




Praise for Discipline in the 
Secondary Classroom

“We have been using Discipline in the Secondary Classroom and the CHAMPS 
approach in our work for over 10 years. Across our county, we have been delighted 
to see this approach easily used by staff in districts and schools with favorable aca-
demic, behavioral, and social emotional outcomes, including a decrease in suspen-
sions and expulsions, increased attendance, higher academic achievement, and, 
most importantly, staff and students connectedness.”

— Jane Wagmeister, EdD, Executive Director Curriculum and Instruction, 
Ventura County Office of Education

“This book taught me more about classroom management than any other book I’ve 
read—and I’ve read a lot of them. If you want to create a learner-friendly environ-
ment in your classroom, this is the book you need to read.”

—Jim Knight, 
Senior Partner, Instructional Coaching Group

“This book is my go-to source for solutions to promote positive development and 
support powerful intervention(s) across a variety of problems and environments. 
I’ve worked with all the giants in behavior support, but always come back to Dr. 
Sprick’s work. Why? Because while it is based on behavioral science, it is trans-
lated into practical strategies that are cohesive from school and community to the 
classroom.”

— Mark Shinn, National Louis University

“This very readable book is written with passion, vivid examples, and countless 
practical suggestions that can be readily implemented to improve the quality of 
environments in schools and enable teachers and students alike to thrive.”

—Donald D. Deshler, Founder and former Director, 
University of Kansas Center for Research on Learning
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This fourth edition is dedicated to the tens of thousands of teachers who have 
used previous editions to make their classrooms more academically effective, 
welcoming, and joyful for all students. Based on their feedback and on progress 
with the research community, this new edition strengthens the degree to which 
this resource can guide veteran and beginning teachers to design and imple-
ment a best-practice behavior support plan in their classroom.
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Foreword

At one point, I was part of a project designed to improve the academic outcomes for 
struggling adolescent learners in some inner-city high schools. Great planning went 

into the selection of the instructional programs for improving their reading and math per-
formance. We instituted a carefully orchestrated professional development effort to make 
certain that each of the teachers involved was well prepared to teach the targeted interven-
tions. As the program was launched, we were confident that things were going to go well 
because of our careful planning and attention to the necessary details. How wrong we were! 
Although some successes in student outcomes were seen, they fell far short of our expecta-
tions. Puzzled, we visited with teachers and observed what was happening in many of the 
classrooms. It soon became clear that many of the classes were out of control: large numbers 
of students were tardy for class, student behavior during classes was often inappropriate, and 
the amount of time spent teaching the targeted interventions was limited. In short, when 
instruction did take place, it didn’t reach all of the students and was often compromised 
because of the poor work environment; teachers were frequently interrupting their lesson to 
regain control of their class.

In light of the problems that we were facing, I called Randy Sprick to see if he would 
be willing to problem-solve with us. I knew Randy and had carefully followed his work 
for over two decades. Over the years, I have talked to countless teachers and administra-
tors throughout North America who have implemented his student motivation and class-
room management programs, programs grounded in proactive, positive, and instructional 
principles. Randy agreed to analyze what was happening in our schools. As a result of that 
conversation and the programs described in this book that our team subsequently imple-
mented, we experienced a dramatic change in how business was done in those schools. We 
witnessed firsthand the dramatic effects these methods can have in transforming secondary 
schools that were once places of chaos and disengaged students to settings of order and safety, 
where interactions among students and teachers are respectful and students are eagerly and 
productively involved in the learning process. Discipline in the Secondary Classroom: Encour-
aging Responsible Behavior and Enhancing Motivation addresses one of the most pressing 
needs that secondary teachers face in today’s schools: how to effectively motivate and man-
age adolescent learners so their classrooms can be stimulating, engaging learning environ-
ments. I am convinced that secondary teachers will find this book to be one of the most 
valuable resources in their teaching toolbox for the following reasons:

•	 It is grounded in an extensive research base.
•	 It is hands-on, providing clear, step-by-step instructions for how to implement each 

procedure.
•	 It supplies specific examples from actual classroom situations to illustrate each pro-

cedure.
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•	 It is principle based.
•	 It is comprehensive in scope, including all of the necessary components (and accom-

panying forms and support mechanisms) to be a self-contained management and 
motivation system.

•	 It spells out clearly how to introduce and implement the program throughout the 
school year.

•	 It is carefully coordinated with a companion volume designed for elementary stu-
dents: CHAMPS: A Proactive and Positive Approach to Classroom Management, thus 
enabling school districts to implement a systematic approach to student motivation 
and classroom management across the entire K–12 grade continuum.

This book is the extraordinary resource that it is because of its author, Randy Sprick. 
Randy has had extensive experience as a teacher, program developer, researcher, writer, and 
staff developer. One of the most sought-after teachers in the country, he has a deep under-
standing of the complexities of secondary schools, the needs of adolescents and teachers, and 
the dynamic that exists among them. The program outlined in this book has been success-
fully adopted by hundreds of schools throughout North America. I consider Randy Sprick 
to be one of the brightest and most insightful educators of our time. His mission has been 
to improve the quality of environments in schools and enable teachers and students alike 
to thrive. I believe that he has been extraordinarily successful in that quest. In the process, 
many lives have been greatly blessed and enriched.

