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Foreword

Glocalization is a term coined originally in the 1980s to describe how global products
can be marketed successfully around the world through adaptation to local conditions
and cultures. It is thus connected with late capitalism and globalization, which them-
selves are strongly linked historically with colonialism and bound up, latterly, with
various forms of neocolonial relationship. In our field of English language teaching,
the days when an unadapted new method, concept, technology, fashion, or fad could
be exported from the west unreflectively and as self-evidently ‘best practice’ are long
gone—or are they? It was only 30 years ago after all, in the 1990s, that a critical turn
occurred in ‘mainstream’ ELT discourse and that the latest Euro- or Anglo-centric
dogma—Communicative Language Teaching (CLT)—began to be shown to be in
need of critique and/or adaptation when introduced into school systems in Asia and
elsewhere. In Bangladesh, which has been both a major recipient of western donor aid
and a prime site both for discourses of development and for post-colonial critiques
of them, the 2000s and the 2010s saw large-scale UK-funded attempts to expose
primary and secondary school teachers to CLT—the English Language Teaching
Improvement Project (ELTIP) and the English in Action (EIA) project, respectively.
A move towards glocalization has been relatively in evidence in the latter scheme;
fundamentally, however, the dynamic has remained the same, with western donors
and experts promoting a package—English and a particular way or ways of teaching
it—which is viewed as self-evidently good for development, to some extent adapted
to local exigencies but without in any significant respect being based on local priori-
ties, excepting here the input from elite stakeholders (government officials, industrial
leaders, university academics, and so on).

This brings us to a second sense in which the term glocal might be used and
which is in fact relevant to quite a few chapters in this volume, one more attuned to
its use in the social sciences overall. This views glocal not as necessarily imbued by
neoliberalism and neocolonialism but as an aspect of resistance to the excesses of
globalization and/or as a description of cross-fertilization between global and local
ideas, with neither being privileged over the other. Reading the chapters in this book,
it strikes me that the COVID-19 pandemic, alongside its destructive effects, may be
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viii Foreword

providing us with a new space in which to take stock and make moves towards this
second, more democratic form of ‘glocalism’.

Here, the notions of agency and voice come to the fore, accompanying the idea
of localism. The educational challenges of the pandemic have everywhere, it seems,
been responded to with great resilience by teachers, not because they have followed
orders from on high, as governments and academic leaders were taken by surprise
by new needs for distanced teaching and learning, but because their creativity and
care for learners have shone through as guiding lights. Teachers have taken the
opportunity to develop new ways of reaching students, learning more from trial and
error, reflection on experience, and feedback from students than from pre-packaged
recipes for response.

Of course, technology and the Internet have enabled many interventions, but not
in all cases, and particularly not where connectivity and access to devices have been a
problem, as in much of South Asia. In such circumstances, teachers have nevertheless
succeeded in reaching students, even when this requires personal visits or deliveries
of materials. This is not to underestimate the degree to which the pandemic has
exposed and exacerbated inequalities of educational provision nor to suggest that the
picture has been a rosy one, merely to point out that opportunities have arisen for
engagement of teacher agency which perhaps did not previously exist to the same
degree in severely constrained school systems, and that technology is being viewed
as a tool by teachers, not just an imposed requirement.

In the absence of central direction or relevant academic guidance, teachers have
been learning, too, from other teachers, perhaps to a greater extent than may have
been the case in the past. English teachers, in particular, may have benefitted from
the internationalism of our profession—certainly, the number of webinars and online
discussions featuring teachers talking to other teachers across contexts and even
continents seemed to dramatically increase in 2020-21, with developing local exper-
tise being shared internationally and teachers’ voices being heard as much as the
views of outside experts unfamiliar with the new teaching and learning conditions.

