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Tom Brown’s School Days distills the central drama of
growing up into a contest between exuberant freedom and
the shaping force of discipline, where the playground and
the classroom become arenas in which courage, loyalty,
fairness, and resilience are tested, bruised, and renewed
under the gaze of tradition and reform, asking how a boy
becomes a man without surrendering his curiosity, warmth,
and sense of justice to the easier reflexes of bravado or
conformity, as friendships form and falter, authority
alternately challenges and uplifts, and games mirror moral
choices whose outcomes echo far beyond a single match or
term.

Published in 1857 during the Victorian era, Thomas
Hughes’s Tom Brown’s School Days is a seminal school story
and a coming-of-age novel set at Rugby School in England
during the headmastership of Thomas Arnold. Drawing on
the routines, customs, and moral climate of a
nineteenth-century public school, it helped establish the
template for later campus narratives in English literature.
The setting is concrete—dormitories, playing fields, chapel,
and classroom—and the historical moment is one of
educational reform that linked scholarship, sport, and
ethical training. The result is both a vivid social document
and an engaging narrative of youthful initiation.

At its outset, the novel follows Tom Brown as he
exchanges the security of home for the ordered bustle of a



boarding school, encountering new friends, rivalries, and the
tacit codes that govern life among boys. The narrative
moves through terms and seasons, balancing scenes of
play, lessons, and private reflection with the rhythms of
institutional routine. Hughes writes in a genial, morally
earnest voice that combines humor with plainspoken
instruction, occasionally stepping back to guide the reader’s
response. The style is accessible Victorian prose—expansive
yet direct—so the reading experience feels both lively and
reflective, with clear stakes and humane warmth.

Central to the book is the formation of character: what
honesty requires when no adult is watching, how courage
differs from bravado, and why fair play matters even when
winning tempts shortcuts. The novel links physical vigor to
moral purpose, an ideal later associated with muscular
Christianity, without reducing sport to mere sermon or
adventure to spectacle. Friendship, mentorship, and the
influence of example are tested against pride, cruelty, and
the lure of belonging at any cost. By tracing everyday
decisions rather than grand heroics, the story explores
responsibility as a habit formed in small acts that
accumulate into identity.

Hughes also offers a vivid portrait of the
nineteenth-century British public-school system, with its
prefects, houses, rituals, and mechanisms of peer authority.
The book neither simply celebrates nor wholly condemns
that world; instead, it dramatizes how structures of power
can be used to protect, to discipline, or to exclude. Readers
see how tradition can steady a community yet obscure
injustice, and how reform can ennoble an institution when



anchored in consistent example. This doubleness helps
explain the novel’s influence: it popularized the school story
while inviting scrutiny of the very setting it made famous,
prompting reflection on leadership and accountability.

For contemporary readers, the book speaks urgently to
questions that persist in classrooms, teams, and online
communities: how to confront bullying, what to do when
loyalty collides with conscience, and how to cultivate
ambition without eroding empathy. Its attention to consent
in group norms, to the role of bystanders, and to the
shaping force of mentors encourages conversations about
safer, fairer cultures of learning and play. The narrative also
enables a critical look at privilege and hierarchy, offering
material to examine who feels included, who is silenced,
and how shared standards can be broadened without losing
rigor or camaraderie.

Approached today, Tom Brown’s School Days rewards
close attention to its historical texture—the cadences of its
prose, the interplay of piety and play, the steady
accumulation of small choices—while inviting readers to test
its ideals against their own experience. Some attitudes
reflect their time, but the core inquiry into integrity under
pressure remains fresh. Read as a story of beginnings rather
than endings, it offers momentum, not moral finality, and
encourages dialogue rather than dogma. The pleasure lies
in watching a community teach and learn, and in
considering how such lessons might be revised, renewed,
and shared now.
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Thomas Hughes’s Tom Brown’s School Days (1857) opens
in the English countryside, where the lively, headstrong Tom
grows up amid fields and village customs in the Vale of the
White Horse. The scenes of hunting, games, and family life
acquaint him with a physical, communal world that prizes
courage and fair play as much as learning. From elders he
absorbs a plain sense of duty and humor, yet his
impulsiveness and taste for mischief mark him as very
much a boy. As he nears the age for public school,
expectation gathers around Rugby, the setting where his
character will be tested.

