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Foreword

How do you find words to describe, understand, and create research-based peda-
gogy for very small children, who are embodied and prelinguistic, and whose 
worlds are full of moods, emotions, and affective tones of interaction?

In their passionate and eminently important book, Affective Early Childhood 
Pedagogy for Infant-Toddlers, Gloria Quiñones, Liang Li, and Avis Ridgway make 
a case for three under-researched and undertheorized phenomena of early childhood 
education: infant-toddlers, affective worlds, and pedagogy. Taking a cultural histori-
cal wholeness approach, the authors demonstrate and analyze infant-toddlers’ and 
their educators’ affective relations in a broad range of activity settings. This book 
exposes the complex and dynamic environments in which infant-toddlers and their 
educators build relationships, and invites the reader to think and re-think what 
infant-toddler pedagogy encompasses. As a professor of early childhood education, 
who shares the authors’ interest in exploring emotional worlds and pedagogy, I 
warmly welcome this significant contribution.

It is no exaggeration to say that infant-toddlers have been the invisible children 
in early childhood education research. Their experiences and worlds have been 
studied far less than the lives of older children. One major reason for the marginal-
ization of research and discussion of infant-toddlers may be the difficulty of reach-
ing and conceptualizing the worlds of young children. These worlds are loaded with 
a variety of moods, emotions, and affects. Interestingly, the early childhood research 
community has given little attention to how affective worlds are constructed, 
enacted, and negotiated in naturalistic social interactions, and how pedagogical 
practices contribute to and can build on affective dimensions of interaction. Infant- 
toddlers are also often overlooked in early childhood pedagogical practices and 
policies.

In the daily flow of activities in institutional day care, many things go almost 
unnoticed: a passing feeling, relating and responding affectively, or something 
caught at a glance, an act of responsiveness and closeness, are all part of the every-
day routines, and as such easily occur without any special attention and exploration. 
This book makes an exception to that rule. Accurately and with a gentle touch, it 
records in words and pictures infant-toddlers’ perspectives, experiences, 
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perceptions, and understandings of their institutional life-worlds. With screenshots 
taken from video observation, and through rich interpretations, the authors vividly 
illustrate the interactions and relations between infant-toddlers and their educators, 
demonstrating the multiple ways in which the educators generate affective peda-
gogical practices. In doing so, the book offers vibrant methodological (visual narra-
tives) and theoretical material for researchers and for practitioners alike.

The focus is on the child as subject, not object, in their own world. Infant- 
toddlers’ perspective is always expressed in the children’s own images, bodily 
expression, words, and images capturing what is meaningful for them. In doing so, 
the book recognizes the absolute value of a small children, and their educators’ 
unique ways of building affective relations, closeness, and caring, which underlies 
the very constitution of interpersonal relationships, indeed humanity. For infant- 
toddlers, affective relations are a fundamental social structure through which they 
interact with their environment and build experiences of connection with other peo-
ple. In setting up a collaborative forum, the authors forge relationships between 
practitioners and academics to enhance and cultivate scholarly dialogue; this better 
aligns the research and practice communities. Creating research-based pedagogy 
for and professionalizing this still underdeveloped area is extremely important, as it 
advances our scientific understanding of infant-toddlers.

This book should be of interest to researchers, practitioners, and 
decision-makers.

It gives us hope that the early childhood research community is starting to recog-
nize that we can no longer ignore the role of infant-toddlers and their affects in 
ECE. Hopefully, interest in infant-toddlers and affective pedagogies will continue to 
grow. We are only just beginning to understand all the educational and research uses 
and consequences of affective pedagogies in early childhood settings.

Professor of Early Childhood Education,  
Faculty of Educational Sciences Lasse Lipponen
University of Helsinki, 
Helsinki, Finland

Foreword
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Chapter 1
Introduction to Affective Pedagogies

Abstract The aim of this chapter is to introduce cultural–historical theory used 
throughout this book for theoretical and empirical conceptualization of affective 
pedagogies. What do we mean by affective pedagogies? In relation to our research, 
it became apparent that affective pedagogies are integral to the work of infant- 
toddler educators. We therefore make explicit and accessible, the eloquence and 
benevolence of affective pedagogies by using Hedegaard’s (Cultural-historical 
approaches to studying learning and development: perspectives in cultural- historical 
research, Singapore, Springer, pp 23–41: 2019) wholeness approach to the study of 
children birth-to-three (infant-toddlers) and educators’ pedagogical practices. We 
discuss two research projects undertaken in three different long day care settings in 
Victoria, Australia, revealing diverse visual narratives of affective pedagogies and 
their specialized nature. Our vision for this book is to conceptualize vibrant affec-
tive pedagogies and generate new knowledge of infant-toddler education and care.

1.1  Introduction

As those at the heart of the interpersonal lives of infants and toddlers in groups, infant/tod-
dler teachers are well-positioned to become informers of new theories on early care and 
education and their voices should be heard in the creation of new understandings about the 
field (Recchia & Fincham, 2019, p. 21).

