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Preface
A decade ago, Shane Jimerson, Dorothy Espelage, and
Susan Swearer edited the Handbook of Bullying in Schools:
An International Perspective (Routledge, 2010). This put
down a marker for, and a state-of-the-art review of, the very
considerable volume of research and action on school
bullying over the previous 40 years. In the decade following
this, research and action have proceeded further, at a
sometimes seemingly dizzying pace. This new Handbook
aims to provide a marker for, and a state-of-the-art review
of, the progress that has been made. In this period, great
strides forward have been taken in the international
breadth of research, the range of settings considered, the
understanding of causes, influences, and outcomes of
bullying, and the practical steps that can be taken to
reduce it. In addition, cyberbullying has come to be a major
aspect of bullying in contemporary societies.
In this two-volume Handbook we have broadened out the
coverage in two main ways: country and context. Although
the 2010 Handbook had some international coverage, the
great majority of authors were from the USA. We have
aimed for a wide coverage of different countries and all six
continents. Altogether, 30 countries across the globe are
represented in our contributors. Researches from Europe,
North America, and Australasia have been well represented
for decades. We also have contributions from relatively
well-known traditions of work in Japan, South Korea, and
mainland China/Hong Kong. In addition, we have chapters
surveying the rapidly increasing, but not always easily
accessible, research in India, the Arabic countries, sub-
Saharan Africa, and South America.



Bullying can occur in many contexts, as was laid out a
decade ago by Claire Monks and Iain Coyne in Bullying in
Different Contexts (Cambridge University Press, 2011). The
most developed area of study remains that of school
bullying, and this takes up a major share of the volumes;
but there is also coverage of bullying in colleges, dating
situations, sports settings, workplaces, prisons, families,
and care homes.
We hope that this Handbook will be the premier reference
work for researchers and professionals concerned with
topics around bullying, harassment, abuse, and mental
well-being, for the decade to come. It has been a pleasure
to work with many colleagues from across the globe in
what has been quite a mammoth editing task. We would
like to thank our many contributors for their patience in
undertaking revisions, some of them while coping with the
exigencies of the COVID-19 pandemic in early 2020. We are
grateful to colleagues at Wiley-Blackwell for helping to see
these two volumes through to publication. Also, a special
thanks to Beatrice Sciacca, working in both Granada and in
Dublin, who has been an immense support for us in our
editorial work and in preparing the Index. We are also
grateful to the Department of Education & Skills, Dublin,
for support under the National Action Plan on Bullying for
editing and indexing work on these volumes.
This Handbook represents the work and achievements of
very many colleagues, across the globe. However, some
colleagues will be very sadly missed. Professor Anna
Constanza Baldry (1970–2019), who died in March 2019,
studied at Rome, Cambridge, and Amsterdam, and then
worked in Italy, notably in Naples and Milan, on topics
related to bullying and violence. She developed the Threat
Assessment of Bullying Behaviors among Youngsters
(TABBY), a bullying intervention program implemented in
eight countries. For her contributions she was awarded the



Order of Merit of the Italian Republic. Professor Yohji
Morita (1941–2019) died on the last day of 2019, following
complications after an accidental fall. Yohji was the pioneer
of ijime research in Japan. He described ijime as a group
phenomenon and from the early 1980s inspired Japanese
researchers’ interests and contributions for tackling ijime
at schools. He also reached out to overseas researchers,
and was coordinator of the International Bullying
Symposium held in Japan in 1996, and of the OECD’s
International Network on School Bullying and Violence. We
remember him too as a warm and friendly personality and
an inspiring colleague whose influence continues through
his colleagues and students.
As this book was preparing for publication, we learnt of the
death of Professor Dan Olweus (1931–2020), in September
2020. Swedish by birth, Dan spent the majority of his
career in Bergen, Norway. His book Aggression in the
Schools: Bullies and Whipping Boys (1973; 1978 in English)
was the first major writing on the topic of school bullying,
and his subsequent book Bullying at School: What We Know
and What We Can Do (1993) was widely translated and very
influential. Dan conducted the first systematic intervention
study against bullying in the world and is considered as the
founding father of school bullying research, certainly in
Western countries. He developed a systematic
questionnaire to investigate the phenomenon, and an
intervention program, the Olweus Bullying Prevention
Program, used in Norway, the USA, and several other
countries, which has had notable continued success for a
span of nearly 40 years. This is described in Volume 2,
Chapter 22, on which Dan took the lead, with several
colleagues. His awards included Distinguished
Contributions to Public Policy for Children from the Society
for Research in Child Development in 2003; Distinguished
Contributions to the International Advancement of



