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Chapter 1 )
Internationalization and the Academic s
Profession: Key Concepts and Themes

Glen A. Jones (@, Alper Calikoglu (&, and Yangson Kim

Abstract Internationalization has become a key issue in higher education as well
as an important research topic in higher education scholarship. This paper provides
an overview of research on internationalization focusing on the academic profes-
sion. Internationalization was identified as one of the key thematic areas of scholar-
ship within the Academic Profession in the Knowledge-based Society (APIKS)
project. The paper provides an overview of the book, including the core comparative
research studies conducted by international research teams, and identifies a number
of recent shifts and transformation that may be impacting internationalization and
the academic profession.

Keywords Internationalization - Academic profession - Academic work - Higher
education - Universities

Introduction

Internationalization has become a key theme and an almost ubiquitous goal of higher
education systems and institutions worldwide (Altbach, 2016). Defined by Knight
(2003, p. 2) as “the process of integrating an international, intercultural or global
dimension into the purpose, functions or delivery of post-secondary education,”
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internationalization is a highly complex, multi-dimensional phenomenon covering a
broad swath of transitions and transformations, from curriculum reforms, to increas-
ing student and faculty mobility, to new forms of international partnerships and con-
sortia. This increasing international dimension of higher education is supported by
regional and national policies and funding mechanisms (Trilokekar et al., 2020),
stimulated by global competition for prestige and resources, and motivated by a
plethora of values and goals, ranging from cosmopolitanism to neo-liberalism.

This volume makes a major contribution to the scholarship on internationaliza-
tion in higher education by focusing on the perceptions and experiences of the aca-
demic profession in comparative perspectives. Drawing from data collected by the
Academic Professions in the Knowledge-based Society (APIKS) project, the largest
comparative international project ever undertaken in the field of higher education
(Aarrevaara et al., 2021), the contributors to this volume are uniquely positioned to
explore the impact and implications of internationalization on those who play the
central role in the teaching and research functions of higher education: the profes-
soriate. With access to data from a common questionnaire administered to members
of the academic profession in more than twenty countries, the contributors to this
edited volume have conducted comparative studies investigating core themes and
questions that are central to the process of internationalization, and in doing so make
highly original contributions to a body of scholarship that has been dominated by
research focusing primarily on higher education systems, institutions, and students.

The objective of this chapter is to briefly introduce the concept of international-
ization and locate this volume within the research literature on the internationaliza-
tion of higher education. We will then discuss the APIKS project and the international
dataset that has allowed the chapter authors to explore important research questions
through the analysis of data on faculty perceptions obtained in more than twenty
countries. Given that the APIKS data was collected in 2017-18 (with some variation
by country), we discuss some of the recent changes, events, and transitions that have
significant implications for internationalization, including the emergence of popu-
list political regimes, the return of “big government” and, of course, the realities of
a global pandemic. In some respects, given the timing of the APIKS study, the find-
ings presented in this volume might be viewed as a baseline analysis collected just
prior to a series of disrupting forces that we recognize have shifted or are shifting
key international dimensions of higher education in ways that we do not yet fully
comprehend. We conclude the chapter by briefly illuminating how each of the core
thematic chapters contributes to the “whole” of the volume.

The Internationalization of Higher Education
and the Academic Profession

Internationalization is a multi-dimensional process, and it impacts almost every ele-
ment or activity associated with higher education. From their origins in Europe,
Asia, and North Africa, early institutions of higher education were regional/
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international rather than local in scope. These hubs of intellectual activity attracted
both students and teachers from far beyond the local environments (Huang, 2014).
While universities would later emerge as national institutions funded by govern-
ments in order to further the interests of the state, they continued to have a strong
international dimension; students, faculty, and knowledge continued to flow across
national boundaries (Marginson & van der Wende, 2007).

By the later decades of the twentieth century, internationalization had become an
almost ubiquitous dimension within higher education, in part as a response to glo-
balization. The relatively free-flow of capital, communication, transportation, and
labour across national borders provided a foundation for an exponential growth in
international trade and mobility. Higher education was positioned as a space for the
development of the highly educated human resources required in this rapidly chang-
ing, increasingly global economic system. The forces of globalization also impacted
scholarship and international collaboration. The growth of international research
networks was facilitated by increasing access to international transportation, and
through the emergence of new information and communication technologies and
new mechanisms for knowledge dissemination (Kim, 2009).

