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Foreword 

The last twenty years have seen increasing interest from artists teaching in higher 
music education to collaborate in reflecting critically on curriculum and pedagogy as 
an integral part of their artistic practice with students, and in exploring new possibil-
ities and learning from other disciplines to evolve creative and inclusive approaches 
to learning and teaching while continuing to champion the expertise and attention to 
quality that are so fundamental to musical craft. 

We now face times of intense challenge economically, socially and culturally. This 
only makes me feel that collaborative work of this kind, and the development of com-
munities of practice dedicated to learning and teaching practices in higher music ed-
ucation, are essential to navigating contemporary situations and to enabling a thriving 
future for the professional music field. Evolving teaching in appropriate ways, creating 
environments of support and challenge that nurture artist teachers’ well-being and 
personal development, and connecting to their creative voices are essential. 

I am delighted then to see this documentation of the Reflect! project and the tools 
and frameworks it has developed. Reflect! provides practical starting points for in-
depth, collaborative discussion between artist teachers that can give voice to the di-
verse range of perspectives of those involved in higher music education. It offers entry 
points and imaginative avenues for considering the complex, overlapping competen-
cies involved in learning and teaching music.

At the most fundamental level, Reflect! offers the basis for a shared professional 
language that can be owned and properly understood within a community of prac-
tice. Providing plenty of ideas and examples of competencies involved in the complex 
field of instrumental and vocal teaching, it presents  a broad reference point and  a 
common basis from which  to open supportive dialogue.  For those engaged in the 
training of pre-service instrumental and vocal teachers, Reflect! offers a powerful tool 
for learning and teaching reflection, individually and collaboratively, and for building 
individual teaching profiles. 

More than this, Reflect! opens doors into developing new competencies, encour-
aging artist teachers to be open to new ideas and perspectives, and to find ways to re-
spond dynamically to societal change and shifting needs arising from this. Reflect! can 
therefore be invaluable in numerous ways, from gaining awareness of existing skills 
and competencies and articulating one›s own teaching practice to oneself (self-reflec-
tion), to setting personal development goals, offering specific and meaningful feed-
back for peers and indeed students, and breaking new ground. 

The exploration of these modern professional terms of teaching and learning of-
fers opportunities also for artistteachers, steeped in the practices and rhythms of per-
formance, and long experience with the intense demands of delivering on stage. It is 

© Waxmann Verlag | nur für den privaten Gebrauch
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absolutely worth exploring the work of  Reflect!  – an opportunity to step back, see 
the bigger picture of contemporary contexts and how their changing demands, and 
embrace a source of nourishment, development and delight.

 Helena Gaunt1 
 December 2022

1 Professor Helena Gaunt is the Principal at the Royal Welsh College of Music & Drama, the 
National Conservatoire of Wales.
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Preamble

My intention

This didactic set of cards is the realization of the long-cherished wish to promote 
exchange among colleagues about the question of quality instrumental and vocal 
teaching with shared criteria and common factors. In acquiring criteria for the quality 
of teaching, I do not want to be normative or prescriptive, but rather allow openness, 
development, and diversity. Furthermore, it has been important to me to develop a 
tool for reflection and observation, which would provide a common instrumental 
and vocal didactic foundation for instrumental and vocal teachers, while allowing for 
the development of one’s own individual teaching profile. I would like to take up the 
challenge of acquiring dimensions of good and contemporary instrumental and vocal 
teaching, while being fully aware of the complexity and dynamism of teaching. This 
set of cards therefore does not represent a delimited checklist. I have been inspired 
by Harald Jørgensen (2009), who deems it necessary to resist setting a normative and 
constricting framework when acquiring the quality of instrumental and vocal teach-
ing. This set of cards therefore is intended to create an opportunity to discuss, explore 
and reflect teaching and learning in an atmosphere of appreciation, respect and open-
ness, in order to consistently gain new perspectives. I want to enable individual, and at 
the same time, broadened perspectives for each. Thus, I thought it might be useful to 
promote an overview of basic dimensions of instrumental and vocal teaching. Last but 
not least, I wanted to connect and relate didactic theories and make them practically 
applicable through specific principles of reflection. This concern is a matter of heart to 
me and has therefore always been the focus of my work with students at the University 
of Music and Performing Arts Graz as a professor of instrumental and vocal pedago-
gy. In seminars, workshops for teachers’ professional development, symposia, final 
didactic examinations and knowledge transfer projects in the years 2016–2021, I had 
many opportunities to conduct intensive exchange with colleagues about the didactic 
of instrumental music learning and teaching (Dartsch, 2019) and, in this context, to 
continuously develop the reflection tool Reflect! from the perspective of applicability.

What does it mean to teach well? In this set of cards, basic criteria for contempo-
rary instrumental and vocal teaching are presented in a practical and creative way. It 
incorporates current developments and research results from music pedagogy, instru-
mental and vocal pedagogy, psychology, neuroscience and educational sciences and 
thus enables the theoretical foundation of one’s own teaching and thus professional-
ism. It offers aids for daily or occasional use around teaching and beyond, and can 
serve as an accompanying tool for all teachers who want to keep learning throughout 
their life and develop, both (auto)didactically and through collaborative work with 
colleagues.

© Waxmann Verlag | nur für den privaten Gebrauch
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The goals of this project can be summarized as follows: 
• analyzing and refining the artistic, didactic, social-communicative dimensions 

and one’s own values and convictions
• strengthening collegial exchange, reflection and dialogue
• bridging practice and theory
• strengthening individual profiling for instrumental and vocal teachers (already 

during their studies)
• sensitizing for a stronger awareness of the complexity of teaching
• generating new perspectives
• expanding competencies for action
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