In the changed time of the pandemic, then, local explorations and solutions led
and developed by teaching professionals themselves have had resonance for other
teachers, in other contexts, globally or, rather, glocally in the second, relatively
bottom-up sense of this term mentioned above. Looking forward, a general lesson
from this for academic researchers and development project managers is that there
is value in investigating and documenting teachers’ and learners’ experience thor-
oughly, involving them in research in participatory ways, and building interventions
from there to enhance existing practice, rather than attempting to impose solutions
or even ‘adapt’ solutions developed originally elsewhere. This will involve local
research, of immediate value to the participants involved but potentially with wider
resonance when shared. In other words, tapping into and building on teachers’ and
learners’ experience, in post-pandemic as in pandemic times, could provide a new
opportunity to combine critiques of globalization and development—and of the role
of English and English teaching within these—with work which builds construc-
tively on the local concerns and actions of teachers and learners at the forefront of
change.
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For we do live in changing times. The COVID-19 pandemic—despite the specific
needs for change it has brought to teachers and learners—may in some ways seem a
respite from change, from some of the affordances or effects of globalization in fact,
as mobility has decreased and as we have come to appreciate or at least have learned
to live within a more restricted physical, local environment. However, we know,
too, that there is a whole world turning out there: even as nation states have erected
physical and, to different degrees, attitudinal barriers, the pandemic has alerted us to
worldwide interdependence and to the needs for interconnected thought and action in
response to globalized problems, with pandemics and climate change chief among
these. “Think globally, act locally’, as the slogan goes, or should that be ‘Think
locally, act globally’? We sense both that change has been speeding up around us
and that we will need to make changes in an uncertain, post-pandemic future.

As English teachers, whether local or expatriate, we may be particularly aware of
global interconnectivity. Among the many virtues of this book is the way the editors
have brought together writers from different backgrounds, eschewing essentialization
or stereotyping of different types of teacher but instead emphasizing commonalities in
experience, a sense that we are all ‘in this together’. Together weaving a rich tapestry
of researched experience, the chapter authors also deserve praise for the manner
in which they have individually overcome the problems of the pandemic, in order
to—as the editors put it—‘engage with global theories, methods and concepts while
not losing sight of local contingencies’. Researching, writing, and thinking locally,
glocally, and globally, the editors and authors have succeeded in providing a wide
range of insights into important ELT topics ranging from curriculum and materials
to assessment and teacher education—and all of this at a particularly challenging yet
interesting point in our changing times.

October 2021 Prof. Richard Smith
University of Warwick
Coventry, UK
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Chapter 1 ®)
Introduction Check for

Rubina Khan, Ahmed Bashir, Bijoy Lal Basu, and Md. Elias Uddin

Abstract This introductory chapter provides an overview of the edited volume by
describing the aims, themes, and organization of the book. The chapter sets the scene
by providing an outline of recent trends and developments in the field of English
language education in Bangladesh as well as in other contexts around the world. It
provides the twofold objective of the volume and explains the rationale for bringing
together a varied group of scholars from home and abroad, both young and experi-
enced, in producing this book. The chapter also explicates our broad aim of providing
a glocal perspective on socio-cultural issues in ELT, curriculum and materials, ELT
practices, assessment, educational technology, and teacher education. It then presents
a brief synopsis of each chapter and points out the potential beneficiaries of the book.

Keywords English language education + Curriculum change - Assessment -
Technology - Globalization + Glocal perspectives

Globalization has led to increasing characterization of English as a language of migra-
tion, higher education, international trade, and employment in policy documents
and national curricula in many contexts (Block, Gray & Holborow, 2013; Chowd-
hury & Erling, 2021; Coleman, 2011; Erling & Seargeant, 2013; Flubacher & Del
Percio, 2017). At the same time, rapid developments in science and technology facil-
itated the global flow of theories, ideas, and concepts about best practices in English
language education which forced English language educators in ‘periphery’ contexts
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to question age-old approaches to teaching, learning, assessment, and teacher educa-
tion (Block & Cameron, 2002; Hyland & Wong, 2013). Many developing countries
responded by borrowing, often uncritically, policies, methods, and materials from
what Holliday (1994) calls the BANA (Britain, Australasia and North America)
contexts for use in state sector education (Holliday, 2016; Wedell & Grassick,
2017). This reflected what Rubdy (2009) calls “top-down processes of globaliza-
tion” (p. 156) which resulted in the “suppression and devaluation of local forms
of knowledge and practice” (p. 156). Canagarajah (2005) called this “a one-sided
imposition of homogenous discourses and intellectual traditions by a few dominant
communities” (p. xiii) which seemed to produce less than satisfactory results in
English language education in Global South as indicated by numerous studies in the
field (e.g. Hamid & Rahman, 2019; Hamid & Erling, 2016; Hamid & Baldauf, 2008;
Hu & McKay, 2012) and often had adverse effects on the learners and the commu-
nities involved (Canagarajah, 2005; Pennycook, 1994; Phillipson, 2013). Therefore,
English language teaching professionals in many non-BANA contexts were forced
to re-examine existing policies and practices of teaching, learning, assessment, and
teacher education. One major reason for the discrepancy between ELT change initia-
tives and successful implementation was a lack of due consideration of local contex-
tual and cultural factors (Chowdhury & Le Ha, 2008; Kramsch, 1993; Nguyen,
Terlouw & Pilot, 2006). It is therefore not surprising that the following decades have
seen, in both policy and practice, attempts at reconciliation of the global with the
local as evident in revised policies, pedagogies, materials, assessment, and teacher
education (Canagarajah, 2005; Hall, 2017; Hamid & Erling, 2016; Hyland & Wong,
2013).