Recchia and Fincham (2019), who undertook infant-toddler research in the 
United States, suggest that when theorising infant-toddler education and care, we 
need to not only hear, but also acknowledge, the voices of educators. Therefore in 
this book, we provide empirical examples of educators’ everyday experiences in 
long day care (LDC) centres, needed to conceptualize affective pedagogies.

As a whole, this book aims to build scholarly research of infant-toddler peda-
gogy. We unpack the affective relationships formed with infant-toddlers that are 
deeply embedded in the pedagogy. In particular, we examine infant-toddler educa-
tors’ perspectives to help awaken and inform new theorizations of affective 
pedagogies.

http://crossmark.crossref.org/dialog/?doi=10.1007/978-3-030-73527-2_1&domain=pdf
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Throughout the book, we offer visual narratives, to expand interpretations and 
invite readers to think and re-think what infant-toddler pedagogy encompasses. As 
Elwick et al. (2014a) suggest we remain respectful and embrace the uncertainty of 
interpreting infant-toddler experiences. We use a cultural-historical approach to the 
concept of ‘perspectives’ for focusing on the relational encounters between educa-
tors, researchers and children.

Dalli and White (2017) suggest the unique experiences of infant-toddlers deeply 
affect educator’s pedagogical work. Multiple perspectives and voices are needed 
(White & Redder, 2019) for understanding infant-toddlers, and their specialized 
learning. For this book, we draw on cultural–historical theory and the idea of every-
day activity settings, to unravel the distinctive affective and reciprocal relationships 
that exist between infant-toddlers and educators and by so doing, we advance greater 
understanding of infant-toddler educator’s specialized pedagogies.

1.1.1  Why Pedagogy?

To provide a richer understanding of the specialized nature of infant-toddler peda-
gogies that may inform policy, Dalli and White (2017) ask the question ‘why peda-
gogy?’ (p. 5). To position our research, we explore this important question by close 
examination of reciprocal relationships within everyday pedagogical practices.

Through means of visual and written text, this book presents case examples of 
infant-toddler pedagogy in Australia’s multicultural society. The conceptualization 
of affective pedagogies aims to support Australian early childhood education and 
care policy agendas, in relation to educators’ current social and physical working 
conditions. Policy informs practice and seeks to improve quality by offering educa-
tors alternative ideas (Dalli & White, 2017). Providing time and space to generate 
pedagogical ideas around practice is part of an important reflective process for edu-
cators (Quiñones, Li, & Ridgway, 2018a, b). Discursive, provocative and collabora-
tive explorations are integral to the theorization of affective pedagogies. The 
following section provides a review of international research on infant-toddler ped-
agogical practices that complement affective pedagogies.

1.1.1.1  Infant-Toddler Pedagogical Practices

Global perceptions of infant-toddler educators suggests they are framed as “babysit-
ters” (Beck, 2013, p. 20). Similarly, in Australia, infant-toddler educators are posi-
tioned as having a lack of status because of the age of the children they educate, 
which denies full recognition of their professional role (Davis, Torr, & Degotardi, 
2015). Their professional practice remains poorly recognized, suggesting that 
greater attention be given to the complexity of infant-toddler educator’s profes-
sional work (Cumming & Sumsion, 2014; Davis & Duhn, 2019). Giving greater 
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attention can lead to further understanding the pedagogical practices and intentions 
of infant-toddler educators and what specifically matters to them.

The following table (see Table 1.1) shows international research on infant- toddler 
pedagogy complementary to our particular theorization of affective pedagogies. 
While some research is based on theoretical understandings and interviews with 
educators, in this book we contribute by offering empirical examples of affective 
pedagogies intentionally developed through reciprocal relationships.

These researchers advocate for recognition of loving relationships (Recchia, 
et al., 2018), professional love (Page, 2014, 2017) and care and love (Bussey & Hill, 
2017; Dalli, 2006, 2013; Rouse and Hadley, 2018; Rutanen & Hännikäinen, 2017) 

