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This book is dedicated to

The children (0 to 18 years) around the world, that they may 
each benefit from the human rights assured by the UN (1989) 
Convention on the Rights of the Child

School psychologists, that they may use their power, 
individually and collectively, to advance the rights of each 
child through research, policy, training, practice, advocacy, 
and leadership roles

Educators, mental health and physical health professionals, 
parents/guardians, and community members, that they take 
responsibility for promoting and protecting the rights of each 
child

Policy makers at local, national, and international levels, that 
they may use their power to ensure that each child is assured 
the rights afforded by the UN Convention on the Rights of the 
Child

The youth around the globe, who are changing the world for 
the better in the face of adult domination and indifference
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Foreword

�School Psychology in the Trenches of Child Rights

To paraphrase physicist and philosopher Thomas Kuhn, meaningful scientific 
change occurs through successive transition from one paradigm to another 
via revolution. This assertion also applies seamlessly to the field of human 
rights which gradually came to include The Second Sex1 via the suffragette 
movement, women’s liberation, and feminism. In our times, I would suggest 
that a new paradigm shift is under way, a human rights revolution that was at 
first mostly muted and has suddenly grown into a global clamor spearheaded 
by children campaigning for their own rights. The rest of humanity, that is, all 
adults, is at a crossroads figuring out whether to join in or to pursue business 
as usual.

Who would have predicted this evolution when, almost a century ago, a 
young, stubborn, and visionary Englishwoman, the now famous Eglantyne 
Jebb, and her dream team of Swiss notables successfully lobbied the League 
of Nations to promulgate the 1924 Geneva Declaration of the Rights of the 
Child? Europe and much of the world had just emerged from the horrendous 
Great War and its 40 million casualties, including between 15 and 19 million 
military and civilian deaths and millions of orphaned children. This tragedy 
and the gut-wrenching humanitarian situation of the children, especially 
those in the countries that had been defeated militarily, shocked humanity’s 
conscience, and human rights took a huge leap forward.

Yet, it took another gigantic conflict, World War II, to generate a Universal 
Declaration of Human Rights (1948) to serve as a moral and political beacon 
for humanity and to set the stage for the next phase of human rights, culmi-
nating in 1989 with the adoption of the UN Convention on the Rights of the 
Child (CRC) and establishing a distinct segment of human rights dedicated to 
children. And during the ensuing peaceful decades, the interdisciplinary field 
of children’s rights, with school psychology as a core component, grew, pro-
moted by talented scholars and practitioners. Indeed, many of whom are con-
tributors to the very International Handbook on Child Rights and School 
Psychology you are holding in your hands!

Hart and Prasse (1991) wrote that the “The primary purpose of the profes-
sion of school psychology is to improve the development and quality of life 

1 de Beauvoir, S. (1949). Le Deuxième Sexe [The Second Sex]. Paris, France: Gallimard.
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of children. This purpose is given more specific direction by concepts of what 
is right for children and by the rights of children” (p. 344).2 In my view, some 
of these main concepts are discrimination, protection, participation, social 
transformation, and professional engagement.

We must all address discrimination both within and without educational 
facilities. Estimates are that about 250 million children worldwide do not go 
to school. And even in countries with significant means, access to and the 
pursuit of quality education vary in relation to criteria that have nothing to do 
with a child’s capacity to learn but are strongly affected by sex, citizenship, 
being on the move and in situations of migration, being disabled, ethnic ori-
gin, cultural heritage, language, religion, and deprivation of liberty.

With regard to protection, in most countries, children spend more time in 
educational settings than anywhere else outside of their homes, and, clearly, 
children’s human rights should not end at the entrance of their school. Adults 
who oversee and work in educational settings, and by definition school psy-
chologists, have a duty to provide safe environments that support and pro-
mote children’s dignity. To learn, schools should be safe havens and generate 
a positive climate respectful of the rights of each and all. A child learns best 
in an environment which applies the rules of convivienza, justice, and social 
cohesion.

Participation and social transformation go together. One of the most revo-
lutionary principles of the CRC, enshrined in Article 12, is that the child has 
the right to express his/her views freely in all matters affecting the child. The 
right of the child to fully participate implies important changes as to how 
adults conduct their lives. Not only should adults no longer ever automati-
cally assume that they can decide for children, they must also build a differ-
ent rapport with children, make sustained efforts to inform children on 
matters that concern them, and authentically solicit their views. Profound 
social transformation is taking place in many communities that promote par-
ticipation and empower children, and, to paraphrase Rousseau, a new social 
contract, enriching for all members of society, big and small, is steadily 
taking shape.