We have also witnessed technologies making inroads not only into offices, busi-
nesses, and households but also into the language classroom. The development of
mobile apps and online platforms has made language learning and teaching easier
and faster (Sauro & Chapelle, 2017). The COVID-19 crisis has provided further
impetus for incorporating educational technologies rapidly into teaching and learning
with many classrooms shifting online. Teachers are now faced with the challenges
of taking advantage of the affordances of online technologies to facilitate student
learning as well as to further their professional growth as teachers, researchers, and
academics. Recent studies have highlighted the benefits and possibilities that online
apps and platforms offer for teaching (Rosell-Aguilar, 2018), providing feedback
(Xu & Peng, 2017) and professional collaboration among teachers (Nguyen & Ng,
2020). Nevertheless, issues of access, affordability, and equity still remain unad-
dressed or partially addressed in different contexts. Research initiatives aiming at
finding context-specific solutions are paramount.

This book is designed to bring global and local scholars together to further our
understanding of the issues, whether unique or shared across contexts, that we face
in English language education today and the multiple responses that we may adopt
to deal with these issues. The chapters in this volume are intended to offer glocal
perspectives as the authors engage with global theories, methods, and concepts while
not losing sight of local contingencies. Many of the chapters are written by scholars
who have lived and worked in several countries and diverse contexts. Some of the
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chapters are produced through collaboration between scholars. Thus, the goal of
providing glocal perspectives underpins the modus operandi in producing the book
as reflected in the collaborative nature of writing and editing the chapters.

Aims of the Book

The book aims to provide an overview of recent trends and developments in the field
of English language education. It intends to do this by showcasing research endeav-
ours from a heterogeneous group of scholars from different parts of the world. The
book includes chapters by some well-known Western scholars with the experience of
working in Asia. It also features contributions by Bangladeshi academics stationed
in Bangladesh and abroad. Another aim is to bring together perspectives from expe-
rienced and emerging researchers. This book provides a platform for established as
well as emerging practitioners and scholars in the field of English language teaching
to share their research.

This volume has been conceived with dual objectives. The first one is to bring
theory and practice together into one volume. While global developments in theories,
policies, and practices influence local policies and practices in myriad ways, it has
been observed that there is often a gap between theoretical developments in our field
and classroom practices. We begin with the premise that theory and practice feed into
each other. Theories can inform and enrich practice, while practice can also lead to
revision and refinement of theories. In this volume, we intend to capture the interplay
of the two for the best possible outcome. The second objective is to present, in one
volume, local and global perspectives on current theories and practices in the field
of English language education.

Organization of the Book

This volume is divided into six parts and captures a broad spectrum of topics
encompassing core components of English language education. The chapters in each
part of the volume, with diverse but interconnected themes, cover the sub-areas of
English language teaching and hence the organization of the chapters into the six
parts: ‘Socio-cultural Perspectives in English Language Teaching’, ‘Curriculum and
Materials’, ‘Educational Technology’, ‘ELT Practices’, ‘Assessment’, and ‘Teacher
Education’. The six parts are, however, interrelated, and they are not to be seen in
isolation or viewed as watertight compartments as their boundaries are fluid and tend
to overlap. In addition to the introductory and the concluding chapters, the volume
contains 28 chapters that present both empirical and conceptual research in the field
of English language education.
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Part I: Socio-cultural Perspectives in ELT

The four chapters in the first part of the book focus on socio-cultural perspectives
in English language teaching by linking teaching and learning to local contextual
exigencies.