Tom’s arrival at Rugby introduces a complex society of
houses, forms, and traditions. Younger boys serve as fags to
seniors, routines are brisk and unsparing, and both
scholarship and sport command respect. The dormitories
are noisy, the passages perilous, and the playing fields a
battleground where reputations are made. Tom quickly
bonds with the spirited East, whose companionship steadies
him through the bewildering first term. Lessons in Latin and
conduct, strict schedules, and the unwritten codes of
camaraderie and loyalty begin to shape him. The school’s
energy both attracts and intimidates, demanding resilience
as the price of belonging.

Alongside fellowship stands the darker currency of
bullying, embodied by older boys who exploit the fagging
system. Foremost among these is Flashman, whose swagger



and cruelty test the mettle of newcomers. Tom and East
must navigate provocations that challenge not only their
nerve but their sense of right. Small acts of resistance and
moments of fear sharpen the ethical stakes of daily life. The
tension between bravado and conscience grows, pressing
Tom to decide when to endure, when to conform, and when
to stand firm. These confrontations mark an early crucible in
his progression from boyishness to responsibility.

The moral axis of Rugby is the headmaster, Dr. Thomas
Arnold, whose leadership defines the school’s ethos. Hughes
presents Arnold’s reforms—trust in the prefect system,
emphasis on religious seriousness, and the cultivation of
character—as forces that slowly reshape customs without
erasing tradition. Discipline is linked to self~-command rather
than mere fear, and chapel, study, and play are treated as
parts of one education. Tom observes that authority can
raise standards by appealing to honor. The headmaster’s
presence, sometimes distant, sometimes directly felt,
frames the boys’ choices, setting an ideal of principled
manliness against the temptations of swagger and idleness.

A turning point arrives with the entrance of the delicate,
earnest Arthur, entrusted to Tom’s care. Protective duty
draws Tom into an unfamiliar intimacy with gentleness and
piety, complicating his admiration for rough sports and
schoolroom bravado. Arthur’s quiet integrity challenges Tom
to examine casual cruelties and easy compromises. Their
friendship refracts Rugby’s tensions: the need to be
physically brave without being harsh, to compete hard
without losing fairness, and to obey rules without
surrendering conscience. As Tom mediates between Arthur



and the rougher currents of school life, he discovers a
steadier standard by which to judge himself and others.

The years bring testing occasions that make these ideals
concrete: grueling matches on the playing fields, public
moments of risk and responsibility, and private reckonings
when peer pressure runs high. Tom learns to carry his
weight in games, classrooms, and the dormitory, to own
mistakes, and to accept the burden of example for younger
boys. Just treatment and courage begin to matter more than
reputation alone, and consequences fall on those who reject
the school’s standards. Without dwelling on spectacle,
Hughes traces how repeated choices harden into habit,
turning excitement and rivalry into instruments of moral
growth.

As Tom approaches the end of his schooldays, the novel
gathers its lessons without tableau-like finality. He comes to
value duty, friendship, and fair play as anchors that outlast
school victories, and he recognizes education as the training
of character as much as intellect. Beyond its plot, the book’s
lasting importance lies in shaping the English school story
and articulating a Victorian ideal of manliness moderated by
conscience. Its portrait of institutional influence—how a
headmaster’s principles filter through games, punishments,
and friendships—continues to resonate, inviting reflection
on the formation of adults from fiercely independent, fallible
boys.
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Tom Brown’s School Days, published in 1857, draws on
Thomas Hughes’s experiences as a pupil at Rugby School in
Warwickshire from 1834-1842. The narrative moves from a
rural Berkshire childhood into the routines of a major English
boarding school during the late Georgian and early Victorian
decades. Rugby, founded in the sixteenth century and
prominent by the nineteenth, serves as the principal
institution depicted. The timeframe spans the
headmastership of Thomas Arnold and the broader social
changes of the 1830s and 1840s. Hughes’s
contemporaneous perspective offers an unusually detailed
portrait of public school life as it was organized and justified
in that era.

Thomas Arnold served as headmaster of Rugby from
1828 to 1842 and became emblematic of reform-minded
leadership in English education. He strengthened the prefect
system, assigning authority and responsibility to senior
boys, and emphasized moral and religious formation
through regular chapel and sermons. While retaining a
classical core, he gave new weight to history and modern
subjects as tools for civic understanding. Arnold sought to
curb disorder, treating bullying and vice as moral failings
rather than mere breaches of school rules, and he relied
more on influence and trust than on routine corporal
punishment. Hughes studied under Arnold and memorialized
his impact.



