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Foreword

It is a pleasure and a reward to write the Foreword to Mercieca & McDonald’s fresh
and powerful book on Sustaining Early Career Teacher Communities of Practice.
Much has been written about Communities of Practice (CoPs) and Collaborative
Professionalism over the years, but rarely do we see such a comprehensive treatment.
The fact that the book focuses on “early career teachers” gives it focus but enables the
authors to range far and wide while providing valuable insights to both the concept
of CoPs, and the professional lives of early career teachers.

Chapter 1 contains a comprehensive and novel way of establishing the framework
for the book, but also characterising the nature of CoPs. The framework—which
the authors call the Value Creation Framework (VCF)—is simple while providing
a roadmap for going deeply in the topics in subsequent chapters. The framework
has four sides: “Strategic Value” and “Enabling Value,” “Network Activities,” and
“Transformational Values.” The rest of the book pursues various kinds of social
networks in terms of how they generate minimal to maximal individual learning on
the one hand, to deep organisational change that they call Emancipatory Collabo-
rative Team Learning. The authors say that the VCF can be “used to envision what
activities or learning [that] members would like to see happen at each phase, and
what conditions will enable these aspirations to be achieved.”

Life cycles of CoPs are then framed and used to examine various specific learning
cycles and their impact through phases of development, action and impact such as:
initiation, creation, infancy, maturing/sustaining and recreating. The authors then
review the research on CoPs fleshing out the findings on evolving social learning
theory. In sum, Chapter One sets the stage for envisioning and evaluating CoPs.

Chapter 2 dives into the case of “early career teachers,” especially those working
in rural areas. Normally a neglected topic (which in effect means that such teachers
typically operate in isolation with little support and a sense of being left on their
own). Then the authors change this image by studying over a three year period two
groups of early career teachers in rural Victoria, Australia. The authors show how
supportive CoPs help teachers locate themselves with in a “vast landscape of practice”
countering what they describe as “the tyranny of distance.” We find in these cases of
support by mentors and interaction with other teachers in a community of learning,
that these early career teachers alter stereotypes of rural living, gain a stronger sense of
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self, greater knowledge and agency. We also find that these teachers, partly because
of leadership needs, and rapid early growth are more likely to take on leadership
positions late in their second year, or third year of teaching thereby accelerating their
growth, and career progression. We find in these two cases of deliberate support
for early career teachers in rural communities that CoPs provide the opportunity for
young teachers to thrive in a supportive environment.

Chapter 3 is devoted to leadership: How school principals support and sustain
CoPs as proactive leaders; how to actively foster and support leaders at other levels
of the school (sometimes called distributed leadership, or middle-level leadership);
and how leaders can forge unity of purpose with communities. It is here that we see the
vital role of school leaders, and teachers (especially as they operate in collaboration)
to gain a deep “contextual knowledge” of the community—something that I found to
be the hallmark of “nuanced leaders” (Fullan, 2019). As the authors note “honouring
people’s histories and contexts” is critical to establishing knowledge and trust, which
is essential for success.

Chapter 4 is a novelty and a surprise. It takes us into Twitter where we meet certain
leaders who have deliberately set up learning groups using Twitter as the communal
centre. Several examples are portrayed along with names of the leaders, and the focus
and activities they are engaged in. We meet several of the Twitter leaders—handles,
and pictures, as well is portrayals of what how they set up and run the communities of
learners. We learn how worldwide as well as regional groups get started and maintain
a commitment to learning. The crucial roles of facilitators and mentors are taken up
in relation to starting up, maintaining and assessing impact. Individual learners are
helped, as well as groups, and even how to set up debates.

In chap. 5 Mercieca & McDonald’s Belgian colleagues discuss collegial networks
of early career teachers, where they provide comprehensive treatment of infrastruc-
ture, and membership. Included here are examples of worldwide networks which
operate as focused but geographically large scale learning enterprises.