Global flows at a macro-level increasingly shape the distant local phenomena,
making the global-local interface porous and super-diverse (Arnaut, Blommaert,
Rampton & Spotti, 2015; Blommaert, 2010). The discourse of development, for
example, which has had a robust influence over Southern ELT ideologies and prac-
tices, needs to be understood more holistically and critically to align local multi-
lingualism to local needs and aspirations to further sustainable development. The
goals of language teaching also need to be re-examined in the intersection of this
changed global scenario and the fluidity of lived sociolinguistic experiences in the
South. A shift in attitudes to English vis-a-vis the local languages leading to the
inseparability of the languages in the workings of the multilingual mind has brought
translingual practices and plurilinguality to the fore (Canagarajah, 2011; Garcia &
Wei, 2014; Wei, 2011, 2018). Whether or not such practices should be encouraged
in the classroom has become a matter of debate revealing divergent perspectives on
appropriacy, ‘linguistic purity’, and normative behaviour. Local educational tradi-
tions, scholarship, expertise, and cultural norms deserve consideration in the devel-
opment of teacher education programmes in the Global South. Despite progress
made in this direction, there is still a long way to go as the BANA-centric norms
are deeply entrenched in English language teaching practices in many contexts
including South Asia. This warrants a renewed call to incorporate culturally sensitive
and context-appropriate methodologies in teacher preparation programmes for local
contexts.

Chapter 2 by Qumrul Hasan Chowdhury presents a critical review of ELT and
development discourses in Bangladesh. It provides a historical overview of develop-
ment, from economic growth to human development, and to more recent ‘Develop-
ment Goals’, and critically gauges the nexus of development to language educational
practices including English. Arguing that neither the discourse of ‘development’ is
settled nor its relationship with English, it urges that the local ELT should exercise
its multilingual agency to contest hegemony and inequality.

Abu Saleh Mohammad Rafi, in Chap. 3, shares findings from a focus group
discussion of English-major students who participated in a translanguaging peda-
gogical intervention in their ELT classroom of a Bangladeshi private university. The
study found that the English-medium instruction policy posed problems for Bangla-
medium students which included difficulties in understanding lectures and demoti-
vation. The author argues that translanguaging pedagogies, in contrast, aid students’
understanding of ELT materials and discuss the reasons why such pedagogies might
face opposition from the policymakers.

In Chap. 4, Laxman Gnawali presents a South Asian perspective by emphasizing
the role of local cultures in teacher education programmes. The author questions the
relevance of estern models of teacher education for local contexts in Nepal and other
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South Asian nations. Drawing on data collected through teacher educator interviews
and teacher education curricula, the chapter emphasizes the importance of adapting
teacher education programmes in the light of local teaching and learning cultures.
In the final chapter of this part, Shree Deepa and Geetha Durairajan provide a
critical perspective on creative language use by multilingual learners of English in
India. The authors argue that a monolingual paradigm of language use modelled on
the native speakers of English living in the USA or the UK may not suit the multilin-
gual Indian context. The authors provide examples of language use collected from
young English users in the multilingual Indian context to show how the utterances
reflect linguistic creativity and why the creative expressions should be accepted for
what they are. They finally argue that parents and teachers should not be guided by
the supposed ‘purity’ attached to monolingual norms to evaluate creative language
use as deviations. Adults supervising learners should celebrate learners’ emerging
expressions and allow them to grow and develop into legitimate English speakers.

Part II: Curriculum and Materials

The second part of the book consists of six chapters that explore the products as well
as processes and influences shaping the development of English language curricula
and materials in English language education in public and private sectors. Some of
the chapters reveal how English language curricula and materials have undergone
changes over the years reflecting the dominant ideas, values and trends in the field
of ELT as well as in the broader field of education. The principles of outcome-based
education and communicative language teaching have been steadily incorporated in
curriculum policies as well as materials. Global political and economic policy models
such as neoliberalism have led to the economization of language curricula across
the world. A few of the chapters highlight the role of the curriculum framework
in centralized educational cultures as in Bangladesh serving as the blueprint for
materials and tests. Nevertheless, micro-political and socio-cultural practices interact
in complex ways with the manner materials are developed and may be used in the
classroom. There will necessarily be limitations in the textbooks and teachers need
to find ways of supplementing them to promote the development of multi-literacies
and students’ identities and emotional development. Developing context-appropriate
materials can be a meaningful way of teachers’ professional development.