In the early nineteenth century, England’s elite “public
schools” were fee-paying boarding institutions educating
sons of the gentry and professional middle classes. They
operated through houses run by masters, placed heavy
weight on Latin and Greek, and maintained hierarchical
customs such as *“fagging,” in which younger boys
performed duties for seniors. Rugby exemplified these
practices while also experimenting with self-governance
through prefects. Public interest in these schools intensified
mid-century, culminating in the Clarendon Commission
(1861-64), which investigated governance, finance, and
curricula at leading institutions including Rugby. Hughes’s
depiction predates that inquiry yet reflects the conditions
that made such scrutiny urgent.

Rugby’s setting intersected with rapid industrialization
and national reform. The London and Birmingham Railway
opened through Rugby in 1838, making the town a
significant junction and linking the school to the expanding
economy and faster travel. Britain’s Great Reform Act of
1832 and subsequent Chartist agitation (late 1830s-18405s)
broadened political participation and galvanized debates
about citizenship and Ileadership. Families increasingly
sought boarding schools to prepare sons for professional,
military, clerical, and imperial careers. The novel’s focus on
discipline, initiative, and communal responsibility aligns with
these contemporary pressures to form dependable public
men for a society undergoing swift structural change.

Religious controversy shaped the period. Within the
Church of England, Evangelical revivalism and the Oxford
Movement (from 1833) contested doctrine, ritual, and



authority. Arnold’'s “Broad Church” outlook, wary of
Tractarianism yet committed to national religious education,
framed Rugby’'s moral atmosphere and regular chapel
preaching. Thomas Hughes later allied with liberal Anglican
thinkers such as F. D. Maurice and joined the Christian
Socialist effort of the early 1850s, promoting adult
education and cooperative ideals; he helped found the
Working Men’s College in 1854. The novel’s ethical concerns
and sympathy for social improvement reflect these currents
without abandoning the public-school establishment.

The book appeared as the ideal of “muscular
Christianity” was gaining currency, a term popularized in
1857 and associated with writers like Charles Kingsley and
Hughes. This ethos linked physical vigor, fair play, and
service to Protestant moral purpose. Public schools
increasingly organized games within a moral framework. At
Rugby, pupils drafted the first written rules for its distinctive
football in 1845, part of a wider codification of sports.
Cricket, football, and outdoor exertion were promoted as
disciplines shaping courage and honesty. Hughes presents
athletic camaraderie as a means of character formation,
consistent with mid-Victorian hopes for wholesome
manliness.

Tom Brown’'s School Days quickly reached a wide
readership in Britain and abroad and helped to define the
nineteenth-century English school story. It preceded F. W.
Farrar’s Eric, or Little by Little (1858) and influenced later
portrayals of boarding-school life. Contemporary readers
recognized clear parallels to Arnold and to Rugby customs,
though the work is a novel, not a documentary. Its blend of



affectionate nostalgia and criticism entered wider debates
on education, discipline, and the purposes of elite schooling.
The book’s popularity ensured that the Arnoldian model—
moral earnestness, prefect authority, and communal loyalty
—became central to the public-school ideal.

Historically, the novel mirrors mid-Victorian confidence in
moral reform while acknowledging the costs of institutional
hardness. It endorses Arnold’s vision of education as the
training of Christian gentlemen for public duty, valorizing
self-governance, chapel-centered community, and fair play.
At the same time, it exposes practices—such as casual
brutality and social snobbery—that reformers sought to
moderate. By situating school life amid industrial change,
religious contention, and evolving national politics, Hughes
offers a portrait that both celebrates and critiques his age.
The work’s enduring appeal lies in how it translates
contemporary anxieties into a program of character,
service, and restraint.
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CHAPTER |I-THE BROWN FAMILY
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“I'm the Poet of White Horse Vale, sir,