Chapter 6 is based on a case study in Northern Ireland. Here the authors’ colleague
examines the CoPs in action involving pre- and in-service teachers, and action
research where we see how networks can be organised for “individual learning” or
can delve deeply into “collaborative learning.” Case examples of reflective learning
are featured as well as examples from both pre-service and in-service. A valuable
typology is presented which focuses on three typed of CoPs: Emancipatory individual
learning, emancipatory mutual learning and emancipatory collaborative learning.
Participatory action research underpins all three of these modes of learning. The
authors use this framework to critique existing models of professional learning.

The final chapter includes a retrospective examination where the authors identify
five key findings from the book as a whole (I’1l leave this to the reader to discover).
Beyond the findings, Mercieca & McDonald’s main recommendation is that it can
make a big difference if a system of support—informal but focused—is set up,
especially for early career teachers. It affects who stays and develops in the profession
for decades to come, not to mention how these teachers affect others.
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Foreword vii

In short, Sustaining CoPs of Early Career Teachers contains a goldmine of ideas.
It takes a complex problem and zero’s on a small piece of it (Early Career) with
practical ideas that could make a world of difference.

Michael Fullan

Ontario Institute for Studies in Education,
University of Toronto - St. George Campus,
Toronto, Canada



Preface

Our Focus

Much has been written in recent decades about the need to support Early Career
Teachers (ECTs)—those in their first five years of teaching. Partly this has been
due to their alarming attrition rates globally (AITSL, 2016; Gallant & Riley, 2017;
Flemish Department of Education & Training, 2013; Ford, Olsen, Khojasteh, Ware &
Urick, 2019) but also to the precarious scenarios many graduate teachers find them-
selves in both in terms of gaining and maintaining regular employment and dealing
for the first time with the increasingly high demands of the classroom. Bamberry
(2011) highlights the current casualisation of the workforce where ECTs can feel,
“as disposable as the next tissue that comes out of the box” (p. 58) when schools
come to determining their annual staffing. From a psychological perspective, Ford
et al. (2019) drawing on their large study of 1500 teachers from 73 schools in a large,
high-poverty, urban US Midwestern school district, refer to the feelings of marginal-
isation and exclusion that many of the teachers feel and their risk of burnout, when
they lack sufficient support from their principal and staff. In addition, Nicholas and
Wells (2016) point to the limited professional development that casual teachers are
able to access and the consequent problems that arise from this in terms of accredita-
tion and other steps in their career progression. Others such as Veenman (1984) and
Dicke, Elling, Schmeek and Leutner (2015) speak more generally of the praxis or
reality shock that beginning teachers experience even if they have an ongoing posi-
tion when the reality of dealing with day to day lesson preparation, class manage-
ment and the multitude of other expectations that they have to deal with sets in.
These issues and the support that can potentially alleviate them will be addressed
in Chap. 2 based on research with rural ECTs in Australia and in Chap. 5 involving
ECTs in Belgium, while Chap. 6 explores the importance of coaching and mentoring
partnerships within such collaborative settings in Northern Ireland. Further, Chap. 3
considers the views of the leadership of the school in Chap. 2 in terms of how they
have sustained the Communities of Practice that their ECTs were involved in at a
rural Australian secondary school. From a different perspective, Chap. 4 considers
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support for ECTs in social media networks such as Twitter. This is a form of profes-
sional learning that all teachers can access no matter what their status—having, as
one Twitter Chat Leader states, “professional learning is in the palm of your hand!”

As our title suggests, the importance of supporting and sustaining ECTs through
collaborative gatherings of teachers through Communities of Practice or social
networks and a supportive school environment is the central theme of this book.
In the first chapter, the authors articulate the theoretical foundations of Communi-
ties of Practice and the most recent developments in theory. Examples from higher
education are used to illustrate the practical application of Communities of Practice.
The following chapters take this core theory and view it from a variety of different
perspectives as outlined above.