Another process, even more radical, is creating a global media buzz and 
drawing thoughtful attention. It is rooted in the fact that children of the world 
are beginning to take quite literally the text of Article 6 of the CRC: “States 
Parties shall ensure to the maximum extent possible the survival and develop-
ment of the child.” And it may not be that children’s call for climate justice 
and their own survival will remain a polite request for the current adults to 
hand over a habitable planet. In an editorial in the French newspaper 
Libération, Pierre Ducrozet (February 14, 2019) aptly captured the essence of 
this major social development: “The big caesura is starting to take place; 
everywhere, children and adolescents are rising, mainly girls and young 
women, in movements that often refuse to carry leaders; on the other side, the 
last lights of the old world, evermore crumbling and hideous, from Trump to 
Bolsonaro, cling to the trappings of carbon democracy and a soil that is 

2 Hart, S. N., & Prasse, D. (Eds.) (1991). Theme issue: Children’s rights and education. 
School Psychology Review, 20(3), 344.
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hidden under their feet. The wave that comes against the one that rears up and 
resists. Even if it will be slow, the fight will eventually end up leaning in the 
direction of what is in motion.”3

Children are a force to be reckoned with, and, much like universities in the 
late 1960s were cradles of social disruption and progress, schools are where 
much of the action may be taking place. They are already at the epicenter of 
Fridays for Future, the worldwide movement ignited by then 15-year-old 
Greta Thunberg who is on school strike every Friday to call for action on the 
climate emergency. Her stinging message to adults was “You are not mature 
enough to tell it like it is. Even that burden you leave to us children” 
(Thunberg, 2018).4

Whether one agrees or not with the significance of the trends that I have 
outlined, it is undeniable that, for the foreseeable future, school psychology, 
both as a field of research and practice, finds itself in a very privileged posi-
tion – in the trenches of child rights!

Philip D. Jaffé
Faculty of Psychology and Educational Sciences 
University of Geneva
Geneva, Switzerland

United Nations Committee on the Rights of the Child
Geneva, Switzerland

« La grande césure commence à s’opérer; partout, des enfants et des adoles-
cents se lèvent, principalement des filles et des jeunes femmes, dans des mou-
vements qui refusent souvent de porter des leaders; de l’autre, les derniers 
feux du vieux monde, toujours plus croulant et hideux, de Trump à Bolsonaro, 
s’accrochent aux oripeaux de démocratie carbone et à un sol qui se dérobe 
sous leurs pieds. La vague qui vient contre celle qui se cabre et retient. 
Même si ce sera lent, le combat finira nécessairement par pencher dans le 
sens de ce qui est en mouvement » (Ducrozet, 2019)

Ducrozet, P. (2019, February 14). Nous, enfants du XXIe siècle, allons prendre 
les commandes, Libération. Accessed on 17/8/2019: https://www.liberation.
fr/debats/2019/02/14/nous-enfants-du-xxie-siecle-allons-prendre-les- 
commandes_1709420

3 Accessed on August 17, 2019: https://www.liberation.fr/debats/2019/02/14/
nous-enfants-du-xxie-siecle-allons-prendre-les-commandes_1709420
4 Thunberg, G. (2018, December 12). COP24, Cracow, Poland.
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Bonnie  Kaul  Nastasi, Ph.D.  (Kent State University, 1986, School 
Psychology and Early Childhood Education), is a Professor in the Department 
of Psychology, School of Science and Engineering, Tulane University. She 
co-directs a trauma specialization in the School Psychology Ph.D. Program at 
Tulane. Her research focuses on the use of mixed methods designs to develop 
and evaluate culturally appropriate assessment and intervention approaches 
for promoting mental health and reducing health risks such as sexually trans-
mitted infections (STIs) and HIV, both within the United States and interna-
tionally. She has worked in Sri Lanka since 1995 on the development of 
school-based programs to promote psychological well-being and directed a 
multicountry study of psychological well-being of children and adolescents 
with research partners in 12 countries from 2008 to 2013. She was one of the 
principal investigators of an interdisciplinary public health research program 
to prevent STIs among married men and women living in the slums of 
Mumbai, India, from 2002 to 2013. She is active in promotion of child rights 
and social justice within the profession of school psychology and has directed 
the development of a curriculum for training school psychologists interna-
tionally on child rights, a joint effort of the International School Psychology 
Association (ISPA), International Institute for Child Rights and Development 
(IICRD), School Psychology Division (16) of the American Psychological 
Association (APA), Tulane University’s School Psychology Program, and 
Cleveland State University’s School Psychology Program. She is Past 
President of Division 16 and ISPA and Past Co-chair of APA’s Committee for 
International Relations in Psychology (CIRP). Currently, she is APA Council 
Representative for Division 16 and is a Fellow of APA Divisions 16 (school) 
and 52 (international). She received the 2019 Senior Scientist Award from 
APA’s Division 16.

