism in US Schools, 
Palgrave Studies in Race, Inequality and Social Justice in Education, 
https://doi.org/10.1007/978-3-031-49562-5_1

Introduction: The Origins

Rose Borunda and Amy Murray

The authors of the articles contained in Disrupting Racism in US Schools: 
Transcending the (un)Civil War are connected through their affiliation 
with California State University, Sacramento, California (CSUS, or Sac 
State). All articles, but one, were coauthored by professors, scholars, edu-
cation researchers, public school teachers, Indigenous activists, and doc-
toral and master’s level students. The authors represent a wide range of 
cultural backgrounds, comprising Asian American, African American, 
Middle Eastern American, Chicanx, and Euro-American heritages, as well 
as Original Nation identities of Rumsien Ohlone, Potawatomi, Sierra, and 
Coastal Miwok. The two author/editors of this compilation include Rose 
Borunda, who is born and raised in the San Francisco Bay Area and 
descended from the Purépecha tribe of Guanajuato, Mexico. Amy Murray 
identifies as a white American of mixed European ancestry including 
English and Irish while being raised in a Chinese-American home. While 
this listing of contributors does not reflect this nation’s entire demo-
graphic spectrum, the mindful collaboration with a wide range of voices 
speaks to the intentional value and practice of inclusion.

R. Borunda (*) • A. Murray (*) 
California State University, Sacramento, Sacramento, CA, USA
e-mail: rborunda@csus.edu

http://crossmark.crossref.org/dialog/?doi=10.1007/978-3-031-49562-5_1&domain=pdf
https://doi.org/10.1007/978-3-031-49562-5_1#DOI
mailto:rborunda@csus.edu


2

Coauthor Rose Borunda, Professor Emeritus at CSUS in the Doctorate 
in Educational Leadership and in Counselor Education, currently serves as 
a CapEd Faculty Fellow, Emeritus, a consultant with the Division of 
Inclusive Excellence, and Interim Associate Director for the Doctoral 
Program. Throughout her career as a scholar and practitioner, she has 
purposely sought relationships with colleagues and Elders who demon-
strate a growth mindset. Serving within academia where she was immersed 
in the wealth of colleagues and students from a wide range of backgrounds 
and experiences allowed her to seize the opportunity to expand, enhance, 
and elevate her understanding of the world. Subsequently, these collabo-
rations led to publications that give voice to a wide range of people whose 
life experiences and orientations are different from her own.

To this end, she reached out to Amy Murray to coauthor this publica-
tion and in doing so, continues the practice of opening the circle and 
model for the next generation the value of inclusive practices. Borunda 
and Murray, coauthors of four articles in this book, explicitly espouse in 
their collaboration a Humanist perspective that promotes Black, 
Indigenous, and People of color (BIPOC) perspectives and actively seeks 
the inclusion of non-BIPOC in the dialogue. Through a humanistic lens, 
these two coauthors seek to transcend the contentious circumstances that 
not only polarize our nation but that also render our school’s educators 
hostage to these combative forces. With the hope of creating a better 
future for all, we propose a way forward that embraces and elevates foun-
dational beliefs of Humanism that emphasize common bonds, needs, and 
compassion.

Murray’s background includes 20 years of public school teaching and 
school administration in the Sacramento, California, area. She received her 
doctorate degree from CSUS.  Murray’s teacher training and induction 
started in the University of California, Davis credential program in the late 
1990s. At the time, the California Department of Education (CDE) had 
recently initiated a Cross-cultural Language and Academic Development 
credential (CLAD) requirement for new teachers. This CLAD require-
ment meant that Murray and all other new, preservice teachers were 
expected to have an immersive student teaching experience in a culturally 
diverse school. Subsequently, Murray was placed with high schoolers at 
Valley High School where many of her students were English Learners 
from immigrant families.

Given the demographics of the California student body, Murray, as a 
white female from Euro-American, middle-class background, recognizes 
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that the CLAD requirement was a wise approach on the part of the CDE 
and the public university system, which trains the majority of preservice 
and new teachers in the state. Most teachers in California do not reflect 
the state’s demographics, as it is the most diverse state in the country, and, 
in many ways, one of the most diverse places in the world; 54% of 
California’s students are Latinx, 24% are white, 11% are Asian, 6% are 
black; 45% come from non-English-speaking households, and 51% come 
from low-income backgrounds. With such a rich demographic, the desire 
to ensure that all our children are provided with the opportunity to fulfill 
their highest aspirations is more than just a statistical benchmark goal; it is 
personal, which means we see the children in our schools as not someone 
else’s children but as our children.