As a strategic process, internationalization is impacted by a multitude of factors
and based on a diverse range of rationales. Government policies are important driv-
ers of internationalization in some countries, as governments take steps to support
student mobility, to support international research collaboration as part of national
research and innovation strategies, and/or to encourage the development of “world-
class universities.” Institutions of higher education frequently develop internation-
alization policies that encourage and incentivize certain types of activities or
outputs. The reasons to support internationalization can vary dramatically (Knight,
2004; Seeber et al., 2016). Increasing the international dimension of curriculum is
frequently associated with the notion of internationalization “at home” by creating
opportunities for students to learn different cultural perspectives and develop more
global understandings (Leask, 2013). International student recruitment can be a
major source of institutional revenue in some systems, but international students can
also contribute to cross-cultural learning and facilitate international relationships.
Multiple rationales underscore international faculty recruitment, faculty mobility,
international research collaboration and partnerships, inbound and outbound stu-
dent mobility, and almost every other activity associated directly or indirectly with
internationalization (Huang et al., 2014).

Research on internationalization has become a major area of scholarship within
the field of higher education, and systematic reviews have indicated that the direc-
tion of attention in this growing area has been evolving (Deardorff et al., 2012).
Kehm and Teichler (2007) reveal that academic mobility and institutionalization
processes were at the forefront of internationalization studies with the domination
of scholars from the United States. Recent studies, however, have addressed topics
on internationalization at home and of the curriculum, multicultural issues, transna-
tional delivery of higher education, and online learning as emerging areas in inter-
nationalization research (Bedenlier et al., 2018; Yemini & Sagie, 2016). Moreover,
the dominating role of the United States (US) and other English-speaking countries
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in the field has recently been challenged by studies from other regions, especially
from Continental Europe, China, and South America (Kuzhabekova et al., 2015;
Yemini & Sagie, 2016). Buckner (2019) notes that even in the Anglophone world
there are important regional/national differences in how internationalization is
interpreted and positioned, which, in turn, differ from other regions. Hence, the
implementation of internationalization has become broadened and diverse both in
terms of region and form of practice. Internationalization is a global phenomenon in
higher education, but the concept has become an umbrella term for a plethora of
activities and processes with both international and distinctly local understandings.

Related literature has also shown that faculty members’ perspectives are critical
in understanding and implementing internationalization. For instance, Schwietz
(2006) posits that attitudes towards internationalization and prior international
experiences play a critical role in enhancing faculty involvement in internationaliza-
tion. Childress (2010) notes the essentiality of organizational structures and institu-
tional networks to encourage faculty for international activities. Friesen (2013)
reveals that faculty rationales for internationalization may differ from institutional
motivations. Similarly, Li and Tu (2016) confirm that faculty members’ intrinsic
motivations are critical in expanding international efforts, although environmental
factors can also be important. Finally, Calikoglu et al. (2022) indicate that faculty
motivations to become involved in internationalization are diverse, and those moti-
vations have academic, institutional, socio-cultural, student, and international
development aspects. The authors also note that faculty perspectives toward interna-
tionalization can be either stimulated or discouraged through institutional, govern-
mental, national, geo-political, and financial factors.

Despite the growing body of literature regarding the importance of faculty per-
spectives toward internationalization, one can note that most of these studies appear
limited in terms of their scope (e.g., conceptualization or specific practical forms of
internationalization) or geographical focus. Here, previous studies based on the
Carnegie (e.g., Welch, 2005) and Changing Academic Professions (CAP) (Huang
et al., 2014) projects play a vital role in the literature as studies examining the topic
through a diverse body of researcher groups, cases, and areas. There is also a grow-
ing recognition of the need to consider important national differences in the struc-
ture and nature of academic careers in the comparative analysis of the academic
profession (Jones & Finkelstein, 2019), including the study of internationalization.
Given that the nature of internationalization and its sub-topics are continuing to
evolve with diverse challenges around the world, the current volume aims to con-
tribute to the efforts toward linking faculty perspectives to the internationalization
of higher education by examining critical areas in internationalization research
through the analysis of a unique comparative dataset by teams of scholars from dif-
ferent countries/higher education systems.
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The Academic Profession in the Knowledge-Based
Society Project