With liberal notions under my cap.”—Ballad
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Original
he Browns have become illustrious by the pen of
Thackeray and the pencil of Doyle, within the memory of the



young gentlemen who are now matriculating at the
universities. Notwithstanding the well-merited but late fame
which has now fallen upon them, any one at all acquainted
with the family must feel that much has yet to be written
and said before the British nation will be properly sensible of
how much of its greatness it owes to the Browns. For
centuries, in their quiet, dogged, homespun way, they have
been subduing the earth in most English counties, and
leaving their mark in American forests and Australian
uplands. Wherever the fleets and armies of England have
won renown, there stalwart sons of the Browns have done
yeomen's work. With the yew bow and cloth-yard shaft at
Cressy and Agincourt—with the brown bill and pike under
the brave Lord Willoughby—with culverin and demi-
culverin[1] against Spaniards and Dutchmen—with hand-
grenade and sabre, and musket and bayonet, under Rodney
and St. Vincent, Wolfe and Moore, Nelson and Wellington,
they have carried their lives in their hands, getting hard
knocks and hard work in plenty—which was on the whole
what they looked for, and the best thing for them—and little
praise or pudding, which indeed they, and most of us, are
better without. Talbots and Stanleys, St. Maurs, and such-
like folk, have led armies and made laws time out of mind;
but those noble families would be somewhat astounded—if
the accounts ever came to be fairly taken—to find how small
their work for England has been by the side of that of the
Browns.

These latter, indeed, have, until the present generation,
rarely been sung by poet, or chronicled by sage. They have
wanted their sacer vates, having been too solid to rise to



the top by themselves, and not having been largely gifted
with the talent of catching hold of, and holding on tight to,
whatever good things happened to be going—the
foundation of the fortunes of so many noble families. But
the world goes on its way, and the wheel turns, and the
wrongs of the Browns, like other wrongs, seem in a fair way
to get righted. And this present writer, having for many
years of his life been a devout Brown-worshipper, and,
moreover, having the honour of being nearly connected with
an eminently respectable branch of the great Brown family,
is anxious, so far as in him lies, to help the wheel over, and
throw his stone on to the pile.

However, gentle reader, or simple reader, whichever you
may be, lest you should be led to waste your precious time
upon these pages, | make so bold as at once to tell you the
sort of folk you'll have to meet and put up with, if you and |
are to jog on comfortably together. You shall hear at once
what sort of folk the Browns are—at least my branch of
them; and then, if you don't like the sort, why, cut the
concern at once, and let you and | cry quits before either of
us can grumble at the other.

In the first place, the Browns are a fighting family[1ql.
One may question their wisdom, or wit, or beauty, but about
their fight there can be no question. Wherever hard knocks
of any kind, visible or invisible, are going; there the Brown
who is nearest must shove in his carcass. And these
carcasses, for the most part, answer very well to the
characteristic propensity: they are a squareheaded and
snake-necked generation, broad in the shoulder, deep in the
chest, and thin in the flank, carrying no lumber. Then for



clanship, they are as bad as Highlanders; it is amazing the
belief they have in one another. With them there is nothing
like the Browns, to the third and fourth generation. “Blood is
thicker than water,” is one of their pet sayings. They can't
be happy unless they are always meeting one another.
Never were such people for family gatherings; which, were
you a stranger, or sensitive, you might think had better not
have been gathered together. For during the whole time of
their being together they luxuriate in telling one another
their minds on whatever subject turns up; and their minds
are wonderfully antagonistic, and all their opinions are
downright beliefs. Till you've been among them some time
and understand them, you can't think but that they are
quarrelling. Not a bit of it. They love and respect one
another ten times the more after a good set family arguing
bout, and go back, one to his curacy, another to his
chambers, and another to his regiment, freshened for work,
and more than ever convinced that the Browns are the
height of company.

This family training, too, combined with their turn for
combativeness, makes them eminently quixotic. They can't
let anything alone which they think going wrong. They must
speak their mind about it, annoying all easy-going folk, and
spend their time and money in having a tinker at it, however
hopeless the job. It is an impossibility to a Brown to leave
the most disreputable lame dog on the other side of a stile.
Most other folk get tired of such work. The old Browns, with
red faces, white whiskers, and bald heads, go on believing
and fighting to a green old age. They have always a crotchet



going, till the old man with the scythe reaps and garners
them away for troublesome old boys as they are.

And the most provoking thing is, that no failures knock
them up, or make them hold their hands, or think you, or
me, or other sane people in the right. Failures slide off them
like July rain off a duck's back feathers. Jem and his whole
family turn out bad, and cheat them one week, and the next
they are doing the same thing for Jack; and when he goes to
the treadmill, and his wife and children to the workhouse,
they will be on the lookout for Bill to take his place.

However, it is time for us to get from the general to the
particular; so, leaving the great army of Browns, who are
scattered over the whole empire on which the sun never
sets, and whose general diffusion | take to be the chief
cause of that empire's stability; let us at once fix our
attention upon the small nest of Browns in which our hero
was hatched, and which dwelt in that portion of the royal
county of Berks which is called the Vale of White Horse.