What are Communities of Practice? They are essentially groups of people who
come together to share their practice and learn with and from each other. This is
an age-old phenomenon, although the term itself is fairly recent (Wenger-Trayner &
Wenger-Trayner, 2015). Etienne and Beverly Wenger-Trayner describe Communities
of Practice as “groups of people who share a concern or a passion about something
they do and learn how to do it better as they interact regularly (p. 1).” An under-
standing of Communities of Practice continues to evolve, and includes the three
defining characteristics of the domain, the community, and the practice. A common
interest, shared concern or desire to begin a joint enterprise draws people together. As
they continue to meet, their knowledge deepens and they become more skilled as they
participate in learning loops, where shared practice is taken back to the workplace,
implemented and then returned to the community for more feedback. The learning
loop begins again, thus building community and sharing and developing knowledge
within the Community of Practice. Although many schools are beginning to explore
this form of collaborative endeavour under a variety of names, such as Personal
Learning Teams (PLTs), or Personal Learning Networks (PLNs), or Collegial or
Faculty Learning Communities (FLCs), growing and sustaining these communities’
efforts can be difficult.

Research into practical experiences and strategies to sustain these groups is the
focus of this book. The theoretical underpinnings for the concept of Communities
of Practice as developed by the Wenger and the Wenger—Trayner partnership and
their colleagues, including the more recent understanding of Landscapes of Practice,
Social Learning spaces, online networks and how they support and sustain teachers,
in particular Early Career teachers, are articulated in this book. A Value Creation
Framework (Wenger-Trayner et al., 2019) for visioning and evaluating the value of
CoPs for members and wider stakeholder informed the research in this book and is
presented in Chap. 1. Research into the roles of leading Communities of Practice—as
a principal or middle-level leader—are shared in Chap. 3, while the importance of
the whole school environment in supporting ECTs is explored in Chap. 5.

Social Learning Spaces (SLSs) or social networks are the focus of the forth-
coming book by Wenger-Trayner and Wenger-Trayner (2020), Learning to Make a
Difference: Volume I Value creation in social learning spaces. As described in this
book, SLSs and social networks include some of the features of a Community of
Practice, but without the expectations of continuity and ongoing commitment. The
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SLS features articulated are that they have a focus on people and their participation
and that members drive the agenda. Learning is rooted in mutual engagement which
pushes the participants’ edge of learning, while meaning and identity remain central
in terms of “caring to make a difference” rather than striving for competence in a
social practice (Wenger-Trayner & Wenger-Trayner, 2020). Social learning spaces
are not confined to shared geographical spaces, as they include globally distributed
networks and online CoPs, such as those presented in Chap. 4 and the networks
described in Chaps. 5 and 6. The ubiquity of technology has meant that many forms
of social media networks have flourished including Twitter and Facebook. Recent
research shows that teachers in the complex and demanding world in which they
operate are increasingly turning to social media to fulfil their professional learning
needs (Kelly & Antonio, 2016, Lantz-Andersson, 2018; Rosell-Aguilar, 2018). As
Chap. 4 will show, these networks are readily available at no cost for participants
and are tailored to the needs of the teachers who access them.

As practitioners in education over many years, we are well aware of the good
intentions that schools and higher education institutions might have in setting up
Communities of Practice for their staff. But we are also aware of how some of
these groups end up failing over time or operating in less than ideal ways, due
to a range of factors. Our concern was to distil the key factors that are needed to
both set up and sustain Communities of Practice within a culture of growth (Fullan,
2019), with a particular focus on supporting ECTs. As will become apparent as you
read through our book, we see the way forward primarily in terms of implementing
and sustaining Communities of Practice, fostered by inspired leadership models of
distributed leadership including with middle-level leaders (Gronn, 2010; Jones, &
Harvey, 2017).