Stuart N. Hart, Ph.D.  is Principal of Strategic Initiatives at the International 
Institute for Child Rights and Development (IICRD), BC, Canada; Professor 
Emeritus, School of Education, Indiana University-Purdue University, 
Indianapolis; licensed health provider psychologist; and American 
Psychological Association Fellow. He has worked in higher education, public 
and private schools, a children’s hospital, a correctional institution, govern-
ment, and private practice. He has been President of the International School 
Psychology Association, National Association of School Psychologists 
(USA), National Committee on the Rights of the Child (USA), and Indiana 
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Psychological Association. He co-directs Child Rights Education for 
Professionals of the IICRD.  He was a Member of the NGO Advisory 
Committee for the UN Secretary-General’s Study on Violence Against 
Children; co-chaired the drafting committee for the UN’s General Comment 
13, “The Right of the Child to Freedom from all forms of Violence”; and was 
co-chair of the Secretariat of the Global Network of Research and Development 
Institutions serving the UN Committee on the Rights of the Child in advanc-
ing accountability to the UN Convention on the Rights of the Child. He co-
directed the NCCAN/HHS project to develop operational definitions of 
emotional abuse, first international conference on the topic (1983), and 23 
nation research to determine children’s/child caretakers’ perspectives on 
existing and desired status of children’s rights (1989–2001). He was Editor 
and a Contributor to the UNESCO publication: Eliminating Corporal 
Punishment: The Way Forward to Constructive Child Discipline. He has con-
ducted research and presented, educated, and published extensively on psy-
chological maltreatment of children and on children’s rights.

Shereen C. Naser, Ph.D.  is an Assistant Professor of School Psychology at 
Cleveland State University. She received her Ph.D. in School Psychology 
from Tulane University. Her research and teaching revolve around under-
standing how school structures, including school responses to student behav-
ior, impact student school engagement and student outcomes. Her work 
specifically asks these questions as they relate to historically marginalized 
youth in US schools including Arab youth and forcibly displaced youth.
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Emiliya Adelson, Ph.D.,  is currently working on her postdoctoral residency 
in school psychology following the completion of her Ph.D. in School 
Psychology at Tulane University in 2018. Her research interests include chil-
dren’s rights within the school setting and understanding differences in how 
children, teachers, and parents define children’s psychological well-being.

Sarit  Alkalay, Ph.D.,  is a licensed educational psychology expert and 
instructor. She formerly managed two public Educational Psychology 
Services in the northern region of Israel and was the Deputy Regional Chief 
Psychologist, Israel northern region, Israel Ministry of Education. She is cur-
rently a lecturer at the M.A. Program for Educational Psychology, Department 
of Psychology, Jezreel Valley Academic College, Israel, and at the interna-
tional M.A. Program in Child Development, University of Haifa, Israel. One 
of her main research interests is the assimilation of technology in the profes-
sion of educational psychology.

Cathy  Atkinson, Ph.D.,  is Curriculum Director of the Doctorate in 
Educational and Child Psychology Program at the University of Manchester, 
UK, and a Practitioner Educational Psychologist. She has a long-standing 
interest in promoting children’s emotional health and well-being and has 
been directly involved in play development work within her educational psy-
chology practice. She is committed to exploring how school and educational 
psychologists can promote children’s right to play at both individual and 
systemic levels. She is currently coordinating doctoral research projects into 
how children experience their right to play before and after transition to high 
school and the impact of school playground activity on mental health and 
well-being. Her recent publications include “Children’s Access to Their Right 
to Play: Findings from Two Exploratory Studies” (Atkinson, Bond, Goodhall 
& Woods, 2017) and “How Do Children Distinguish Between ‘Play’ And 
‘Work’?” (Goodhall & Atkinson, 2017).