Most of you have probably travelled down the Great
Western Railway as far as Swindon. Those of you who did so
with their eyes open have been aware, soon after leaving
the Didcot station, of a fine range of chalk hills running
parallel with the railway on the left-hand side as you go
down, and distant some two or three miles, more or less,
from the line. The highest point in the range is the White
Horse Hill, which you come in front of just before you stop at
the Shrivenham station. If you love English scenery, and
have a few hours to spare, you can't do better, the next
time you pass, than stop at the Farringdon Road or
Shrivenham station, and make your way to that highest



point. And those who care for the vague old stories that
haunt country-sides all about England, will not, if they are
wise, be content with only a few hours' stay; for, glorious as
the view is, the neighbourhood is yet more interesting for its
relics of bygone times. | only know two English
neighbourhoods thoroughly, and in each, within a circle of
five miles, there is enough of interest and beauty to last any
reasonable man his life. | believe this to be the case almost
throughout the country, but each has a special attraction,
and none can be richer than the one | am speaking of and
going to introduce you to very particularly, for on this
subject | must be prosy; so those that don't care for England
in detail may skip the chapter.

O young England! young England! you who are born into
these racing railroad times, when there's a Great Exhibition,
or some monster sight, every year, and you can get over a
couple of thousand miles of ground for three pound ten in a
five-weeks' holiday, why don't you know more of your own
birthplaces? You're all in the ends of the earth, it seems to
me, as soon as you get your necks out of the educational
collar, for midsummer holidays, long vacations, or what not
—agoing round lIreland, with a return ticket, in a fortnight;
dropping your copies of Tennyson on the tops of Swiss
mountains; or pulling down the Danube in Oxford racing
boats. And when you get home for a quiet fortnight, you
turn the steam off, and lie on your backs in the paternal
garden, surrounded by the last batch of books from Mudie's
library, and half bored to death. Well, well! | know it has its
good side. You all patter French more or less, and perhaps
German; you have seen men and cities, no doubt, and have



your opinions, such as they are, about schools of painting,
high art, and all that; have seen the pictures of Dresden and
the Louvre, and know the taste of sour krout. All | say is, you
don't know your own lanes and woods and fields. Though
you may be choke-full of science, not one in twenty of you
knows where to find the wood-sorrel, or bee-orchis, which
grow in the next wood, or on the down three miles off, or
what the bog-bean and wood-sage are good for. And as for
the country legends, the stories of the old gable-ended
farmhouses, the place where the last skirmish was fought in
the civil wars, where the parish butts stood, where the last
highwayman turned to bay, where the last ghost was laid by
the parson, they're gone out of date altogether.

Now, in my time, when we got home by the old coach,
which put us down at the cross-roads with our boxes, the
first day of the holidays, and had been driven off by the
family coachman, singing “Dulce Domum” at the top of our
voices, there we were, fixtures, till black Monday came
round. We had to cut out our own amusements within a walk
or a ride of home. And so we got to know all the country folk
and their ways and songs and stories by heart, and went
over the fields and woods and hills, again and again, till we
made friends of them all. We were Berkshire, or
Gloucestershire, or Yorkshire boys; and you're young
cosmopolites, belonging to all countries and no countries.
No doubt it's all right; | dare say it is. This is the day of large
views, and glorious humanity, and all that; but | wish back-
sword play hadn't gone out in the Vale of White Horse, and
that that confounded Great Western hadn't carried away
Alfred's Hill to make an embankment.



23 An older or leading singer who gives the cue for
communal singing; an archaic term for a leader or
point-man in music or drill.

24 The metal or wooden pins that secure a wheel to its
axle; removing linchpins from carriages or 'gigs' disabled
them and was known as a prank or deliberate mischief at
fairs.

25 The name of an Oxford stagecoach referred to in the
text; 'Pig and Whistle' was also a common name for inns
and coach services in 19th-century England.

26 Likely refers to a well-known coach, coach service, or
celebrated racehorse associated with Dunchurch (a village
on the coaching road near Rugby); the text does not make
clear which, so it could be either a named stagecoach or a
famous horse of the period.

27 A cornopean is a brass horn or post-horn used by
postboys and coachmen in the 18th-19th centuries to signal
coaches; here it denotes the hornist who accompanied the
schoolboys' coach.