Ultimately we believe our research points towards the importance of developing
a shared understanding and mutual commitment with Initial Educational Teaching
Institutions (ITEs) about the way they prepare their pre-service teachers for the
professional world they will enter and the strategies they need to thrive in this envi-
ronment. This includes the distinct possibility that they will have a casual rather
than ongoing position on graduation or have to move to rural or remote location,
and the value they might gain in regard to their professional learning in terms of
accessing social media, in particular, Twitter chats. Pre-service teachers need scaf-
folded experiences during their courses where they can experience what Twitter
chats are available and what they have to offer as a professional learning resource
(Spencer, Greenhalgh, K., Willet et al., 2020). Chapter 6 highlights the importance
of reflectivity as well as the demand on learning leaders and educators to work
more collaboratively. As part of a teacher’s professional journey, ITEs need to also
embed reflective inquiry into their programmes, where there is an inclusive perspec-
tive of norms and worlds, during preparational studies for teaching. Chapter 6 also
advocates for in-service professional development, as a career long journey. This
inevitably calls for a teacher-education approach, whereby the merging of informal
and formal professional learning may in fact be even more realised utilising new
models and methods of inquiry.
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Further, as both Chaps. 5 and 6 point out, pre-service teachers and early career
teachers need to learn to be proactive in seeking help, whether that be from other
teachers within their school or beyond. These teachers need support and mentoring in
order to build social capital through networking or put differently, by actively forming
relationships with others (Beijaard, Meijer, & Verloop, 2004; Tonna, Bjerkholt, &
Holland, 2017, Fox & Wilson, 2015).

Book Development Process

Chapters were sent to researchers and practitioners recognised as leaders in the
chapter focus field for peer review. Authors of selected chapters were invited to act
on the reviewer’s comments and resubmit their chapters to the book authors. Chapters
were checked and final revisions applied based on Springer Publishing Guidelines.

Disclaimers

No product or service mentioned in this book is endorsed, nor are any claims made
about the capabilities of such products or services. All trademarks are copyrighted
to their respective owners.

Bernadette Mary Mercieca and Jacquie McDonald

Acknowledgements

The authors who contributed to this book acknowledge the contribution of the
inspiring educators and school leaders who were the research participants; school
staff for facilitating interviews; the online Twitter leaders—who are featured
in Chap. 4—and the University of Southern Queensland professional staff who
supported the research process including Ethics and Library staff.

The reviewers also played an essential role, and we know the authors were very
appreciative of the valuable comments provided by the reviewers. We sincerely thank
the reviewers for taking the time to read and comment on the original submissions.
These contributions were an essential ingredient necessary to improving the content
and presentation of the chapters.

Thank you also to Michael Fullan for providing the thought provoking Foreword
for the book. His leadership and contribution to Communities of Practice and Social
Learning is widely acclaimed.

Thank you to the staff at Springer SBM Singapore and Australia who provided
the necessary process, templates, reminders and project management of the entire
process from our first proposal to this final publication. In particular we wish to


https://doi.org/10.1007/978-981-33-6354-0_5
https://doi.org/10.1007/978-981-33-6354-0_6
https://doi.org/10.1007/978-981-33-6354-0_4

Preface xiii

express our thanks to Lay Peng Ang, Editorial Assistant and Nick Melchior, Senior
Editor Education, Australia & New Zealand.

Finally, we dedicate this book to our families and to Jacquie’s CoP mentors,
Etienne and Bev Wenger-Trayner and Milt Cox, CoP fellow travellers and all social
learning leaders.

Melbourne, Australia Bernadette Mary Mercieca
Toowoomba, Australia Jacquie McDonald
References

AITSL, (2016). Spotlight: What do we know about early career teacher attrition rates in Australia?
Retrieved from http://www.aitsl.edu.au/search?q=spotlight.

Bamberry, L. (2011). ‘As Disposable as the Next Tissue Out of the Box ...”: Casual teaching and
job quality in New South Wales public school education. Journal of Industrial Relations, 53(1),
49-64. https://doi.org/10.1177/0022185610390296.