Psychology in 2011, and Distinguished Contributions to
Research in Public Policy in 2012, both from the American
Psychological Association. We remember Dan as a steadfast
proponent of the importance of anti-bullying interventions,
and someone who inspired much of the research program
and efforts presented in this Handbook.
An encouraging development to end on is the establishment
by UNESCO of an International Day Against Violence and
Bullying at School, including Cyberbullying. This starts in
November 2020 and will continue on an annual basis,
providing a focal point each year for all our anti-bullying
efforts.

Peter K. Smith and James O’Higgins Norman
London & Dublin, September 2020
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SECTION ONE 
Conceptual and Historical
Issues



1
Definitions of Bullying
Lisa Hellström, Robert Thornberg, & Dorothy L.
Espelage

According to Harper’s (2001–2019a) online etymology
dictionary, the word bully (as a noun) can be traced back to
the 1530s, but the definition differed remarkably from
definitions that pervade the academic literature during the
last five decades. In the 1500s, bully was defined as
“sweetheart,” which might derive from the Dutch word
boel, meaning “lover” and “brother.” Furthermore,
according to Crawford (1999), bully was used by
Shakespeare in Henry V to demonstrate expression of
approval and affection:

The king’s bawcock and heart of gold,
A lad of life, an imp of fame,
Of parents good, of fist most valiant:
I kiss his dirty shoe, and from my heart-string
I love the lovely bully.

The meaning of the word “bully” changed during the
seventeenth century from a connotation of admiration to
descriptors such as “fine fellow” to “blusterer” to “harasser
of the weak” (Harper, 2001–2019a). During the eighteenth
century, the word was then used to refer to “pimp” or
“villain,” which was seen as “perhaps an early link between
the word bully and the male exploiting the female”
(Crawford, 1999, p. 86). As a verb, the word bully can be
traced back to 1710, derived from the noun bully and
where individuals were thought to engage in behaviors that



functioned to “overbear with bluster and menaces”
(Harper, 2001–2019a), whereas the word bullying – a
gerund – can be found to originate in the 1770s where
individuals were described as actively engaging in “insolent
tyrannizing, personal intimidation” (Harper, 2001–2019b).
A century before the modern international research field of
school bullying emerged, Burk (1897) reported a survey
study that examined teasing and bullying in the school
context in New Jersey, the United States. In this report,
bullying was conceptualized as “cases of tyranny among
boys and girls from college hazing and school fagging down
to the nursery. Cases where threats of exposure, injury, or
imaginary dangers were the instruments of subjection and
control” (p. 336). Two distinct components can be inferred
from this definition. First, there is a presence of a power
imbalance (often reported in the article in terms of
strength and age differences between the perpetrator and
victim). Second, bullying is also portrayed as a form of
proactive aggression where there is some instrumentality
associated with the aggression (e.g., “The child uses his
authority to obtain property, service or obedience,” Burk,
1897, p. 346). These components of power imbalance and
instrumentality are often central to the current discussions
and debates surrounding the more contemporary definition
of bullying (e.g., Volk, Dane, & Marini, 2014).
To fully understand the ongoing definitional issues of the
word “bullying,” it is important to be familiar with the
origins of this research in social sciences. Indeed, the
international research field of school bullying has its origin
in Sweden and started with the psychologist Olweus’s
(1973, 1978) first series of scientific studies on bullying
among schoolboys in Stockholm in the early 1970s. A
precursor to this seminal work was a debate article from
1969 written by the Swedish physician Heinemann (1969)
who introduced the term “mobbing” in Sweden, and then