28 The 'Bucolics' is an alternative title for Virgil's
Eclogues, a collection of Latin pastoral poems commonly
studied in classical education of the period.

29 Praepostors were senior schoolboys (equivalent to
modern ‘'prefects') given authority over younger pupils at
British public schools, often responsible for discipline and
routine duties.

30 ‘the Planks’ refers to a long, narrow single-plank
footbridge across the Avon near Brownsover, described in
the text as running some fifty or sixty yards into the flood
meadows.



31 Wratislaw's is the name given in the book to one of
the bathing-holes in the River Avon used by Rugby School
boys, described as a larger, deeper pool reserved for older
forms.

32 Kossuth, Garibaldi, and Mazzini were prominent 19th-
century European figures associated with nationalist and
revolutionary movements (Lajos Kossuth in Hungary;
Giuseppe Garibaldi and Giuseppe Mazzini in lItaly), often
cited in British writings of the period as examples of political
agitators or reformers.

33 In this book 'the Doctor' refers to Dr Thomas Arnold,
the famous headmaster of Rugby School (in office 1828-
1842), noted for educational and disciplinary reforms at
English public schools.

34 A 'study' at Rugby was a small set of rooms or shared
bedroom assigned to one or two boys; 'Gray's study' means
the study formerly occupied by a boy named Gray.

35 A Balliol scholarship is a competitive academic award
for study at Balliol College, one of the colleges of the
University of Oxford, often helping pupils proceed to
university.

36 Chartism was a mid-19th-century  British
working-class political movement (roughly 1838-1850s) that
campaigned for parliamentary reforms such as universal
male suffrage.

37 A commander in the Hebrew Bible (Old Testament)
from the kingdom of Aram, who is described in 2 Kings as
being cured of leprosy by the prophet Elisha after bathing in
the Jordan River.



38 A pagan Syrian deity referenced in the Bible; the
phrase “house of Rimmon” refers to the temple or shrine of
that god where Naaman feared he would have to bow on
returning to his court.

39 A major prophet in the Hebrew Bible, successor to
Elijah, credited with performing miracles including the
healing of Naaman (see 2 Kings).

40 Three youths in the Book of Daniel who, according to
the Dbiblical account, refused to worship King
Nebuchadnezzar's golden image and were miraculously
preserved after being thrown into a fiery furnace.

41 The Babylonian king who appears in the Book of
Daniel as the ruler who set up the golden image; historically
Nebuchadnezzar Il ruled the Neo-Babylonian Empire in the
late 7th-early 6th century BCE (reigned c. 605-562 BCE).

42 A schoolbook title used for various Latin prosody aids
and dictionaries; in Victorian schools it commonly referred
to a reference for composing and scanning Latin verse.

43 In the book’s school context, a ‘vulgus’ is a short set
exercise in Latin or Greek verse that boys had to compose
and recite as part of regular lessons.

44 A spring on Mount Helicon in Greek mythology
associated with the Muses and poetic inspiration; here the
name is used as a classical allusion (in the context jokingly
applied to bathing).

45 A guinea-hen (or guinea fowl) is a domesticated bird
native to Africa that was kept for its meat and eggs; in 19th-
century Britain it was treated like poultry and could be of
noticeable value to a farmer.



46 A sovereign was a British gold coin worth one pound
sterling; a half-sovereign therefore had a nominal value of
ten shillings (one-half of a pound) under the pre-decimal
currency system of the period.

47 At Rugby and some other English public schools, 'the
shell' denoted a particular form or class (an entry-level year
group); here it refers to the boys' form in which the narrated
characters were placed.

48 Harrowell's is a named local establishment mentioned
in the book (likely a boarding-house, lodging, or eatery
associated with Rugby School life); it functions in the
narrative as a place where boys took tea and received
visitors.

49 A boarding-school roll call or formal attendance check
when pupils are summoned to be accounted for (here
meaning Arthur asked to be excused from going down for
that routine).

50 The bell rung in the evening at a public/boarding
school to signal the return of pupils and the closing of gates
or rooms, effectively an evening curfew signal.

51 Informal cheat-sheets or ready translations and notes
pupils used to help construe Latin and Greek passages in
lessons; using them in class was viewed as improper by
some masters.

52 A 19th-century school term for commonly circulated
annotated editions or model translations used by pupils
(treated in the text as a kind of ready-made study aid
analogous to cribs).

53 In Anglican practice, the Sacrament here means the
rite of Holy Communion (the Eucharist); the Doctor