This volume is a product of the Academic Profession in the Knowledge-based
Society (APIKS) project, the most recent of a series of international and compara-
tive studies of the academic profession. Given the tremendous transformations in
higher education and higher education systems since the last decades of the twenti-
eth century, there has been an increasing interest in understanding the changing
nature of academic work and the ways in which these broad changes and transitions
have been experienced and understood by those who are on the ‘shop floor’ of the
higher education enterprise. The Carnegie Foundation Survey of the Academic
Profession, conducted between 1991 and 1993, was the first international and com-
parative survey of academics (Altbach, 1996). A collective of national research
teams led the development of the Changing Academic Professions (CAP) project,
which included a larger group of jurisdictions (19) and an expanded questionnaire,
including a series of questions on the international dimension of academic work.
CAP project national research teams collected data in the (roughly) 2007-2008
period (Teichler et al., 2013). The CAP project was followed by a series of other
regional and national surveys, including regional projects in Europe and Asia
(Aarrevaara et al., 2021).

The APIKS project was initiated in 2014 with the objective of developing a com-
parative project that would survey faculty roughly ten years following the CAP
project, but also include a number of new components and foci in recognition of the
potential repositioning of higher education and the academic profession in the con-
text of notions of a knowledge society and/or a knowledge economy. Aarrevaara
et al. (2021) provided a detailed description of the evolution of the project which
would emerge as the largest comparative study of higher education ever undertaken.
Over thirty national or jurisdictional research teams have been involved with the
project, and well over twenty administered the international questionnaire during
the 2017-2020 time period. Data from these common national studies have now
been combined to create an international dataset that is stored and overseen by col-
leagues in Finland.

Aside from its size, one of the unusual features of the APIKS project (like the
previous CAP project) is that there is no central project funding. APIKS is essen-
tially a collaboration between national/jurisdictional research teams. The research
teams worked together to develop a common questionnaire that would later be
translated and administered at the national level. Each research team was funded
locally, often through national research funding agencies. The leader of each team
is a member of the core governance group for the project. While there is ongoing
electronic communication between groups, thematic international conferences
focusing on specific elements of the questionnaire have been the major forum for
the development of international/comparative analyses. Several of these interna-
tional conferences took place virtually in the context of the global pandemic.
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A thematic conference focusing on the theme of internationalization was orga-
nized by the Turkish national team and took place (virtually) in Turkey in December
2020. Conference presentations and other contributions from the collaborative work
among each country’s team members became the foundation for a special issue of
Yiiksekogretim Dergisi/Journal of Higher Education (Turkey).

At the same time, the conference provided the space for comparative discussions
that were foundational to the strategic design of this volume. A discussion of key
themes and research questions led to the development of international working
teams that co-authored book chapters. Encouraging international and comparative
perspectives was foundational to the strategic design and organization of the proj-
ect. Each of the core chapters involves a systematic analysis of an internationaliza-
tion issue or theme through an exploration of relevant elements of the international
APIKS dataset and other relevant national and international data. Each of these
chapters is written by an international team of three or more scholars from different
countries and regions that was organically constructed during or shortly after the
Istanbul conference. The three co-editors are located in different continents within
very different national systems.

The core thematic chapters address essential questions related to international-
ization and the academic profession. Each of these chapters draws on the existing
research literature in these thematic areas as a foundation for the systematic analysis
of the international APIKS dataset to illuminate and discuss key findings, in some
cases comparing the experiences of faculty in countries selected because of national
system characteristics, comparing and contrasting experiences within regions, or
exploring an internationalization theme across all twenty countries represented in
the international dataset at the time these studies were completed. We will provide
a brief overview of each study later in this chapter.

Recent Shifts and Transformations in the Internationalization
of Higher Education

As we have noted, the APIKS international data that is foundational to the analyses
presented in this volume was collected during a period beginning in 2017 and there-
fore provides a snapshot of faculty perceptions of internationalization during this
time. While internationalization has never been a static phenomenon and has always
been impacted by broader national, international, and global trends, there is little
doubt that more recent events and global geo-political shifts have been extremely
dramatic and have and will continue to influence the internationalization of higher
education.