Michael Brachfeld, Ph.D.,  is currently working as a Licensed Psychologist 
at MedStar Georgetown Center for Wellbeing in School Environments (WISE 
Center), Washington, DC. He completed his postdoctoral fellowship in the 
University Center for the Child and Family at the University of Michigan and 
his doctoral internship at the Kennedy Krieger Institute, an affiliate of Johns 
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Hopkins University School of Medicine. Prior to this, he earned his M.S. in 
Psychology and Ph.D. in School Psychology from Tulane University. His 
clinical interests include the assessment and treatment of autism spectrum 
disorder, anxiety, and depressive disorders. He also has clinical and research 
interests in parenting interventions and teacher-student interactions including 
the use of discipline in schools. He has been engaged in the promotion of 
child rights throughout his graduate work with Dr. Bonnie Nastasi and has 
continued to be an advocate as a mental health professional.

Marla R. Brassard, Ph.D.,  is Professor in the School Psychology Program 
at Teachers College, Columbia University. For 38 years, her research has 
focused on psychological maltreatment (PM) of children by parents, teach-
ers, and peers. Her current project, “Improving Parenting and Enhancing 
Maternal Well-Being in Mothers of Preschool Children,” looks at parenting 
and well-being across high-stress contexts (e.g., parenting a child with ASD, 
a child who has been maltreated). She has coauthored four books, two on PM, 
and many articles/chapters, co-wrote the Guidelines for the Psychosocial 
Evaluation of Suspected Psychological Maltreatment (APSAC, 1995; 2017), 
co-convened the International Psychological Maltreatment Summit in 2019, 
and is an expert witness in capital and custody cases involving psychological 
maltreatment. Throughout that time, she has trained graduate students in indi-
vidual psychological assessment and diagnosis. She is a Licensed Psychologist 
and has conducted and/or supervised hundreds of individual psychoeduca-
tional evaluations for individuals age 2 to 50. Among her publications is a 
coauthored graduate text with Boehm, “Preschool Assessment: Perspective 
and Strategies” (New York: Guilford Press, 2007). Since 1995, she has been 
a Consultant for testing agencies on applicant requests for accommodations 
on their exams for neurodevelopmental and mental health problems. She is a 
Fellow of the American Psychological Association and Past President of the 
Council of Directors of School Psychology Programs (CDSPP).

Stephen E. Brock, Ph.D., NCSP,  is a Professor and the School Psychology 
Program Coordinator in the College of Education at California State 
University, Sacramento (CSUS). A Nationally Certified School Psychologist 
and Licensed Educational Psychologist, he worked for 18 years as a school 
psychologist with the Lodi Unified School District, CA (the last 6 of which 
included assignment as Lead Psychologist), before joining the CSUS Faculty. 
As a school psychologist, he helped to develop the district’s school crisis 
response protocol, served on an autism specialty team, and specialized in 
functional behavioral assessment. A Member of the National Association of 
School Psychologists (NASP) since 1985, Dr. Brock currently serves as a 
Contributing Editor to the Communiqué (the NASP newsletter) and is a 
Member of NASP’s School Safety and Crisis Response Committee, Chair of 
the Nominations and Elections Committee, and NASP Past President. He is 
the Lead Editor of the Best Practices in School Crisis Prevention and 
Intervention (second edition) and Lead Author of School Crisis Prevention 
and Intervention: The PREPaRE Model and of the NASP PREPaRE Crisis 
Prevention and Intervention Curriculum. His academic work has included 

About the Contributors



xxv

study of school-based crisis intervention; system-level school crisis response; 
suicide prevention, intervention, and postvention; ADHD; functional behav-
ioral assessment; violence prevention; threat assessment; reading; and autism 
and other developmental psychopathologies. His curriculum vita lists over 
300 publications (including 11 book titles) and over 300 invited or refereed 
state/national/international conference presentations.