Chapter 6, by Md. Maksud Ali and M. Obaidul Hamid, critically explores
the increasing alignment of the English language curriculum and pedagogy in
Bangladesh with the employment market. It provides an analysis of public policies
and secondary English curricula and textbooks using critical discourse analysis. The
chapter contributes to our understanding of the changing nature of English curricula
in developing societies in a globalized world.

Muhammed Shahriar Haque and Md. Masudul Hasan, in Chap. 7, discuss the
emergence of a dynamic curriculum in the context of the COVID-19 pandemic and
rapid developments of information and communication technologies. The chapter
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discusses the significance of an outcome-based living curriculum for the MA in
ELT programme of private universities of Bangladesh. It also examines the changes
in the curriculum due to the effects of COVID-19 and technology-based online
education during the closure of educational institutions at two private universities in
Bangladesh.

The findings of a multiple-case study on three play-based English kindergartens in
Seoul are reported in Chap. 8 by Jeehee Kim and Tae-Hee Choi. They contend that
in Korea, English kindergartens have become more popular than Korean-medium
kindergartens as the former enjoy more autonomy compared to the latter regarding
their curriculum. The study documents the curriculum practised in the three English
kindergartens and shows how the curriculum and instruction are shaped by the tension
between various policies for English kindergartens in Korea.

Cherie Brown, in Chap. 9, outlines the emergence and development of an ongoing
international collaborative materials writing project called ‘Stories About Ourselves’
between the writer and a dedicated group of English language teachers from univer-
sities in Bangladesh. The chapter highlights the benefits of the initiative in terms of
building teachers’ skill sets in developing culturally appropriate materials, enhancing
their English skills, and contributing to their professional development.

Chapter 10, by Arifa Rahman, explores the complexity of developing state-
mandated English textbooks in the foreign/second language setting in Bangladesh.
She examines the principles and objectives that regulated the English textbook writing
for the higher secondary level in 2015. The author applies a wide critical lens to
the language education system, revealing an entangled network of micro-political
and socio-cultural practices that create serious challenges to both the materials
development exercise and its implementation among users.

To make a case for incorporating graphic novels for developing multi-literacy in
adolescent learners in the context of increasing multilingualism in language class-
rooms, Sonia Sharmin, in Chap. 11, discusses the potential benefits of graphic novels
over traditional monolithic texts and shares practical ideas and classroom activities
for developing multi-literacies, students’ self-esteem as well as language skills. The
author also suggests ways of incorporating graphic novels in different classroom
contexts.

Part III: Educational Technology

The chapters in this part of the book deal with the ways in which educational tech-
nologies can be harnessed to propel language teaching and learning. The last couple
of decades have seen the advent of language learning apps, advanced recording
devices, web tools, and platforms for video conferencing. While technologies have
certain downsides, there is no denying the fact that they can also accelerate learning,
facilitate teaching, and promote independent learning. Self-assessment tools and
auto-correction application software have allowed learners to learn on their own.
Nevertheless, the beliefs that teachers and students hold can greatly influence their
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adoption and use of technologies. There are individuals who experience anxiety about
new technologies and may be reluctant to use them. Discussion with teachers and
students, training, and continuous support for them are essential for the successful
integration of new technologies and for the best possible outcome. Unequal access
and affordability issues pose challenges in making the most of technology in devel-
oping world contexts. Nevertheless, the COVID-19 pandemic has made it clear that
technology is indispensable, and technology integration is a necessity rather than an
option in the ‘new normal’ situation. This section consists of four chapters that throw
light on the potential benefits of technology resources, students’ and teachers’ beliefs,
and actual challenges involved in their integration in English language teaching and
learning.