The rise of new populist governments has challenged either directly or indirectly
many of the foundational elements of globalism. The election of Donald Trump as
President of the United States in 2016, for example, led to major shifts in American
foreign policy (Ashbee & Hurst, 2020) including, but far from limited to, a travel
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ban related to several predominantly Muslim countries, an “America first” approach
to discussions of global trade that evolved into a trade war with China, and a distrust
or repositioning of international organizations such as the United Nations and
NATO. All of these policy shifts had important implications for American higher
education, but perhaps particularly for internationalization (Douglas, 2021a).
Nationalism clearly underscored the Brexit victory in the United Kingdom referen-
dum and the county’s withdrawal from the European Union, leaving many lingering
questions on a range of key issues, including the future of international research
collaboration and partnerships in the context of these shifting relationships (Corbett
& Gordon, 2018). In Brazil, the election of Balsonaro’s neo-nationalist government
had huge implications for that nation’s foreign policy and the entire higher educa-
tion system (Balbachevsky & Albuquerque, 2021). These, and somewhat parallel
shifts in other countries, served to disrupt and destabilize global geo-politics, with
implications for international faculty and student mobility, and even for the concep-
tual foundations of internationalism in the face of neo-nationalist movements
(Hammond, 2016; Lee, 2016; Lee et al., 2017; Pan, 2021). Some of these shifts have
had even broader implications for the positioning of higher education. Douglas
notes, “We have entered an era in which neo-nationalists often attack universities as
hubs of dissent, symbols of global elitism, and generators of biased research”
(Douglas, 2021b, p. 22).

The emergence of a global pandemic in 2019 had immediate implications for the
international activities of higher education. In many parts of the world international
travel suddenly became impossible. In many countries, higher education transi-
tioned to online education in order to protect the health and safety of students and
faculty, and to reduce the spread of disease within broader communities. International
projects, partnerships, and conferences were frequently paused in the initial phases
of the pandemic, and then re-initiated or resumed through virtual communica-
tion media.

The short-term implications of the pandemic on the internationalization of higher
education were dramatic, and while the pandemic is far from over as we write this
chapter in the spring of 2022, there are signals of longer-term shifts and transitions.
The pandemic illuminated systemic inequities within many societies, and within
higher education systems. International student mobility appears to have rebounded
as travel restrictions have decreased, but markets and patterns may shift given the
experience of online education and transitions in the broader geo-political environ-
ment. The implications of international travel for the climate crisis may (and should)
lead to shifts in international scholarly communication, and in particular the impor-
tant role that in-person conferences have historically played in the development of
international networks and academic collaboration. In short, there may be important
changes in internationalization that extend well beyond the current concerns with
public health.

We would also note that the pandemic, as well as a number of other related fac-
tors, has led to a shift in the role of government in many jurisdictions. There has
been a return to “big government” as governments have tried to address the crises
and uncertainties associated with the rapidly changing economic realities of the
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pandemic. This phenomenon is far from universal, but direct government involve-
ment in the economy has clearly grown in many countries, and with it a sense of
increased legitimacy for government steering and/or intervention. Whether “big
government” will be sustained post-pandemic, and the implications of this shift, if
any, for higher education systems and internationalization, is impossible to predict
at this time.

Organization of This Volume: Chapter Contributions

In many ways, the dramatic changes and events discussed above reinforce the
importance of the unique analyses of internationalization presented in the chapters
of this volume. The APIKS project provides a unique opportunity to compare the
perceptions of members of the academic profession across nations using data from
a common questionnaire. The core chapters of this book not only make significant
contributions to the literature on internationalization in higher education, but they
provide us with an important pre-pandemic snapshot, a base-line from which to
explore and understand the implications of many of the dramatic changes that we
have recently experienced. The next two chapters focus on the institutional context
by looking at internationalization in teaching and learning, and issues of governance
and incentivization. The following series of papers look at internationalization in
relation to characteristics of the profession, such as career stage, international expe-
rience, and educational background. The final two core chapters look at internation-
alization of research.

In “International Dimensions of Teaching and Learning” (Chap. 2), Sophia Shi-
Huei Ho, Manja Klemenci¢ and Edgar Oswaldo Gonzélez Bello focus on interna-
tionalization at home through a comparative analysis of faculty perceptions of, and
reported activities related to, internationalization of teaching and learning. They
note major differences in faculty responses to these issues by country and region,
and the importance of institutional internationalization strategies.

Grace Karram Stephenson, Sude Peksen, Nicolds Reznik, Maria Jodo Manatos,
and Robin Chen explore the relationships between university governance styles and
incentives and/or strategies for internationalization. Their paper, entitled
“Internationalisation Activities: The Influence of Governance and Management
Models in Argentina, Canada, Lithuania, Portugal and Taiwan” (Chap. 3) provides
a very unique comparative analysis of relationships between faculty perceptions of
university governance elements and institutional internationalization policies in five
counties.