Keeshawna  Brooks, Ph.D., NCSP, L.  P.,  is currently a Professor and 
Associate Director of Placement and Training in the School Psychology 
Program at the Chicago School of Professional Psychology, Chicago, IL. She 
is a Nationally Certified School Psychologist (NCSP) and a licensed psy-
chologist. She also serves on the editorial board for the Journal of Educational 
and Psychological Consultation (JEPC). In 2018, she earned her Ph.D. in 
School Psychology from Loyola University Chicago following an internship 
with the Illinois School Psychology Internship Consortium. She completed 
her postdoctoral fellowship at Behavioral and Educational Solutions in Silver 
Spring, Maryland, in 2019. She also worked as a school psychologist in sev-
eral Washington, DC, charter schools. Dr. Brooks is originally from Chicago 
and received her B.A. in Psychology and M.A. in the Social Sciences from 
the University of Chicago. Her research interests include social justice, criti-
cal race theory, and the intersection of racial identity, ecological systems, and 
academic performance. Also, she has experience in mediation and modera-
tion modeling as well as expertise in survey design, survey data analysis, and 
program evaluation.

Fred  B.  Bryant, Ph.D.,  is Professor of Social Psychology at Loyola 
University Chicago. He received his Ph.D. in Social Psychology from 
Northwestern University in 1980 and also a 3-year (1979–1982) National 
Research Service Award from the National Institute of Mental Health for 
postdoctoral training in survey research at the University of Michigan’s 
Institute for Social Research. He regularly teaches college courses on social 
psychology, personality, statistics, and research methods and has won awards 
for excellence in both undergraduate and graduate teaching. In 2005, he was 
recognized as the Loyola Faculty Member of the Year. Highly active in 
research in social and personality psychology over four decades, he has 
produced more than 200 professional publications in psychology (including 
published articles, invited book chapters, and coauthored books) and has pre-
sented over 150 papers at professional conferences around the world. 
Reflecting his broad interdisciplinary interests, he has also published peer-
reviewed articles in clinical psychology, developmental psychology, social 
psychology, medicine, biochemistry, and quantitative methods. Over the 
years, he has also presented numerous invited addresses and workshops on 
structural equation modeling at many prominent universities, including 
Harvard, Yale, Northwestern, the University of Michigan, and the US Air 
Force Academy. He is perhaps best known for his pioneering work in the field 
of positive psychology, in which he has developed and explored the concept 
of savoring or people’s capacity to notice, attend to, and appreciate positive 
experience.
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Fallon  M.  Calandriello, Ph.D.,  is an instructor at Counseling at 
Northwestern from The Family Institute at Northwestern University. She 
earned her doctorate in Counselor Education and Supervision from The 
Pennsylvania State University and received her master’s in Counseling 
Psychology from Northwestern University. She is trained to work with the 
general population but specializes in working with adolescents and young 
adults. Her research is conducted through a holistic framework where the 
mind-body-brain connection and counseling come together to promote men-
tal and physical health and wellness for adolescents and young adults.

Elizabeth Carey, Ph.D.,  earned her M.S. and Ph.D. in School Psychology 
from Tulane University and completed her predoctoral internship in School 
and Clinical Psychology at Illinois State University’s Psychological Services 
Center. She then went on to complete her postdoctoral training as a Fellow in 
The Autism Center at Children’s Hospital of New Orleans. She is a Dual-
Licensed and Registered School and Clinical Psychologist in the United 
States and the United Kingdom. She has experienced working in a range of 
school and community settings to support children’s learning and mental 
health. She currently works in London as a Clinical Psychologist in a special-
ist child and adolescent mental health service providing assessment and 
evidence-based intervention for young people with neurodevelopmental dis-
abilities and comorbid mental health and behavioral challenges. She believes 
the best way to build a more positive future is by empowering young 
people.

Theresa Casey  served as President of the International Play Association: 
Promoting the Child’s Right to Play (IPA) from 2008 to 2017. With the IPA 
Board and Council, she coordinated the initiatives leading to the publication 
of General Comment No. 17 on the Right of the Child to Rest, Leisure, Play, 
Recreational Activities, Cultural Life and the Arts (Article 31 of the UN 
Convention on the Rights of the Child) by the UN Committee on the Rights 
of the Child. In her final term as President (2014–2017), she led IPA’s the-
matic work on “Access to Play in Crisis” and “Children’s Rights and the 
Environment” linking to the UNCRC Day of Discussion 2016. In 2013, she 
drafted the Scottish Government’s Play Strategy Action Plan and took up the 
role of vice chair of the implementation group. She has an honor degree in 
painting and a post-graduate certificate in playwork. Her playwork practice 
began in an adventure playground in Scotland and led to play development in 
Thailand where she worked for 3 years. She is a freelance consultant and 
writer on play, inclusion, and children’s rights and frequent presenter at con-
ferences in Scotland and internationally. Her recent publications include 
“Free to Play: A Guide to Creating Accessible and Inclusive Public Play 
Spaces” (Inspiring Scotland, 2018); “Play Types: Bringing More Play into 
the School Day” (Play Scotland, 2017); “Inclusive Play Space Guide: 
Championing Better and More Inclusive Play Spaces in Hong Kong” 
(Playright Children’s Play Association & UNICEF, 2016); and “Loose Parts 
Play” (2016, Inspiring Scotland).
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Kai Tai Chan, M.S.,  is currently a Doctoral Candidate in School Psychology 
at the University of Wisconsin-Milwaukee. He is also a practicing school 
psychologist in Milwaukee Public School District. His research interest 
includes the examination of school psychology services for international stu-
dents in the United States.