Farhana Ahmed, in Chap. 12, examines changes in learners’ beliefs towards
technology-enhanced language learning (TELL) in a Canadian EAP university
programme. Data from embedded case studies revealed contextual and pedagogical
factors that influenced students’ attitudes towards and subsequent use of technology
in EAP. There are implications for leveraging students’ digital resources and ongoing
critical and reflective teaching practices.

Chapter 13, by Rubina Khan, Ahmed Bashir, Bijoy Lal Basu, and Md. Elias Uddin,
reports on a study that examined university-level English teachers’ experiences of
technology integration and their initiatives for learning to integrate technology into
their classrooms during the COVID-19 pandemic. The study found that despite lack
of adequate institutional training, teachers learned through self-initiatives and in
collaboration with colleagues as well as from professional learning networks. This
study provides evidence of teachers’ resilience and their active role in dealing with
unforeseen challenges.

In Chap. 14, Anjuman Ara sheds light on the affordances and challenges of
online collaborative writing activities on Pbwikis, an asynchronous web tool, from
Bangladeshi EFL learner perspectives. The chapter reveals how effectively Pbwikis
can be used to engage tertiary-level students in online collaborative tasks and to
provide scaffolding during the writing process.

Through a small-scale investigation on the nature of students’ interaction and
collaboration during online learning in a premier public university in Bangladesh,
Rumana Rafique, in Chap. 15, explores the benefits of various online tools and
platforms such as Zoom and Google Classroom to promote collaboration and inter-
action. The chapter also suggests possible strategies to promote synchronous and
asynchronous interaction and collaboration among adult students.

Part IV: ELT Practices

The fourth part of the book contains five chapters that present conceptual and practical
challenges as well as possibilities facing English language teachers today. Teaching
grammar and language skills using up-to-date pedagogies remains a major goal for
English teachers around the world. We have come to know that while activities
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supporting learners’ writing skills can be enhanced through technological tools and
software, issues of access, resource constraints, and plagiarism pose serious chal-
lenges. In the context of the pandemic and the threat of extreme weather induced by
climate change looming, English language teaching can no longer remain limited
to teaching the four skills but needs to engage with broader social issues to develop
students as future leaders and enable them to solve problems in their communi-
ties. Understanding the students and identifying their attitudes is an important step
in engaging them in the educational enterprise. Educational disruption during the
COVID-19 pandemic resulted in concerns for access to education. A radical shift
characterized by a learning-to-learn approach with the potential of developing learner
independence and problem-solving skills is suggested as the way forward.

Joshua John Jodoin, in Chap. 16, makes the point that we need to equip our students
with knowledge and understanding of the complexity of the climate crisis so that
they can contribute to future solutions. He argues that the English language teaching
(ELT) profession can play an instrumental role in shaping our future citizenry through
Language Education for Sustainable Development (LESD). He points out that this
can be done by incorporating Sustainable Development (SD) as essential content.
He contends that LESD will not only improve reading skills but will also promote
students’ critical thinking skills by focusing on the major challenges that face us
today.

Chapter 17 presents the findings of a language learning diary project which was
undertaken by the author to enhance Japanese trainee teachers’ autonomy and aware-
ness as English language learners. Anne McLellan Howard reports that the partici-
pants wrote a diary during a fifteen-week semester following the author’s personal
diary as a model and analysed their diaries in terms of the concepts taught to them
such as motivation, anxiety, and willingness to communicate. The findings of this
analysis show that the participants have developed an awareness of their language
learning both inside and outside the classroom which may indicate an increase in
their autonomy as language learners.

Chapter 18, by Akram Nayernia and Hassan Mohebbi, offers a review of the
major studies conducted from 2000 onward on EFL writing instruction and testing
in the context of Iran. It also sheds light on the issues of teacher’s cognition, practice,
pedagogical knowledge, assessment literacy, and learners’ needs and preferences in
relation to writing instruction in the Iranian context. The chapter concludes by high-
lighting the areas that deserve the attention of researchers, educational policymakers,
and materials developers.

In Chap. 19, Akhter Jahan and Subramaniam Govindasamy share the findings
of a fourteen-week quasi-experimental study with one hundred Bangladeshi tertiary
learners. It investigated the use of multiple exposures to enhanced texts and its impact
on the participants’ noticing and grammatical improvement of three pairs of forms
in relation to some specific uses of articles, modal auxiliaries, and voice in the noun
and the verb phrases. The findings show an increase in noticing and acquisition of
the targeted forms by the participants. The authors highlight the need for introducing
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textual enhancement features and ‘form-meaning-function mappings’ of grammat-
ical forms in the language classroom to enhance the grammatical development of
English language learners.