Yet, as educators who are held accountable for the disparities in gradu-
ation rates and a host of other quantifiable indicators, we acknowledge 
that fewer than half of students in California meet state standards for read-
ing and math proficiency. Additionally, test score results reveal discrepan-
cies by race and income (LAO, Calfacts, retrieved August 8, 2022 from 
https://lao.ca.gov/reports/2018/3905/calfacts-2018.pdf). While these 
results speak to quantifiable measures, it is also true that these outcomes 
are perniciously fueled by opportunity gaps, biased curriculum (Loewen, 
1995), and negative social mirroring (Gonzales et al., 2013). Qualitative 
measures, as revealed in these republished articles, show that students have 
to navigate an academic battlefield in which the exceptional succeed, oth-
ers survive, and many are left floundering or worse. Subsequently, the 
collective data contained in measurements and in the voices of our stu-
dents calls us to pay attention to the context of schools and how inclusive 
practices and orientations may ultimately bear the results we all seek.

Murray’s experience of becoming a public-school teacher in a diverse 
public school setting in Sacramento, California prompted a period of 
uncomfortable self-reflection. Like Murray, most American public-school 
teachers are Caucasian, mostly women, and the majority are “native” 
English speakers. For Dr. Murray, the early experience of learning to teach 
in a culturally diverse classroom meant confronting the reality of her own 
white privilege for the first time. She promptly noticed vast inequities in 
educational opportunity as anathema to the American core values of lib-
erty and justice for all. Stark realities such as school bathrooms with no 
lighting would never be acceptable at middle-class suburban schools, yet 
structural disrepair was not only common but mirrored the lack of care for 
and understanding of our most precious resource, our children.
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In acknowledging the disparities, Murray remembers: “One of my stu-
dents was a 16- year-old girl from a Hmong family. She was married, with 
a baby, and she was entirely responsible for caring for her entire extended 
family, including 10 younger siblings and her in-laws. The disconnect 
between the demographics of the teachers and the students was plain to 
see, and I knew I had a lot to learn. I was inherently ‘advantaged’, yet 
humbled by the narrowness of my own limited life experience and embar-
rassed by my own ignorance.” Thus began Murray’s journey of learning 
how to be more connected to the world outside of a small circle.

Borunda’s professional career started in the child assault prevention 
field at a time when highly publicized incidents of child abductions and 
murders in Northern California brought together activists, law enforce-
ment, parents, social services, and educators to enact prevention educa-
tion. By teaching children how to identify and then act upon inappropriate 
and abusive adult behaviors, the expanse of abuse occurring within homes 
and other settings such as schools and child care centers were exposed by 
children who, given the opportunity to speak to trusted adults, revealed 
their realities. From her experience of working with children to disrupt the 
cycle of child abuse, Borunda developed an expanded awareness of the 
inclination of some adults to exploit children’s vulnerability. Equally 
important was the valuable lesson that when children are empowered, 
they will use their voice to change the trajectory of their lives and, often, 
the lives of siblings and other children. This impressed upon Borunda the 
fact that children know right from wrong but are most apt to act upon 
improper behavior that they witness when adults are willing to listen to 
and believe them. However, when adults model ambiguity and inconsis-
tencies children form their own conclusions about how to respond (or 
not) to the inequities they witness in their midst.

Going on to serve as a school counselor in the greater San Francisco 
Bay Area, the themes of community generational poverty, drug addiction, 
and aspirational foreclosure were evident in the students via easily identifi-
able symptoms of school underperformance, disciplinary issues, truancy, 
gang affiliation, and other red flag indicators that, more often than not, 
prompted punitive responses. In these environments, students were 
expected to make sense of their toxic reality while status quo responses 
that lacked reflection, consideration, or empathy perpetuated dominance 
over—rather than engagement with—the children and their families. The 
hierarchical structures and authoritarian responses expected compliance 
and within these unexamined spaces, relationality is absent and the space 
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left soulless. In listening to and engaging students and their families, who 
were attempting to hold space for their dignity and survivance, Borunda 
gained insight to the psychological warfare taking place within the class-
room and school settings. Several of the articles in this series capture and 
give voice to this experience.