Seria Shia J. Chatters, Ph.D.,  is the Director of Equity and Inclusivity of 
the State College Area School District of Pennsylvania and oversees equity-
based programs, processes, and initiatives district-wide. She also works col-
laboratively with student services to provide professional development for 
faculty and staff on trauma-informed practices. She also provides teaching, 
supervision, and clinical support for the Counselor Education Program at The 
Penn State University.

Colleen E. Chesnut, Ph.D.,  is an Assistant Research Scientist at the Center 
for Evaluation, Policy, and Research at Indiana University. She holds a doc-
torate in Educational Leadership and Policy Studies from Indiana University. 
She specializes in policy research and evaluation, utilizing both qualitative 
and mixed methods approaches. Her research interests include policy imple-
mentation for stakeholders across the P-21 spectrum, issues of equity for 
English learners, and school leadership preparation. She has published on 
mixed methods for education policy research, leadership preparation for 
teacher evaluation, dual language immersion programs, issues of access for 
transgender students in K–12 settings, and preparing leaders for urban turn-
around schools.

Karina Cimmino, Ed., M.P.H.,  graduated in Education Sciences, special-
izing in health education and school health, and Master in Public Health 
(Argentina). She is Consultant in Health Promotion in Schools and 
Communities for the Argentine Office of PAHO/WHO in different countries, 
including the United States, Italy, and the Philippines, and in Comprehensive 
Sexuality Education; Staff Member of the Program of Social Sciences and 
Health, FLACSO, Argentina; and Coordinator of the International Virtual 
Course in Comprehensive Sexuality Education (FLACSO-UNFPA-UNESCO). 
In addition, she works in “I Hear You” Project – Introducing the Child and 
Women’s Rights in the Health Services and Practices” (FLACSO-UNICEF) – 
and has been designing, developing, and evaluating health promotion inter-
vention programs and projects for regional (Health Promoting Schools 
Initiative at Pan-American Health Organization (PAHO) in the Latin 
American and Caribbean Region and World Health Organization (WHO) for 
the Western Pacific Region Office (WPRO) – Asian Region), local, provin-
cial, and national levels. She has also worked as school psychologist.

Amanda  Clinton, M.Ed., Ph.D.,  is the Senior Director for the Office of 
International Affairs at the American Psychological Association (APA). Prior 
to joining the APA, she served as Professor of Psychology at the University 
of Puerto Rico where she specialized in culturally relevant programs, early 
childhood, social-emotional development, and bilingualism. She is a Licensed 
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Psychologist and a credentialed school psychologist with experience in com-
munity clinics, pediatric hospitals, public schools, academic settings, and 
public policy. She completed her AAAS Congressional Fellowship in the 
Office of Senator Chris Murphy (D-CT) where she helped write the Mental 
Health Reform Act of 2016 (passed as 21st Century Cures Act). Her scholarly 
work includes publication of “Integrated Assessment of the Bilingual Child” 
and numerous peer-reviewed papers and book chapters, as well as associate 
editorship of both the Journal of Educational and Psychological Consultation 
(JEPC) and the Interamerican Journal of Psychology. She has won several 
prestigious awards, including a Fulbright Scholarship and SPSSI Educator/
Mentor of the Year. She earned her master’s degree at the University of 
Washington and her doctoral degree at the University of Georgia.

Jessica Colebrook, Ph.D.,  is a Family-School Partnering Project Specialist 
in the Exceptional Student Services Unit at the Colorado Department of 
Education. Her educational background includes an M.S. in Marriage and 
Family Therapy from Central Connecticut State University and a Ph.D. in 
Child and Family Studies from the University of Denver. Additionally, she 
also works in the Learning Effectiveness Program at the University of Denver 
as an Academic Counselor for undergraduate students with learning differ-
ences and as the program’s Family Liaison to the Office of Parent and Family 
Engagement. She is passionate about supporting families as every students’ 
most important social unit, no matter their age.