Kalyani Samantray, in Chap. 20, discusses the theory of disruptive innovations as
used in business sectors. The author shows how this model can be employed in the
English education curriculum to prepare learners to adapt to a post-pandemic changed
world. The chapter presents some disruptive techniques to meet the challenges posed
by the COVID-19 pandemic in the teaching and learning of English at all levels. The
chapter highlights the need for providing quality education through a learning-to-
learn approach and providing equitable access to education.

Part V: Assessment

Part V of the book addresses topics related to assessment and includes chapters that
focus on learning-oriented assessment, formative assessment, assessment literacy,
test construction, and test impact. Language assessment is nowadays viewed as “a
socio-culturally embedded process” (Bachman & Dambdck, 2018, p. 3), and there
is a growing awareness of the importance of classroom-based assessment which
aims to improve learning and teaching. Recent studies have focused on assessment
for learning (Baird, Andrich, Hopfenbeck, & Stobart, 2017; Wiliam, 2017a, 2017b)
and alternative assessment procedures to accommodate learning needs. Teachers can
design tests in ways that promote learning before, during, and after the assessment.
Learning-oriented assessment has been advanced on the premise that it enables a
more holistic and learner-centred assessment and assists in achieving learning goals.
The traditional practice of providing feedback on the finished product is now being
replaced by teachers’ involvement from the start. Another shift in focus has been
prompted by the COVID-19 situation as we moved from traditional to technology-
based assessment. In the ‘new normal’, face-to-face assessment has been replaced
by online assessment. This trend is further demonstrated in the increasing levels
of automation and a shift towards project-based learning assessment. Nevertheless,
writing accurate test items in the light of test design, course goals, and contextual
realities continue to be of central importance in ensuring the validity and reliability of
language tests. The impact of high-stakes tests on various stakeholders is another area
that merits critical consideration. Finally, ensuring the involvement of assessment-
literate teachers with sound theoretical knowledge and practical know-how about
assessment is imperative for creating effective assessment tasks.

In Chap. 21, Peter Davidson and Christine Coombe focus on learning-oriented
assessment (LOA) and discuss how to implement it in the classroom. They outline
what teachers can do within an LOA framework before, during, and after an assess-
ment, in order to facilitate learning. They also address some of the criticisms that have
been made against LOA and outline the implications of taking an LOA approach.

In her exploratory study, presented in Chap. 22, on the assessment literacy of
tertiary-level teachers of English departments in Bangladesh, Rubina Khan found
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that teachers perceived assessment mainly as a measurement of learning, and they
lacked adequate training in assessment and hence confidence about their assess-
ment practices. The author recommends the incorporation of compulsory assessment
training focusing on a combination of theoretical and practical assessment elements
for the pre-service and in-service teacher professional development programmes in
Bangladesh and other similar contexts. The chapter concludes by highlighting the
need for ongoing action research as well as extensive research on the needs and
assessment practices of teachers.

In Chap. 23, Saraswati Dawadi presents the findings of a study that investigated
the impact of a high-stakes secondary school national English as a foreign language
(EFL) test on parents in the Nepalese context. The study found that parents were
affected, though to varying degrees based on their educational background and their
own past experiences, by some social, economic, and psychological factors linked
to the test. The chapter concludes with the implication that schools and education
policymakers should provide support to the parents helping their children prepare
for the EFL test.

In Chap. 24, Md. Elias Uddin discusses common Multiple Choice Question
(MCQ) item violations with illustrative samples from the English language ability
sections of high-stakes Bangladeshi recruitment tests and explains how the item
violations affect the validity and reliability of the tests. The item writers and item
moderators in Bangladesh may use the checklist of common MCQ item violations
provided in this chapter to avoid flaws while designing MCQ items. It is argued that
the implications highlighted in this chapter can be applied to MCQ use in universal
contexts, beyond Bangladesh.