Yet, in these same spaces, human engagement that transcends this war-
fare is possible. When adults put faith in our children and youth and take 
the time to listen, they consistently express the desire for safe and nurtur-
ing educational spaces. Similar to the child reporting abuse with the intent 
of making it stop, Borunda bore witness to youth galvanizing their social 
capital and voicing their concerns over their outdated curriculum, school 
violence, and their mistreatment by peers and by adults. Over a short 
career working in schools, Borunda had the privilege of working in col-
laboration with youth whose determination set forth school-wide move-
ments that eradicated gang and racial violence.

In the end, children observe adults. They watch what we say, what we 
do and, more importantly, what we don’t say or do. Within our schools 
and our greater society, children notice who and what is important to us. 
For example, children observe the willful disregard for their safety when, 
time and again, a school shooting takes the lives of the most vulnerable in 
spaces where they should feel the safest. Borunda’s first exposure to the 
phenomenon of school shootings was the Cleveland School Elementary 
massacre in Stockton, California that left 5 children dead and 32 wounded. 
This was in 1989. The 24-year-old perpetrator, known for expressing 
anger and resentment of immigrant Asians, was believed to have specifi-
cally targeted this school because of its high Southeast Asian population. 
It must be noted that he had attended this elementary school from 
Kindergarten to second grade. After this massacre, the school district in 
which Borunda was serving as a school counselor at the time sought ways 
to prevent such an event in any one of their schools. The recommendation 
for doing so was to have every school employee wear a photo badge. She 
wondered how her badge would protect her and her students from bullets 
fired from a semi-automatic rifle.

Ten years later, multiple weapons were employed in a killing spree that 
left 12 students and one teacher murdered at Columbine High School in 
Columbine, Colorado. The perpetrators were two seniors who had, over 
time, developed a penchant for violence.

This incident sparked false alarms of violent threats that, in response, 
prompted lockdowns and evacuations in schools across the nation. During 
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one bomb threat at her school site, Borunda was tasked with going into 
the building that housed the counseling staff to look for any unusual pack-
ages that might be a bomb. She wondered, while she was looking for any 
such package, what in her training qualified her for such a task.

In review of these two traumatic events, and each and every school 
shooting since that has left multiple fatal outcomes such as Lindhurst High 
School (California), Red Lake (Minnesota), Sandy Hook (Connecticut), 
Marjory Stoneman (Florida), Santa Fe High (Texas), Oxford High 
(Minnesota), Robb Elementary (Texas), just to name a few, there was a 
child who was bullied, silenced, negated, overlooked. In this child’s world 
of torment, their feelings of exclusion eventually found a way to be noticed, 
a way to find significance and in a profoundly violent way. Most certainly, 
adults take notice when these perpetrators, alumni of the schools that they 
attack, leave death as their calling card. For those children who survive 
these attacks, they wonder when adults will take notice of all the subtle and 
not so subtle ways in which egregious behaviors transpiring within our 
schools and left unchecked mirror what transpires in our greater society.

In the meantime, the (un)Civil war rages on and our children ask when 
they will be heard and valued enough to be noticed. To this end, we exam-
ine the ways in which we practice inclusion even in spaces beyond our 
K-12 schools.

*  *  *

1    Reenvisioning and Instituting Inclusive 
Practices within the Ivory Tower

The inclusion of a wide circle of doctoral students and colleagues in this 
publication reflects an orientation fostered by a mindset in which diverse 
ideas and orientations are valued. This practice of inclusion within aca-
demia started as soon as Borunda completed her doctorate at the University 
of San Francisco and started her position as a tenure track faculty at 
California State University, Sacramento in the fall of 2002. She was invited 
by Carlos Nevarez, also an assistant professor at the time, to join him in 
research, presenting, and publication. Despite their appointments to dif-
ferent program areas within the College of Education, they recognized 
they had common research interests. This collaboration established and 
launched a precedent that serves as a model for countering practices within 
the Ivory Tower where professors often work in isolation and even in com-
petition. An outcome from the budding collaboration evolved into an 
expanded reach within the college and university.
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