Beijaard, D., Meijer, P. C., & Verloop, N. (2004). Reconsidering research on teachers’ professional
identity. Teaching and Teacher Education, 20(2), 107-128.

Dicke, T., Elling, J., Schmeck, A., & Leutner, D. (2015). Reducing reality shock: The effects of
classroom management skills training on beginning teachers. Teaching and Teacher Education,
48, 1-12. https://doi.org/10.1016/j.tate.2015.01.013.

Flemish Department of Education and Training. (2013). Arbeidsmarktrapport prognose 2011-2015.
Basisonderwijs en Secundair Onderwijs. Brussels: Author.

Ford Timothy, G., Olsen, J., Khojasteh, J., Ware, J., & Urick, A. (2019). The effects of leader support
for teacher psychological needs on teacher burnout, commitment, and intent to leave. Journal
of Educational Administration, 57(6), 615-634. https://doi.org/10.1108/JEA-09-2018-0185.

Fox, A., Wilson, E., & Deaney, R. (2011). Beginning teachers’ workplace experiences: Perceptions
of and use of support. Vocations and Learning, 4(1), 1-24. https://doi.org/10.1007/s12186-010-
9046-1.

Fullan, M. (2019). Nuance: Why some leaders succeed and others fail (1st ed.). Thousand Oaks,
CA: Corwin.

Gallant, A., & Riley, P. (2017). Early career teacher attrition in Australia: Inconvenient truths about
new public management. Teachers and Teaching: Theory and Practice, 23(8), 896-913.

Gronn, P. (2010). Leadership: Its genealogy, configuration and trajectory. Journal of Educational
Administration and History, 42(4), 405-435. https://doi.org/10.1080/00220620.2010.492959.

Jones, S., & Harvey, M. (2017). Revealing the nexus between distributed leadership and communities
of practice. In J. McDonald & A. Cater-Steel (Eds.), Communities of practice: Facilitating social
learning in higher education. Singapore: Springer.

Kelly, N., & Antonio, A. (2016). Teacher peer support in social network sites. Teaching and Teacher
Education, 56, 138-149. https://doi.org/10.1016/j.tate.2016.02.007.

Lantz-Andersson, A., Lundin, M., & Selwyn, N. (2018). Twenty years of online teacher communi-
ties: A systematic review of formally-organized and informally-developed professional learning
groups. Teaching and Teacher Education, 75, 302-315. https://doi.org/10.1016/j.tate.2018.
07.008.

McDonald, J., Burch, T., Nagy, J., Star, C., Cox, M., D., & Margetts, F. (2012). Identifying, building
and sustaining leadership capacity for communities of practice in Higher Education. Final
Report Office for Learning and Teaching. Australia.

Rosell-Aguilar, F. (2018). Twitter: A professional development and community of practice tool
for teachers. Journal of Interactive Media in Education, 1(6), 1-12. https://doi.org/10.5334/jim
e.452.


http://www.aitsl.edu.au/search?q=spotlight
https://doi.org/10.1177/0022185610390296
https://doi.org/10.1016/j.tate.2015.01.013
https://doi.org/10.1108/JEA-09-2018-0185
https://doi.org/10.1007/s12186-010-9046-1
https://doi.org/10.1080/00220620.2010.492959
https://doi.org/10.1016/j.tate.2016.02.007
https://doi.org/10.1016/j.tate.2018.07.008
https://doi.org/10.5334/jime.452

Xiv Preface

Spencer, P., Greenhalgh, J., K., R., Willet, B., Koehler, J., & Akcaoglu, M. (2020). Identi-
fying multiple learning spaces within a single teacher-focused Twitter hashtag. Computers &
Education, 148 (103809). https://doi.org/10.1016/j.compedu.2020.103809.

Tonna Michelle, A., Bjerkholt, E., & Holland, E. (2017). Teacher mentoring and the reflective
practitioner approach. International Journal of Mentoring and Coaching in Education, 6(3),
210-227. https://doi.org/10.1108/IJMCE-04-2017-0032.