Philip  Cook, Ph.D.,  is the Founder and Executive Director of the 
International Institute for Child Rights and Development (IICRD) and 
Associate Faculty in the School of Leadership Studies at Royal Roads 
University (RRU), Canada. He has been working on issues of culture and 
children’s human rights for over 30 years. Much of his effort has focused on 
developing “bottom-up” social policy in partnership with children, youth, 
families, and various levels of government. This has involved development 
and humanitarian collaboration in over 45 countries and most regions of the 
world with diverse state governments; UN agencies such as the UNICEF, UN 
Committee on the Rights of the Child, UNESCO, UNHCR, and UNDP; 
international nongovernmental organizations (INGOs); and various indige-
nous and ethnic minority organizations. The context for this work includes 
both developed and less developed countries, situations of crisis, conflict, 
refugees and mass migration, and climate change. He is a self-described 
Research Practitioner, and his publications, lectures, public speaking, and 
policy and strategic advice draw from this extensive experience and IICRD’s 
rich partnerships applying human resilience and innovation to policies and 
programs managing human adversity.

Laura  C.  Cornell, M.S., M.Ed.,  is a Doctoral Candidate in School 
Psychology at Tulane University with a specialization in trauma, a Predoctoral 
Intern at the National Center for School Mental Health, and a National Board 
Certified Teacher, working as an Exceptional Needs Specialist. In addition, 
she has worked as a teacher, school administrator, and clinician in public 
school systems over the past 14 years. She obtained her Master of Education 
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degree from National Louis University. Her research and clinical interests 
focus on trauma treatment, creating sustainable, integrated mental health sys-
tems in schools and including caregiver and student perspectives throughout 
the process.

Paulo David, Ph.D.,  is working for the Office of the United Nations High 
Commissioner for Human Rights (OHCHR) since 1995. He was Secretary of 
the UN Committee on the Rights of the Child until 2005 and thereafter 
OHCHR’s Regional Representative in the Pacific (2005–2007). Upon his 
return to the OHCHR HQ in Geneva, he worked 1 year for the establishment 
and first sessions of the (at the time) new Universal Periodic Review under 
the UN Human Rights Council. In 2008, he joined the Human Rights Treaties 
Division in OHCHR as Chief of Section and had been in charge, among oth-
ers, of capacity building; direct legal, medical, social, and psychological 
assistance to victims of torture and of slavery; as well as the UN General 
Assembly negotiations on the strengthening of the human rights treaty body 
system. Since February 2018, he is Chief of the Indigenous Peoples and 
Minorities Section at OHCHR.  Before joining the UN, he worked for the 
media, for the International Federation of Red Cross and Red Crescent 
Societies (in Romania and Turkey), and for Defence for Children International 
(international NGO). He studied international relations and political sciences 
(bachelor) and international public administration (postgraduate) and holds a 
Ph.D. in Law from the Free University of Amsterdam. He is fluent in French, 
Dutch, and English. Furthermore, he is the Author of a number of publica-
tions in various fields of human rights, including Human Rights in Youth 
Sports: A Critical Review of Children’s Rights in Competitive Sports (London: 
Routledge (2005)), and is Member of the Editorial Advisory Board of the 
International Journal of Children’s Rights (Brill Nijhoff).

Jessie Montes de Oca, M.S.,  is a School Psychology Doctoral Student at 
Loyola University Chicago. He is currently practicing as a school psycholo-
gist within a public school district in the suburbs of Chicago. He is interested 
in using culturally responsive ways to advocate for children to express their 
best selves on the individual, family, and school/community levels.

James  C.  DiPerna, Ph.D.,  is Professor and Director of the School 
Psychology Program at the Pennsylvania State University. He has served in 
multiple roles for Division 16 (School Psychology) of the American 
Psychological Association including President in 2015. His research program 
focuses on the development and evaluation of resources to enhance the social, 
emotional, and academic competence of youth.