Table 1.1 International research on infant-toddler pedagogy

Snapshot of pedagogical concepts Scholars

Love, care, affective and relational pedagogies
Professional love focuses on close attachment relationships 
between infant-toddlers and educators. From interviews with 
educators’ it was found to be a significant place for embracing love 
and intimacy in infant-toddler pedagogy (Page, 2014, 2017). 
Babies viewed as competent and importance given to educator’s 
close emotional attachments and relationships with them (Elfer & 
Page, 2015).
Love and care involves educator’s emotional support, keeping 
children safe, and catering to social, emotional and educational 
needs according to their environment (Rouse & Hadley, 2018).
Care remains undertheorized in the everyday work of infant-
toddler educators’ (Bussey & Hill, 2017; Dalli, 2006, 2013).
Care as part of infant-toddler educators’ professional identity and 
practice (Dalli, 2002; Davis & Degotardi, 2015). Relationships are 
the key to infant and toddler pedagogy. Relationships involve 
respect and opportunities for exploration. Ethics of care for 
infant-toddlers involves getting to know children, being attentive 
and providing guidance. (Dalli, Rockel, Duhn, Craw, 2011).
Care, upbringing and teaching form an important part of holistic 
pedagogy in Finnish early childhood education and care (Rutanen 
& Hännikäinen, 2017).
Affective and relational pedagogy involves affective engagement 
with toddlers through the use of soft voice, touch, gesture, 
encouraging and mutual dialogue and intimacy developed in joint 
play (Ridgway, et al., 2020). Educators’ sensitivity and awareness 
of the whole group is important when affective relationships are 
created between infants and educators (Ridgway, et al., 2016).
Relationship-based approach for working reciprocally with 
infants that provides increased engagement in understanding infant 
needs (Recchia, et al., 2015). Love, intimacy and emotional 
connections with infants is an important component of developing 
meaningful relationships (Recchia, et al., 2018). Care and 
reciprocity an important pedagogical aspect, especially when 
mentoring pre-service teachers in modelling and guiding how to 
care for infants (Shin, 2015).

UK
(Elfer & Page, 2015; Page, 
2014; 2017)
New Zealand
(Bussey & Hill, 2017; 
Dalli, 2006, 2013; Dalli, 
Rockel, Duhn, Craw, 2011)
Australia
(Davis, Torr & Degotardi, 
2015; Ridgway, Li & 
Quiñones, 2016b; 
Ridgway, Quiñones, Li, 
2020; Rose & Hadley, 
2018)
United States
(Recchia, Shin & Snaider, 
2018; Recchia, Yeon Lee & 
Shin, 2015; Shin, 2015)
Finland
(Rutanen & Hännikäinen, 
2017)
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which becomes a significant part of the educators’ everyday discourses and prac-
tices. Our contribution focuses on the vibrant and affective relationships embedded 
in educators’ pedagogical practices and how these affective relationships support 
infant-toddlers initiatives and explorations in different activity settings.

In this book, we draw upon cultural-historical theory, to foreground infant- 
toddler educators’ roles in infant-toddler’s education and care. We extend current 
knowledge of educators’ love and care, and highlight the teaching role in supporting 
infant-toddlers development and learning through affective pedagogies. Familiarity 

Table 1.1 (continued)

Snapshot of pedagogical concepts Scholars

Play and affective relationships
Educators that aligned themselves with an emotional and playful 
stance are able to create joint play with toddlers. It’s important for 
educators to jointly coordinate their emotional stance when 
responding to toddlers. By taking an emotional and playful stance 
they are able to attune with children in play and show empathic 
concern, which creates shared understanding in joint play (Pursi & 
Lipponen, 2018)
Educators’ affective engagement in play is vital for building 
shared knowledge in play. Affective engagement and reciprocity is 
created by the educator and toddlers’ new knowledge and shared 
imaginary play can be developed (Li et al., 2016). Toddlers’ 
affective values in play need to be acknowledged when adults 
enter the imaginary play (Li, et al., 2021). Affective values involve 
toddlers encouraging and sustaining their own intentions and 
motives in play (Li, et al., 2021). Supportive and affective spaces 
provided for toddlers who socially reference them and for 
exploration of affective moments of toddlers’ play (Quinones, 
et al., 2017).
Educators building on a sense of group togetherness is 
important for infant-toddler learning. Playfulness supports 
children’s agency and the ability of educators to co-construct 
meaning together
Physical proximity encourages a stronger quality of interaction 
and higher level of engagement between infant-toddler and 
educators (Singer, et al., 2014).

Finland
(Pursi & Lipponen,) 2018
Australia
(Li, Quiñones& Ridgway, 
2016; Li, Ridgway & 
Quiñones, 2021; Quiñones, 
Li & Ridgway, 2017)
The Netherlands
(Singer, 2017; Singer, et al. 
2014)

Dialogues and language to support infant-toddler learning
Educators may use commanding language such as guiding 
children in everyday routines (e.g. hand-washing). However, this 
restricts infant’s experiences in their further learning of complex 
language. (Hu et al., 2019).
Educator’s responses to infant-toddlers and to the use of actions 
such as demonstrating and offering, is also noted (White, 2019). 
Infant-toddlers respond to educators who use a combination of 
verbal and non-verbal language (White, et al., 2015)
Dialogues play a significant role in supporting toddlers’ learning 
experiences (White & Redder, 2015).
Silence can be considered part of non-verbal communication when 
toddlers participate and engage together in joint activities.

Australia, New Zealand 
(Degotardi & Gill, 2019; 
Hu, et al., 2019; White, 
2019; White & Redder, 
2015; White et al., 2015)
Sweden
(Kultti, 2015)
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