Veenman, S. (1984). Perceived problems of beginning teachers. Review of Educational Research,
54(2), 143-178. https://doi.org/10.2307/1170301.

Wenger-Trayner, B., Wenger-Trayner, E., Cameron, J., Eryigit-Madzwamuse, S., & Hart, A. (2019).
Boundaries and boundary objects: An evaluation framework for mixed methods research.
Journal of Mixed Methods Research, 13(3), 321-338.

Wenger-Trayner, E., Fenton-O’Creevy, M., Hutchinson, S., Kubiak, C., & Wenger-Trayner, B.
(2014). Learning in landscapes of practice: Boundaries, identity, and knowledgeability in
practice-based learning. Abingdon, UK: Taylor & Francis.

Wenger-Trayner, E., & Wenger-Trayner, B. (2015). Communities of practice: A brief introduction.
http://wenger-trayner.com/introduction-to-communities-of-practice/. Accessed 10 February
2020.

Wenger-Trayner, E., & Wenger-Trayner, B. (2020). Learning to make a difference (Vol. 1: Value
creation in social learning spaces). Cambridge, UK: Cambridge University Press.


https://doi.org/10.1016/j.compedu.2020.103809
https://doi.org/10.1108/IJMCE-04-2017-0032
https://doi.org/10.2307/1170301
http://wenger-trayner.com/introduction-to-communities-of-practice/

Contents

1 What Is a Community of Practice? ...............................
Jacquelin McDonald and Bernadette Mary Mercieca
Introduction ........ ... ..
Theoretical Underpinnings of Communities of Practice ...............
Evolution of the Concept of Communities of Practice .................
Phase 1—Apprenticeship Model ..................... ... .......
Phase 2—Communities of Practice as Learning Partnerships ........
Phase 3—Communities of Practice Operating Across
Landscapes of Practice ............ ...,
What Are Communities of Practice? ............... . ... .. ...
Types of Communities of Practice ...................... ... ... ...
Learning LOOpS ... .uuuut
Value Creation Framework .......... ... ... ... ..,
Life Cycles of Communities of Practice ............................
Sustaining Communities of Practice ................................
Evolving Social Learning Theory ............ ... ...
Social Learning Spaces . .............uiiiiiiii
Conclusion . ....... ..o
Key Takeaways . .......iiii e
References .........iiiiii

2 The Value of Communities of Practice for Early Career Teachers ...
Jacquelin McDonald and Bernadette Mary Mercieca
Introduction ... ... ...
The Value Communities of Practice for Early Career Teachers .........
The Tyranny of Distance: Locating Self Within a Vast Landscape
Of PractiCe .. ... ... oo
Early Career Teacher Identity in a Rural or Remote Context ...........
Early Career Teacher Leadership Opportunities in Rural or Remote
CONEXES .« ottt ettt ettt ettt ettt e e e
The Research Context . ........ouutiuinn i
Methodology . ...



Xvi

Contents

Research Findings ...........o i
Three Years on—The Early Career Journey Within Communities
OFf PractiCe ... ... ....uuu e e
Thriving in a Supportive Environment ...........................
Learning New Skills and Strategies ..................oooiiii....
Teacher AGENCY . ...ttt e
Scaffolding Leadership ......... ... o ...
Conclusion and Implications ............. ... ... ..
Key Takeaways . .......ooiiiuii
References ............o oo

Leading and Sustaining Communities of Practice ..................
Bernadette Mary Mercieca and Jacquelin McDonald
Introduction ......... ..o
The Role of the Principal in Sustaining Communities of Practice .......
Holding the Reins ............. e
Ensuring All Voices Are Heard .................................
Ethical Leadership .......... ...,
The Leaderas Learner ........... ..ot neiiinnnean.
Honouring People’s Histories and Contexts .......................
Distributed Leadership ............ ..o,
A Champion Role in Sponsoring Communities of Practice ..........
The Role of Middle-Level Leaders in Sustaining Communities
Of Practice .. ... ...t
The Research Context ..........ouiiunnn i
Methodology . . ...
FINdINGS ..o
Holdingthe Reins ......... ... i
Distributed Leadership ......... ... ..o,
Sustaining Communities of Practice ............ ... ...,
Conclusion and Future Research ......... ... ... ...,
Key Takeaways .. .......ooiiiiiiii
References ........... oo