Avivit Dolev  is a licensed educational psychology expert. She is a counselor 
at the Technion’s Beatrice Weston Unit for the Advancement of Students. She 
owns a private clinic for children and youth and practices digital psychologi-
cal support for children and parents alongside CBT short-term traditional 
therapy. Currently, she is a graduate student at the Technion’s Faculty of 
Education in Science and Technology. Her research interests are higher edu-
cation environments.
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Christina  M.  Fiorvanti, Ph.D.,  is Assistant Professor of Pediatrics at 
Montefiore Medical Group and Adjunct Assistant Professor in the School 
Psychology Program at Teachers College, Columbia University. She cur-
rently works as a Licensed Supervising Psychologist and HealthySteps spe-
cialist at Montefiore Medical Group in the Bronx, NY. In this role, she works 
with families of children ages 0–5 in pediatric primary care, along with pro-
viding consultation, teaching, and supervision for pediatricians, psychiatry 
fellows, pediatric/psychiatry residents, medical students, and psychology 
externs. She also teaches a fieldwork practicum course at Teachers College, 
Columbia University, supervising school psychology graduate students in 
their school-based clinical work. She specializes in early childhood mental 
health, parent-child relationships, and dyadic interventions. She has pub-
lished in peer-reviewed journals and presented on the topics of child protec-
tion, child rights, family-school communication, parental mental health, and 
best practice in early childhood intervention. She is a Member of the American 
Psychological Association (APA) and Zero to Three (ZTT).

Roseanne L. Flores, Ph.D.,  is an Associate Professor in the Department of 
Psychology at Hunter College of the City University of New  York. She 
received her Ph.D. from the Graduate Center of the City University of 
New York and more recently an Advanced Certificate in Public Administration 
and Public Policy as well as a Certificate in Health Care Policy and 
Administration both from the CUNY School of Professional Studies. She is 
also a Faculty Associate of the Roosevelt House Public Policy Institute at 
Hunter College as well as a Member of the Human Rights Faculty. She is a 
Developmental Psychologist by training and was a National Head Start 
Fellow in the Office of Head Start in Washington, DC, in 2009–2010 where 
some of her work focused on research, practices, and policies that influenced 
children, families, and communities. In 2011, she served as a reviewer for the 
Race to the Top – Early Learning Challenge Grant and, in 2014, as a reviewer 
for the Preschool Development Grants. She was a Member of the 2011–2012 
class of the American Psychological Association Leadership Institute for 
Women in Psychology; the 2013 Co-chair of the Committee on Children, 
Youth, and Families; and the 2017–2018 Chair of the Coalition for Psychology 
in Schools and Education also at the APA. She is currently a Board Member 
of the Eastern Psychological Association and is serving as an ECOSOC 
Representative to the United Nations for the APA.  In addition, she is a 
Member of the NGO Committee on Children’s Rights, New York.

Michael  J.  Furlong, Ph.D.,  is a Distinguished Professor Emeritus and 
Research Professor at the University of California, Santa Barbara, affiliated 
with the International Center for School-Based Youth Development. He is a 
Past Editor of the Journal of School Violence (2008–2015) and a Coeditor of 
the Handbook of School Violence and Safety: International Research and 
Practice (2006, 2012) and the Handbook of Positive Psychology in Schools 
(2009, 2014). He was a Coauthor of the original California Department of 
Education school safety planning guide (Safe School: A Planning Guide for 
Action, 1989). He is a Fellow of the American Psychological Association and 
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American Educational Research Association and a Member of the Society for 
the Study of School Psychology. He currently is the Principal Investigator on 
Project CoVitality (Institute of Education Sciences [R305A160157], www.
project-covitality.info), which implements school-wide social-emotional 
wellness screening and monitoring.

James Garbarino, Ph.D.,  received his Ph.D. in Human Development and 
Family Studies from Cornell University in 1973. He currently holds the 
Maude C. Clarke Chair in Humanistic Psychology and was Founding Director 
of the Center for the Human Rights of Children at Loyola University Chicago. 
Previously, he was Elizabeth Lee Vincent Professor of Human Development 
and Co-director of the Family Life Development Center at Cornell University, 
where he is now Emeritus Professor. He is a Fellow of the American 
Psychological Association. Among the 26 books he has authored or edited are 
Listening to Killers: Lessons Learned from My Twenty Years as a Psychological 
Expert Witness in Murder Cases (2015); Miller’s Children: Why Giving 
Teenage Killers a Second Chance Matters for All of Us (2018); Lost Boys: 
Why Our Sons Turn Violent and How We Can Save Them (1999); and Raising 
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