Part VI: Teacher Education

The final part of the book brings together contributions related to teacher education
which is of central importance in our profession. Recent scholarship in the field
has argued that teacher education programmes need to adopt a more dialogic and
participatory approach to teacher professional development to enable teachers and
teacher educators to arrive at an understanding of best practices in their contexts and
to find solutions to specific problems (Johnson, 2015). There have been suggestions
for alternative approaches to teacher education which include collaboration between
teachers and researchers, and partnerships between local and global scholars where
the focus is on continuing professional development through improved teaching and
learning. Scholars have put forward suggestions for adopting local perspectives in
teacher education programmes (Darling-Hammond & Lieberman, 2013; Johnson &
Golombek, 2020). The contents of teacher education programmes have also come
under scrutiny for their lack of relevance to local needs. Under the current circum-
stances of the pandemic which necessitated the emergence of online education around
the world, the possibility of blended pedagogies as a preferred mode of instruction
in the post-pandemic world calls for an overhaul of the content and delivery of
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teacher education programmes. The chapters in this part cover a range of topics such
as the role of teachers’ beliefs in their professional development, teachers’ experi-
ences in changing policy contexts, impacts of volunteer teacher training on teachers
and teacher educators, the relevance of teacher education curricula to current and
future needs of teachers, and the importance of teacher research for finding local and
transferable solutions.

Chapter 25, by Jason Anderson, explores the theoretical and practical challenges
and affordances involved in researching, developing, and disseminating teacher
expertise on a local scale in the Global South. In addition to discussing a number of
possible solutions to strengthening local expertise, the chapter provides a detailed
description of one of these solutions through a participatory case study of teacher
expertise in Indian secondary education, involving eight expert teachers of English.
The chapter concludes by proposing a model for strengthening classroom practices
and teacher education within national and regional contexts that draws upon both
indigenous teacher expertise and teacher classroom research.

Chapter 26, by Patrick Dougherty and Aya Shinozaki Dougherty, sheds light on
the personal, professional, and pedagogical growth of volunteer teacher educators. It
focuses on the impact of an innovative teacher education programme called ‘Teachers
Helping Teachers’ (THT) operating in Bangladesh, Vietnam, Laos, the Philippines,
and Kyrgyzstan. The results of their study could be useful for those aiming for
innovating and reforming current teacher training programmes.

In Chap. 27, Fuad Abdul Hamied provides a critical analysis of current language
policies in Indonesia with a specific focus on the ways the policymakers responded
to such challenges as global competitiveness, teacher professionalism, and quality
teacher education. The author also offers a critical analysis of issues of teacher
competencies, use of the Indonesian language, curriculum changes, and assessment
washback and discusses their implications for teacher education programmes.

Chapter 28, by Jane Jenvey, reports on a longitudinal study of English language
teachers training in London who subsequently work in various global contexts. It
critically examines beliefs about the nature and status of the profession in centre
contexts from a socio-cultural perspective. It also discusses the implications of novice
teachers’ unrealistic and flawed expectations for their professional development as
well as for the English language teaching profession in general.

In Chap. 29, Tae-Hee Choi and Prem Prasad Poudel argue that teachers require
more resources, access, and skills to deal with the current changes in teaching and
learning conditions. The authors present an analysis of TESOL teacher education
materials and curricula from the two contexts of South Korea and Nepal previous to
the COVID-19-induced lockdown to identify the common core of these programmes
in both contexts and gaps that need to be filled for the programmes to be useful during
the pandemic as well as in post-pandemic times.

In the concluding chapter, we have summarized the insights from the chapters
and discussed future directions for English language education in the twenty-first
century.



12 R. Khan et al.

Conclusion

In producing this volume, we aimed to showcase current thinking and practice on
a range of topics in Applied Linguistics and ELT from diverse contexts particu-
larly in the Global South. The findings of the studies presented in the volume have
implications for ELT curriculum and materials, teaching practices, assessment, and
teacher education. Despite the best efforts of the editors and the authors, however,
gaps remain in our coverage and presentation of topics. The inherent challenges of
publishing a volume of such magnitude were further compounded by the timing of the
project during the pandemic. We believe that the book will be useful for a range of
stakeholders including teachers, graduate students, teacher educators, institutions,
programme leaders, teacher associations, researchers, language education policy-
makers, development partners, and national and international bodies responsible for
English language education in changing times.
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