Sustaining Online Teacher Networks .............................
Bernadette Mary Mercieca
Introduction .. ... ... ...
Social Learning Communities . ...............ouueueuiunieunnnnnnn.
Sustaining Online Communities of Practice .........................
Methodology . ...t
Findings . ...
Ten “Super Passionate” Educators ...............................
Helping and Mentoring Start-Ups ...............ooiiiiiiiiaan...
Keeping the Flame Lit ........ .. ... .o ...
Operational Requirements ...............c.oiuiiiiiiineeeennnnneenn.
Planning forthe Chat ........ ... ... .. ... ... .,



Contents xvii

Advertisingthe Chat ........ ... . i 80
Savingthe Chat ........ ... .. . 80
Personal Requirements—Building Rapport .......................... 80
Taking a Genuine Interest in Participants ......................... 81
Building Community Within the Chat: Around the Campfire
or Watering Hole ........ ... . i 81
Twitter, the Great Leveller ............... ... . . ... 84
Professional Learning in the Palm of Your Hand .................. 84
A Very Social Community . ..............c.ooiiiiiiinnnnnnnnnnann. 85
Sustaining the Chat Facilitators ............ ... ... oo, 85
CONCIUSIONS .+« vttt ettt 86
Key Takeaways ...ttt e 88
References .........oiiiii 88
Online Twitter Chat Leader: Brett Salakas #AussieED ................ 90
Online Twitter Chat Leader: Rachael Lehr #PrimarySTEMChat ........ 92
Online Twitter Chat Leader: Craig Kemp #Whatisschool .............. 93
Online Twitter Chat Leader: Dina Pham #includeEdau ................ 94
Online Twitter Chat Leaders Steven Kolber #edureading .............. 95
Online Twitter Chat Leader: Angie Taylor #pstchat ................... 97
5 The Collegial Networks of Early Career Teachers in Primary
Education ........... .. . . . . 99
Laura Thomas, Melissa Tuytens, Geert Devos, and Ruben Vanderlinde
The research project ................iiiiiiiii 99
Problem statement and central concept .......................... 99
Teacher characteristics as important precursors of retention ......... 100
Collegial Support ... .........uu 100
The Social Network Perspective ............ ... iiiiiio.. 101
Research Context ..............uuii e 103
Research Objectives ...t i 105
Social Network Methodology . .............c.iiiiiiiiiiiiinn. 106
The Social Network Perspective ............ ..., 106
Network Research Approaches .................... . coiiiiii.. 107
Network Research Methods ........... ... ... 107
One Measurement Moment or Follow-up Design .................. 108
Data COlECtiON . .. ...t e e e e e e e 108
Main FIndings ... .......uuunn 111
Network Size, Frequency of Support and Perceived Usefulness
RO L 111
Network Structure and Network Content (RO2) ................... 113
Network Change (RO3) ... ... i 116
General DiSCUSSION . ... oottt 117
Induction Support as a School-Wide Responsibility ................ 117
ECTs’ Access to Professional Support ........................... 118