Achieving successful academic outcomes for students is certainly important, but their 
overall growth, development, and well-being involve much more than academic success. 
While teachers understand this, they often find themselves in an educational dynamic that 
does not encourage (and in some cases does not even permit) an emphasis on the nonac-
ademic dimensions of schooling. This book underscores the fact that understanding and 
addressing factors beyond academics is not only important, it is essential.

With the passage of the Every Student Succeeds Act in 2015, schools have continued 
to focus most of their attention on increasing the academic performance of students. This 
book provides one of the foundational cornerstones for enabling teachers to be successful in 
the academic instruction that they provide. Namely, it will empower secondary teachers to 
create the kind of environment and culture in their classroom that will ultimately promote 
optimal academic outcomes.

This readable book is written with passion, vivid examples, and countless practical sug-
gestions that can be readily implemented. In my nearly 50 years as an educator, I have relied 
on the insights and work of many talented educators. I am thrilled with the publication 
of the fourth edition of this book. As I read it, I learned many new lessons because of the 
cutting-edge information that has been included. As with previous editions, this book will 
add greatly to my abilities as an educator in secondary schools, and it will be a resource I 
turn to frequently.

Donald D. Deshler
Founder and former director, 

University of Kansas Center for Research on Learning
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Preface

This is the fourth edition of Discipline in the Secondary Classroom. The first edition of 
this book was published in 1985. Since that time, research continues to confirm that 

the proactive, positive, and instructional approaches it advocates are far more effective in 
managing and motivating students than traditional, authoritarian, and punitive approaches. 
Teacher effectiveness literature has identified that teachers who are highly successful have 
classroom management plans that

•	 Include high expectations for student success
•	 Build positive relationships with students
•	 Create consistent, predictable classroom routines
•	 Teach students how to behave successfully
•	 Provide frequent positive feedback
•	 Correct misbehavior in a calm, consistent, logical manner

Throughout the four editions of this book, we have strived to keep content compatible 
with this seminal teacher effectiveness research as well as capture relevant insights and high-
light promising practices from new and emerging research. We have also tried to remain 
mindful about the daily pressures and current realities teachers face in the classroom to rec-
ommend practices, strategies, and tools that will ultimately be feasible and contextually rel-
evant to the classrooms of today and tomorrow. This book translates those broad ideas into 
specific actions you can take to improve your ability to maintain an orderly and respectful 
classroom in which students are focused and engaged in meaningful instructional activities.

What’s New in This Edition?

In this fourth edition, the content has been reorganized to align more closely with the third 
edition of CHAMPS: A Proactive and Positive Approach to Classroom Management, our book 
for elementary and middle schools. Four sections guide the reader logically and sequentially 
through the STOIC model (STOIC is explained in more detail in the Introduction and at the 
beginning of each part):

Structure and organize your classroom.
Teach behavioral expectations.
Observe and monitor students.
Interact positively.
Correct misbehavior fluently.
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New content covers the following topics:

•	 How the DSC (Discipline in the Secondary Classroom) approach aligns with and sup-
ports other school initiatives, including multi-tiered systems of support for behavior 
(MTSS-B), social-emotional learning priorities, and trauma-informed practice

•	 Acknowledging and appreciating diversity and improving equity, inclusion and 
access by reflecting on existing regularities in discipline planning and identifying 
better practices that help all students thrive and achieve their full potential

•	 Centering positive relationships at the foundation of your management approach by 
using strategies to consciously build and maintain relational trust with students and 
families

•	 The importance of maintaining and communicating high expectations for all stu-
dents and strategies for doing so

•	 Procedures for managing partner and cooperative group work and student technol-
ogy use

•	 Considerations for developing effective and equitable grading practices
•	 Preparing your classroom management plan for special circumstances (e.g., substi-

tute teachers, students joining your class mid-year)
•	 Considerations for using assigned and flexible seating
•	 Implementing behavior management practices in the virtual learning environment
•	 Engaging in ongoing learning, reflection, and professionalism as part of a cycle of 

continuous improvement

DSC as a Part of a Behavior Support Continuum

This book fits into a continuum of behavior support products in the Safe & Civil Schools 
Series, a comprehensive set of resources designed to help school personnel make all 

school settings physically and emotionally safe for all students. In implementation projects 
throughout the country, we and our colleagues have learned that when expectations are clear 
and directly taught to students, much as you would teach writing skills, the vast majority of 
students will strive to be cooperative and meet those expectations. By implementing the pre-
ventive aspects of the Safe & Civil Schools Series, teachers can spend less time dealing with 
disruption and resistance and more time teaching.

Safe & Civil Schools uses a triangle image to illustrate the methodology behind our 
training. You may be familiar with the public health model triangle that has universal pre-
vention and intervention at the bottom, selected or targeted services in the middle, and 
intensive services at the top. In our model, we indicate that good classroom management 
rests on top of effective schoolwide behavior management practices. Educational practice 
often results in spending a great deal of time, energy, and money on those individual stu-
dents who act out most intensely—the tip of the triangle. We hope to stress the importance 
of placing your time, energy, and money on all students first—the widest part of the triangle. 
By creating a school and classroom climate that is calm, civil, and structured for student 
success, individual students will actually require less of your valuable intervention resources.