The perceptions of more junior members of the academic profession concerning
internationalization is the focus of attention of Chap. 4. In “Early Career Academics
and Internationalization,” Alenka Flander, Pamela Guzman, Carole Probst Schilter,
Paula Tulppo, and Chang Da Wan analyze and compare the responses from early
career faculty with the responses from their more senior colleagues in sixteen coun-
tries. They focus on differences between junior and senior career academics in
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international training background and in international work activities (teaching,
research, and external engagements).

In “International staff and diversity in missions” (Chap. 5), Maarja Beerkens,
Anna Panova, and Pekka Vasari compare responses between “international” staff,
individuals who hold citizenship in a country other than one they are working in,
and “local” staff who are citizens of the country of their employment. Focusing on
faculty responses from six countries, they explore whether there are differences
between these two groups on a range of issues, including research emphasis and
local engagement.

Instead of looking at citizenship, Futao Huang, Liudvika LeiSyté, Aliya
Kuzhabekova and Sara Diogo compare responses from faculty who obtained their
final degree or a postdoctoral experience in a foreign country with those who did
not. In “Academics with International Educational and Research Experiences:
Differences across countries?” (Chap. 6), the authors analyze data from respondents
in seven countries in order to determine whether there are differences in character-
istics and academic activities between these two groups of academics.

Sergio Celis, Fatma Nevra Seggie, and Norzaini Azman are also interested in the
background educational experiences of academics, but their focus is on semi-
peripheral systems of higher education and the comparison is between faculty who
obtained their doctoral degree from a core country and those who obtained their
degree from a country classified as peripheral or semi-peripheral. Noting the dra-
matic imbalances in power and prestige between the Global North and the Global
South, their paper, “Internationalization Across Global Divides: Comparisons
Between Core and Semi-Periphery Doctoral Holders in Chile, Malaysia and Turkey”
(Chap. 7), explores differences between countries in the employment of faculty edu-
cated in core countries, as well as analyzing differences between faculty educated
within these very different geo-graphic and economic spheres in terms of time allo-
cation, preferences, and overall satisfaction.

The next two papers focus on the internationalization of research. Drawing on
the literature focusing on discipline differences, Sebastian Kocar, Daniela Véliz,
Lars Geschwind, and Pio Marshall explore differences in response by faculty in dif-
ferent discipline areas in terms of international research activities. Their paper,
entitled “Internationalization of research across disciplines in practice: Global simi-
larities and differences” (Chap. 8), analyzes data from twenty countries and notes
important differences by broad discipline categories and jurisdiction.

In their paper “International research collaboration practices and outcomes: A
comparative analysis of academics’ international research activities” (Chap. 9),
Olivier Bégin-Caouette, Timo Aarrevaara, Anna-Lena Rose, and Akira Arimoto
analyze the relationship between international research collaboration activities and
outcomes in five countries. Conceptually gounded in the theory of scientific and
technical human capital, their study examines whether practices and outcomes are
correlated.

The concluding chapter, entitled “The comparative study of internationalization
and the academic profession: Challenges and possibilities” (Chap. 10) reviews the
core findings and illuminates how these studies contribute to the broader literature
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on internationalization and the academic profession. Yangson Kim, Glen A. Jones,
and Alper Calikoglu draw important conclusions emerging from the volume and
raise important questions for further study.

All of these papers make important contributions to the study of internationaliza-
tion and the academic profession. While internationalization has become a very
important research topic within the field of higher education, most of the emphasis
has been on issues of student mobility (and the student experience), system-level
policy, and institutional strategy and inititiatives. University professors clearly play
a key role within the institutionalization process, especially given their central posi-
tioning in the teaching and research activities of universities, but the perceptions
and activities of academics has received surprising little attention within the research
literature. All of the chapters in this book explore extremely important research
questions on internationalization through original and insightful comparative
analyses.
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education with international, intercultural, and global competencies has become
more pronounced. International mobility has long been the preferred practice to
achieve this. However, despite the continuous increases in international education,
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international perspectives and content in course teaching. In this chapter, we analyze
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academics’ self-reported behaviors and perceptions. This study is guided by two
research questions: (1) How do countries compare according to academics’ empha-
sizing international perspectives and content in teaching? and (2) How do the inter-
nationalization practices impact the internationalization of the curriculum across
countries? The chapter utilizes the survey data of academic staff acquired within the
global research network APIKS (Academic Profession in Knowledge-based
Society) with a geographic focus involving 20 countries from three world regions.
Our findings point to notable differences between countries and world regions in
academics’ implementation of international perspectives or content in their course
teaching.