The Power of School Leaders’ Transformational Abilities .......... 119



XViii Contents

Links with Communities of Practice ............................. 120
Recommendations for Policy and Practice .......................... 121
Policy-Related Implications . ................cooiiiiiiiiinnan... 121
Implications Directed Towards the Actors in the School ............ 122
Implications Directed Towards Pedagogical Advisory Services
and Providers of Teacher Education Programmes .................. 123
ConClUSION . ...ttt 124
Key Takeaways . ...........oiiiiii e 125
References .. ...........uuun 126
6 Professional Learning in Networked Communities: Models
and Methods—A Northern Ireland Reflection ..................... 133
Celia O’Hagan
Introduction-Defining Professional Learning ........................ 134
Reflective Inquiry as Part of the Professional Learning Model .......... 135
Methodology .. ... 140
Community-Based Teacher Education .............................. 143
Review of Findings from Scoping Study Phase 1—Desk Research ...... 146
Review of Findings from Scoping Study Phase 2—Participatory
Action Research for Professional Learning .......................... 147
Critique of Existing and Emerging Models of Professional Learning .... 149
The Individual Professional Learning (IPL) Model—Level 1 ........ 153
The Mutual Professional Learning (MPL) Model .................. 153
The L-PAR Embedded Model (Leadership-Participatory Action
Research) ... ... 154
CONCIUSION ..ottt ettt 155
Key Takeaways . ...ttt 156
References ........... i 156
7 Conclusion .......... ... 161
Bernadette Mary Mercieca and Jacquelin McDonald
Introduction .......... .. 161
FIndings . ....oo i 163
The Transformative Role of the Leader .......................... 163

The Significant Role of Middle-Level Leaders Within

a Distributed Leadership Model in Supporting and Encouraging
Communities of Practice ........... ..., 165
The Importance of a Whole School Community to Support

the Professional Learning and Social Well-Being of Early

Career Teachers ............. ... i, 165
The Ways in Which Early Career Teachers Can Be Supported

Through Communities of Practice to Advance Their Professional

[0 166
The Ways in Which ECTs Can Support Themselves to Advance

Their Professional Life and Remain in the Profession .............. 168



Contents Xix

The Value of Online Networks to Support a Wide Network

of Teachers and How Twitter Chat Leaders Sustain Them ........... 168
Recommendations, Further Opportunities and Challenges ............. 170
References . ...........uuuuun 171



Authors and Contributors

Geert Devos is a Professor in educational administration at the Department of
Educational Studies, Ghent University, Belgium. He leads the research centre Bellon
that studies educational policy and leadership in schools.

Jacquie McDonald is an Honorary Associate Professor at the University of
Southern Queensland (USQ) Australia and a higher education Community of Prac-
tice consultant. Since 2006 she has facilitated, researched, published and coached
the implementation of higher education Communities of Practice, both nationally
and internationally. She previously worked for over 26 years as a Learning and
Teaching Designer at USQ designing online and distance learning courses and
programs. Since 2006 she led the successful implementation of Communities of
Practice (CoP) at USQ, which was recognised by a 2009 Australian Universities
Quality Agency commendation and 2009 Australian Learning and Teaching Council
(ALTC) Citation. She led a number of institutional and national fellowships and
grants to research and provide resources for leadership of Communities of Practice.
She is a member of the Australian Learning and Teaching Fellows (ALTF) Alumni
and has been invited by national and international universities to facilitate Commu-
nity of Practice workshops and contribute to CoP initiatives. Jacquie co-facilitates
the “Social Learning Leaders” online CoP and the USQ Research Supervisor CoP.
Publications include Springer (2017) co-edited books, Communities of Practice:
Facilitating Social Learning in Higher Education and Implementing Communities
of Practice in Higher Education: Dreamers and Schemers.

Bernadette Mary Mercieca (ORCID: 0000-0002-4357-806X) graduated with her
Doctor of Philosophy in September 2018 from the University of Southern Queens-
land. The title of her thesis was “Companions on the Journey: An exploration of
the value of Communities of Practice for the professional learning of early career
secondary teachers in Australia.” Bernadette currently works as a sessional educator
at Australian Catholic University, Melbourne teaching Mathematics and Religious
Education to pre-service teachers. Prior to and concurrent with this work, Bernadette
had a long career as a secondary school teacher, most recently at a Catholic boys’
school where she was a subject and e-learning co-ordinator. With this background,

XXi