Keywords APIKS - Internationalization of the curriculum - Internationalization
strategy - Outcomes of internationalization

Introduction

Internationalization of higher education is seen as one of the key markers of quality
higher education. Student mobility, recruitment of international students and staff,
and international research collaboration have long been held as important aims and
key indicators of internationalization of higher education (Huang, 2014). Other
themes have also emerged, such as academic mobility and international knowledge
transfer (Huang, 2014). With the spread of globalization, the need to equip all stu-
dents with international, intercultural, and global competencies have become more
pronounced. This is to fulfill one of the purposes of higher education as “as the key
engines of human resource development and ultimately their economic competitive-
ness” (Huang, 2014, p.1). Despite the continuous increase in international educa-
tion, both in terms of mobile degree students and short-time mobile students, the
limits to student mobility are undisputed. It is unlikely that most of the student
population in any country will benefit from study abroad opportunities despite
increases in funding and increased offers of mobility programs. This is how interna-
tionalization at home became a policy priority. Internationalization at home enables
the development of international, intercultural, and global competencies for stu-
dents who do not engage in mobility programs. Practices of internationalization at
home also more purposefully engage incoming foreign students.

Internationalization at home is an umbrella term to describe the variety of instru-
ments and activities to enable all students, regardless of whether they participate in
study abroad programs or not, to develop international, intercultural, and global
competencies (Leask et al., 2013). One such instrument of internationalization at
home is the internationalization of the curriculum. This too has several dimensions,
including measures whereby academics emphasize international perspectives and
content in course teaching. Another practice includes international modules as part
of study programs offered by the departments.
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In this chapter, we focus specifically on international dimensions in teaching as
the most direct measure of internationalization of the curriculum and thus of inter-
nationalization at home. We are interested in academics’ behaviors in terms of their
emphasizing international perspectives and content in teaching, comparing these
behaviors across countries in different world regions. We also compare academics’
observations of the two indirect indicators of internationalization of the curriculum:
the increase in the number of incoming international undergraduate students, and
the presence of international graduate students. Furthermore, we are interested in
understanding how different internationalization practices at a higher education
institution influence the international dimension in teaching. Does a clear interna-
tionalization strategy at an institution positively impact academics’ propensity to
emphasize international perspectives and content in teaching? Our research is
guided by two research questions: (1) How do countries compare according to aca-
demics’ emphasis of international perspectives and content in teaching? and (2),
How do internationalization practices impact the internationalization of the curricu-
lum across countries? We utilize survey data of academic staff acquired within the
global research network, Academic Profession in Knowledge Societies (APIKS),
with the geographic focus involving 20 countries from three world regions (APIKS —
IDB, 2021).

Academics’ insights on this topic are relevant since academic staff are one of the
key agents of internationalization (Brotherhood et al., 2020). Academics have the
capability to drive internationalization by directly implementing the desired policy
measures, such as emphasizing international perspectives and content in teaching.
Academics can also stall internationalization processes if they lack the capability to
implement the policy measures or are otherwise unwilling to do so. The existing
studies of the internationalization of curriculum focus mostly on the analysis
of policies and practices at the national, institutional, or study-program level
(Childress, 2010; Jones & Killick, 2013). The approach taken in our study aligns
with the work conducted by Coates et al. (2014) included in the edited volume
The Internationalization of the Academy: Changes, Realities and Prospects
(Huang et al., 2016). The survey data from the country studies conducted as part of
the APIKS survey offers first-hand reports from academic staff on their actual
behavior, i.e., how likely they are to include international perspectives or content
into course teaching, as well as their perceptions of internationalization practices,
such as incoming student mobility and presence of international graduate students.
The APIKS data we utilize in our study also has a unique geographic reach involv-
ing survey data from 20 countries from three world regions: the Americas, Asia,
and Europe.

In the remainder of the chapter, we first review the literature on the internation-
alization of the curriculum and international dimensions in teaching to locate our
research within broader scholarly conversations. Next, we describe the methodol-
ogy of our study which focuses on academics’ agentic behavior with respect to
international dimensions in teaching, and their perceptions of other internationaliza-
tion practices. In the section on findings, we present data from international



